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Applicant Checklist

Use this checklist to ensure the application is complete. In the third column, write "yes”

to indicate that each section has been included in the Application Package.

Sections Required Elements Yes/
No
Applicant , , Yes
, Applicant Checklist
Checklist PP
Applicant , Yes
Applicant Cover Sheet
Cover Sheet PRI ver
Executive Summary Yes
Targeted Community and Anticipated Student Population Yes
SChO'Ol e Geographic Boundaries
Overview e Enrollment Projections
e Demographic Projections
Community Engagement Yes
Mission, Vision, and Overview of School Design Yes
Curriculum and Instruction Yes
Strategies for Assessment of Learning and Data-Driven Yes
Instruction
School
Design Supports for Special Populations Yes
School Culture and Safety Yes
Promotion and Graduation Requirements Yes
Family and Community Engagement Yes
Board Structure and Qualifications Yes
, Proposed Superintendent Qualifications Yes
Leadership P P
and Proposed Instructional Leadership Team Yes
Governance . . . .
Proposed Financial and Operations Leadership Teams Yes
Performance Management Yes
Talent Management Yes
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Sections Required Elements Yes/
No
Talent Yes

Manzae;lment Professional Development and Evaluation

Development
School Calendar and Schedule Yes
Student Recruitment and Enroliment Yes
Facility Acquisition Yes

Operational e Facility Identified

and Financial e Facility Not Identified

Plans Transportation Yes

Start-up Plan Yes
Financial planning Yes
Attachment 1: Articles of Incorporation Yes
Attachment 2: 501(c)(3) Determination Letter Yes
Attachment 3: Applicant Information Session Documentation Yes
Attachment 4: Evidence of Community Demand Yes
Attachment 5: Certified Mail Receipt Cards Yes
Attachment 6: Published Notice(s) of Public Meetings Yes
Attachment 7: Sample Course Scope and Sequence Yes
Attachment 8: Proposed Discipline Policy Yes
Attachment 9: Evidence of Community Support Yes
Attachment 10: Bylaws Yes
Attachment 11: Code of Ethics and Conflict of Interest Policy Yes

Attachments ﬁ:;iadcahvr;ssent 12: Board Member Résumés and Biographical Yes
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Sections Required Elements Yes/
No
Attachment 13: Organizational Charts for Year 1, Year 3, and Yes
Full Capacity
Attachment 14: Tool(s)/Process to Evaluate Superintendent N/A
Attachment 15: Résumé and Qualifications for Proposed Yes
Superintendent OR
Attachment 16: Job Description or Qualifications for N/A
Superintendent
Attachment 17: Résumé(s) and Quialifications for Proposed Yes
Instructional Leadership Team
Attachment 18: Job Descriptions or Qualifications for School's | Yes
Instructional Leadership Team
Attachment 19: Tool(s)/Process to Evaluate Members of the Yes
School’s Instructional Leadership Team
Attachment 20: Résumé(s) and/or Qualifications for Proposed Yes
Financial Team
Attachment 21: Résumé(s) and/or Qualifications for Proposed Yes
Operations Team
Attachment 22: Staffing Chart Yes
Attachment 23: Supplemental Human Resources Information Yes
Forms for Each Position on the Staffing Chart
Attachment 24: Teacher Evaluation Tool(s) Yes
Attachment 25: Proposed School Calendar (Annual) Yes
Attachment 26: Proposed School Schedule for Day and Week: | Yes
Teacher and Student Versions
Attachments | attachment 27: Proposed Admissions and Enrollment Policy Yes
Attachment 28: Certificate of Occupancy for Facility N/A
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Sections Required Elements Yes/
No
Attachment 29: Evidence that Facility Has Been Secured N/A
Attachment 30: Detailed Start-Up Plan Yes
Attachment 31: Financial Plan Workbook Yes
Attachment 32: Budget Narrative Yes
Attachment 33: Evidence of Other Financial Support Yes
Attachment 34: Audit Report N/A
Attachment 35: Credit Report N/A
Attachment 36: IRS Form 990, Form 990-N, or Form 990-EZ N/A
Special Y
pecia Special Assurances e
Assurances
CSP Yes
CSP Addend
Addendum endum
CMO : : N/A
Addendum CMO Addendum (if applicable) /
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Applicant Cover Sheet

NAME OF PROPOSED GENERATION TWENTY-FIVE CHARTER SCHOOL

S.H. James Preparatory Academy

NAME OF SPONSORING ENTITY

Revolution Public Schools

e ] 501(c)(3) Nonprofit Organization O Governmental Entity
sponsoring ! ,

o O College or University
entity is a:

Does the school intend to contract with a third-party service provider (CMO) to manage
the educational program and operations?

Yes* O

No X

If yes, identify the CMO:

* If the answer is yes, the applicant must complete the CMO Addendum.

I. PRIMARY CONTACTS

Applicant Team Proposed Proposed
Lead Superintendent Board Chair
Name Anthony Gordon Anthony Gordon Dr. Milton Harris
Mailing 6535 Port Elizabeth | 6535 Port Elizabeth | 3306 Coryell Cove
Converse, TX Converse, TX 78109 | San Antonio, TX 78253
address
78109
Email agordon@shjames | agordon@shjamesp | miltonharris.mhn@gmai
address prep.org rep.org l.com
Phone 682 597-2014 682 597-2014 210 473-1507
number

Il. CHARTER SCHOOL INFORMATION

Grade level(s) served in Year 1

5-7

Number of students served in Year

1

225
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geographic boundary

Grade levels served at capacity 5-12
Number of students served at 800
capacity

Student teacher ratio 25:2
Number of campuses requested 1
Number of districts within 13

Note: The information in this table should align with the data in the Targeted
Community and Anticipated Student Population section of the application.

Address of Proposed Administrative Offices (if different from above):

Physical Address of Each Proposed Campus (please include street address, city,
state, zip, and county). If the specific address is unknown at this time, please
provide the county and general location of the proposed campus:

Bexar County 78210 + 10-mile radius

Ill. GOVERNANCE/LEADERSHIP

Number of Board Members

4

Chairperson of the Governing Board

Dr. Milton Harris

Chief Executive Officer of the
Sponsoring Entity

Anthony Gordon

Superintendent of Proposed Charter
School

Anthony Gordon

Board Member Who Attended
Applicant Conference

Dr. Milton Harris

Note: The information in this table should align with the list of board members in the
Board Structure and Qualifications section of the application.

IV. APPLICATION TEAM MEMBERS

For all members of the applicant team, list their names and position or role in the
proposed charter school. (Add additional rows as needed.)

Full Name Position or Role with Proposed Charter
School
Anthony Gordon Executive Director

Generation 26 Application S.H. James Preparatory Academy
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|dentify any individual(s) or organization(s) that prepared, assisted, and/or provided
professional advice on the contents of the application herein.

Name of individual or organization Was this individual/organization paid?
City Education Partners Yes O No
Good Reason Houston Yes [ No
George W. Brackenridge Foundation Yes [ No

| certify that | have the authority to submit this application and that all information
contained herein is complete and accurate, realizing that any misrepresentation could
result in disqualification from the application process or revocation after award. In
accordance with Texas Education Code §12.120, | further certify that no members of
the governing body of the sponsoring entity or of the proposed charter school or any
officers or employees of the proposed school have been convicted of a misdemeanor
involving moral turpitude or of any felony. | understand that incomplete applications
will not be considered. As part of the application submission process, | certify that |
have read and reviewed the Generation Twenty-Six Open-Enrollment Charter
Application Instructions document.

by Lg [120/2] Pty G

L g L
Signaturé of Chief Executive Officer of Date Printed Name
Sponsoring Entity (Blue Ink)
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School Overview

Executive Summary

In 1959, Angela James was part of a group bussed from the Eastside of San Antonio to
integrate San Antonio Independent School District (SAISD) at Jefferson High School. She
was told she could not compete with white students, but she went on to graduate at 16.
Her father, The Rev. Dr. S.H. James, was a pastor, a civil rights leader, and the first Black
City Councilman for San Antonio in 1965. He was the force behind desegregating the
city, and once said, “The ultimate goal is the day when every little boy and every little girl
can feel, as | deserve so shall it be, as | merit it, the door is open. Just by accident of birth,
I'm not hindered or barred.”’

This passion for equity and desire to conquer the “"impossible” has inspired Revolution
Public Schools (RPS) and their first campus, S.H. James Preparatory Academy (JPA), which
proposes to launch within a 10-mile radius of the 78210-zip code. RPS believes (1) All
students are inherently brilliant, creative and able to achieve without limits, (2) An
educational revolution is needed to change the reality for our most at-risk students, (3)
Recognizing students’ history, culture, identity, interests, social and emotional needs are
also essential to their academic success, (4) Our students deserve to live out their dreams,
not see them deferred, (5) Equity is not an option.

Our mission is to mobilize 5th-12th grade students using a personalized, literacy-based
curriculum to cultivate self-aware, innovative thinkers with an entrepreneurial mindset
who are civic and global leaders of the future.? Our vision is to be a community school
that creates equity through culturally and historically responsive approaches to academic
excellence, which will provide accessible pathways to long term success for our students,
their families and communities.®> Our campus will focus on three pillars (1) Social and
Emotional Health and Wellness, (2) Culturally and Historically Responsive Literacy, and (3)
Community Based Entrepreneurism.

JPA will create an environment where students feel safe, have agency, push their thinking,
explore the unlimited cosmos of knowledge, develop self-awareness, build strong
relationships and learn to be global innovators. Our innovative design features the
following components: (1) Our campus starts with 5th grade. This reflects the reality that
our students may enter multiple years below grade level. Starting our services and support
in fifth grade will change our students’ trajectory leading up to high school, which gives
them a clearer pathway to success. (2) Our SEL Team will focus on developing emotionally
intelligent students through learning, enrichment, behavioral management, community
outreach and service. We will create community and network partnerships to extend
resources to families that remove obstacles to success. (3) Our Culturally and Historically

1 san Antonio Express News 12/5/65
2 https://www.shjamesprep.org/
3 https://www.shjamesprep.org/
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Responsive approach will allow students to see themselves in our curriculum, literature,
images, events, and experiences. Our staff will embrace the history and culture of our
community to build relationships that celebrate our students daily. (4) Our
entrepreneurship focus will introduce students to curricula, in field opportunities, mentors
and workshops that are practical, lead to long term goals and extend beyond the
classroom. This will be bolstered by our Flex Friday schedule which provides 90 minutes
weekly for design thinking workshops and our Small Business Incubator Pathway to high
school graduation.

This history, community and mission is personal for our Executive Director, Anthony
Gordon. Angela James was his mother. Though born in Detroit, Michigan, he has been an
educator throughout Texas for 13 years. In 2014, he became a teacher on the Eastside.
His 6th grade class averaged 2nd grade levels in reading and math. His success with these
students drove him to become an educational leader. He has worked as a teacher and
leader in the community that we are proposing to locate our school in, as well as
comparable communities, throughout his career. RPS’s board is also connected to the
community and has the skills to oversee the organization. Board Chair, Dr. Milton Harris,
has played a huge role in the launch of RPS. He was an initial thought partner working
with Gordon in the planning process. His nonprofit work along with experience as Board
Secretary for Gen 24 approved applicant SA Prep ensure that his leadership will further
develop our board members.

San Antonio is currently the most economically segregated major city in the country. Our
community has poverty rates twice the state average. To change this, we must change the
ways we educate our students, especially students of color who often sit in classrooms
that do not speak to them, their identity or needs. Revolution has discussed education
both past and present with community members. They have stated their desire for
education that explores and develops interests, exposes students to knowledge that is
practical and prepares them for adulthood, and a culture that celebrates their identity,
voice, viewpoints and passions.

This is the "ultimate goal” that James was referring to: to guarantee that students are
given equitable opportunities regardless of any defining characteristics. This is why
Angela James got on that bus in 1959. So that one day “just by the accident of birth” we
would all have the ability to be great and live out our dreams. At RPS and JPA, this is our
mission-- to make equity a reality and to build a school that is of, for and by the students,
their families and the community of the Eastside of San Antonio.

Generation 26 Application S.H. James Preparatory Academy Page 13



Targeted Community and Anticipated Student Population

Optional Priority Point. Does the applicant propose a campus within the
boundaries of the attendance zone of a campus assigned an unacceptable
performance rating for the past two years? Yes
No [
By checking yes, applicant must cite clear and specific evidence to support
this claim.

Proposed Campuses and Rationale- S.H. James Preparatory Academy (JPA) will be the
initial campus for Revolution Public Schools (RPS). Our mission is to ensure that our
campus is effective in meeting its goals, creating a community network and implementing
our program with fidelity and will hence not chose to grow until these outcomes have
been reached. In a report released August 15, 2019 by the TEA, there were 30 middle
school campuses listed with a F accountability rating for at least one year within the
proposed geographic boundaries of our campus.* This does not account for schools who
have received D or Improvement Needed ratings. It is essential to our mission to provide
quality educational opportunities for students and families that reflect their needs both
academically, socially and emotionally, and culturally. By ensuring that our model meets
the needs of the community, we can create a quality school option for Bexar County.

Geographic Location Rationale- JPA’s proposed location is the Eastside of San Antonio
within a 10-mile radius of the 78210-zip code. We will serve students who reside within
that radius. According to the 2018 ACS 5YR Estimates Data Profile for San Antonio
residents 25 years and over: 8.5% of residents have less than a 9th grade education; 9.5%
have a 9th to 12th grade; 26% are high school graduates; 22.5% have some college
education but no college degree; and only 16.6% have a bachelor's degree. According to
this report, one in four San Antonio residents 25 years old or over have a high school
diploma.> According to the Texas Education Agency's Texas Academic Performance
Report for San Antonio Independent School District, four-year graduation rates for years
2017 and 2018 were 81.3% and 82.1% respectively, and the dropout rates for 2017 and
2018 were 18.7% and 17.9% respectively. Over the past decade dropout rates have
decreased in SAISD, however, this data represents a trend where dropout rates exceeded
500 students annually within SAISD in the past decade. There are four elementary schools
in our proposed zip code. Three of the four campuses are performing below standard.
Herff Academy received a F rating for 2019. Green Academy and Stewart Elementary both
received D ratings. There is one SAISD middle school campus that falls within 78210 zip
code, Poe Middle School, which received an accountability rating of a D (65) for the 2018-

% https://tea.texas.gov/sites/default/files/2019%20Camp_Dist_Multi_Yr_IR_Aug.pdf
5 https://censusreporter.org/profiles/16000US4865000-san-antonio-tx/
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19 school year, including an F for student achievement and a D for school progress. The
campus only received 1 of 7 possible distinctions from the state and an Improvement
Required (F) rating for the 2017-18 school year. Our campus design is a result of this data
and consultations with the community in response to this gap in diverse and innovative
academic opportunities. In creating an innovative model not only can we provide a
solution to the need for high quality academic institutions, but we can also give our
community choice in the type of education that they desire for their students. In the
coming sections we will outline why this model is designed with this as though in mind
with our focus on community, agency, emotional intelligence and entrepreneurism.

Anticipated Student Population- Based on research of SAISD and neighboring districts
that fall within our proposed Boundaries we anticipate a student population that reflects:
7% African American, 86.6% Latinx, 4.8% White and 1% two or more races. Additionally,
we anticipate 88.3% Economically Disadvantaged, 15.6% English Language Learners,
71.4% At Risk, 7.1% Gifted and Talented, 11% Special Education Students. We expect that
we will have students who are significantly below grade level in reading and math.
Additionally, we anticipate gaps in foundational skills such as writing, spelling, elementary,
math skills, decoding, fluency, computation, mental math, etc. Along with these gaps we
anticipate students with some form of need as it relates to social and emotional,
nutritional and physical health.

Geographic Boundaries

Attendance Boundary Primary Attendance Boundary
Alamo Heights ISD 78210
East Central ISD 78203
Edgewood ISD 78204
Ft. Sam Houston ISD 78205
Harlandale ISD 78214
Judson ISD 78220
Lackland ISD 78223

North East ISD

Northside ISD

San Antonio ISD

South San Antonio ISD
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Southside ISD

Southwest ISD

Number of charter school campuses currently operating within the 51
occupied district:
Number of traditional school campuses currently operating within the 49
occupied district:
Number of traditional school districts within ten miles of the 13
proposed location:
Will the proposed school be located in the attendance zone of a Ves
campus assigned an unacceptable performance rating under Texas No O
Education Code §39.054 for the past two school years?
Herff Elementary School
School Name(s): Edgar Allen Poe Middle School
Enrollment Projections
Y
1. Applicant proposes to open only ONE campus by Year 5? Nf ;
2. Applicant proposes to open MULTIPLE campuses by Year 5? Yes U
- App prop Y Y y - No

Enrollment Summary Table: Complete the following table for the charter school (not
each campus), marking any grades not to be served with an “x". This table should be
aligned with the Financial Plan Workbook.

Grade Level Projected Number of Students
Year1 | Year2 | Year3 | Year4 | Year5 | At capacity
EE3 X X X X X X
PK 4 X X X X X X
K X X X X X X
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1 X X X X X X
2 X X X X X X
3 X X X X X X
4 X X X X X X
5 75 75 75 75 100 100
6 75 75 75 75 100 100
7 75 75 75 75 100 100
8 X 75 75 75 100 100
9 X 100 100 100 100
10 X X 100 100 100
11 X X X 100 100
12 X X X X 100
Total enrollment 225 300 400 500 700 800
For the projections below, specify by campus
Students per 25 25 25 25 25 25
classroom
Number of 12 16 20 24 28 32
classrooms

Demographic Projections

Provide the anticipated demographics (as percentages) for the first proposed charter
campus as well as current demographics for the Occupied District and two Contiguous

Districts.

NOTE: The term Occupied District refers to the traditional school district in which the
first proposed charter campus will be located. Contiguous District 1 and 2 must be
contiguous to the school district in which the first proposed charter campus will be

located.
First Charter Occupied Contiguous | Contiguous
Campus District District 1 District 2

Name S.H James Prep SAISD South San ISD Judson ISD
African- American 7% 6.3% 1.2% 21.4%
Hispanic 86.6% 90.3% 97.0% 57.5%
White 4.8% 2.4% 1.4% 14.8%
American Indian 0.5% 1% 0.1% 3%
Asian 0% 4% A% 2.0%
Pacific Islander 1% 0% 0% 3%
Two or More Races 1.0% 6% 2% 3.7%
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Economically 88.3% 90.4% 90.9% 67.5%
Disadvantaged

English Learners 15.6% 19.6% 17.5% 9.8%
At-Risk 71.4% 73.3% 69.9% 71.0%
Gifted/Talented 7.1% 6.8% 1% 6.8%
Special Education 11% 11.0% 10.4% 11.6%

Community Engagement

Community Outreach Overview: In beginning the process of proposing RPS in spring
2020, our Executive Director Anthony Gordon and Founding Board Member Dr. Milton
Harris were introduced and found that they had similar beliefs regarding education and
equity for students of color in San Antonio. Shortly thereafter they were both accepted to
be a part of the City Education Partners (CEP) — an education nonprofit in San Antonio -
EdVent Fellowship. This fellowship activated the process of designing a prototype school
for launch. During this time, Gordon and Dr. Harris discussed the foundations of the
school guided by local and national school launch experts. This time was valuable given
Dr. Harris's experience as a college professor, an Executive Director of a highly influential
nonprofit organization (100 Black Men of San Antonio) and as a board member of San
Antonio Preparatory, approved in Generation 24 (SA Prep). An inherent part of this
process was the need to connect with the community and hear their voice in the planning
and building of the school. As a result, Harris and Gordon conducted empathy interviews
with students and families on the Eastside of San Antonio and surrounding areas within
our proposed zip code. These interviews were conducted with those currently living on
the Eastside and who had recently moved from the Eastside. This approach was taken to
gauge the differences in opportunities and resources based on zip code, district vs. charter
vs. private, etc. They also conducted interviews with students who had dropped out of
high school working to earn their GED. In processing this information there were several
themes in the data. (1) There is a lack of diversity in student opportunities. Parents spoke
of a focus on the students in the middle. Parents desired opportunities that were more
personalized and considered their students’ unique abilities. For example, an engineering
elective or robotics club for students interested in a future in this field to either extend
their learning or a fun practical approach to internalizing skills; (2) Classes that reflect real
life skills for students. Courses such as financial literacy, law, business, and cultural studies
were mentioned by both parent and students; (3) Campus culture that embraces and
celebrates student's culture and community. 75% of those interviewed stated that their
campuses had one or fewer cultural events that represented the culture of the community
population; (4) Student stress was also consistently mentioned. Parents addressed a lack
of consideration for situations outside of school. The “No Excuses” approach was
mentioned frequently as a negative which hurt student motivation; (5) The final factor was
exposure to soft skills for long term success. Most parents mentioned they wished for
Generation 26 Application S.H. James Preparatory Academy Page 18



their students to be happy, enjoying their life and career as adults. These responses were
used to build JPA’s foundational principles of Social Emotional Health and Wellness,
Culturally and Historically Responsive Literacy, and Community Based Entrepreneurism.

Community Co-Design- After completing the EdVent Fellowship, Gordon was accepted
to be a part of the CEP’s EdLaunch Fellowship. Gordon continued community outreach to
strengthen the plan for both RPS and JPA. During the fellowship he built two teams
composed of community stakeholders to support the school design. The first group was
the Community Design Team (CDT). This team consists of 13 San Antonio residents. 11 of
the 13 team members currently work or reside on the Eastside or have within the last 5
years. The primary skill sets for the group collectively are as follows: Community Service
and Engagement, Business, Non-Profit, Student Culture, Enrichment, Curriculum, School
Leadership, Academics, Health and Human Services, Culture, Identity, Diversity, Equity and
Inclusion. Seven of the 13 are parents of school age children who could potentially be
impacted by a program such as JPA at some point in their academic career or can provide
perspective on what is missing in the grades that we will be serving. To date, the CDT has
conducted 4 meetings to discuss specific design elements and provide input, perspective
and assistance in refining structures at our campus. For example, the CDT was able to
provide detailed input directly to our Executive Director on specific items such as campus
Design Principles, Core Values, Graduate Aims, Discipline and Behavior Management
supports, systems and procedures and they provided input in our organization naming
processes. This initial team of leaders also includes two individuals who have since
become board members (Stephanie Mendeloff and Racquel Gilford) based on their work
in providing input into the campus vision. With this, 3 of our 4 original founding board
members had a significant impact on our model and community outreach initiatives.

The second team was the Project Team. This team ensures that we have consistent touch
points with the community using specific design elements to introduce the community to
the mission and vision of the organization. (See Attachment 4, pp 126-167) The Project
Team created a calendar of events for community interactions from August-December
2020. This timeline was built to consider our current reality and the potential for a second
wave of the COVID 19 Pandemic. With this we wanted to ensure the ability to have quality
interactions that were virtual as much as possible. We also considered the diverse needs
of our audiences.

The first event was an expert panel titled Navigating Distance Learning for Families. This
event was held live on the JPA Facebook page on September 17, 2020. The panel
consisted of experts from local school districts, homeschool, mental health and student
art and enrichment to discuss the realities of going back to school during a pandemic.
The experts offered advice, tangible tools and resources for parents as students prepared
to return to campus. The video had 1,000 views in the first week. The second was
September 26, 2020. The student pilot event, Ed Talks, was a virtual career fair for grades
5-8. This event incorporated design principles related to the student experience at JPA,
including student agency, enrichment and mentoring. Students were given a pre-survey
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to determine interests and future career aspirations. This data was then used by selected
local professionals to conduct interactive sessions with students. The data showed
students wanted to interact with a Social Media Influencer, a Chef, a Performance Artist
and an individual in the Medical Field. We worked with local organizations including the
Impact Guild to recruit local professionals who could create a personalized and interactive
session for students. We hosted the sessions via Zoom. Students and adults were given
post session surveys to provide feedback. 100% of adults stated that they would partner
with us in the future. 90% of students stated they would attend another event and that
they would recommend us to a friend. (See Attachment 4, pp 126-167)

In October, we worked with Move Texas on three events. Our first collaboration provided
resources to high schools to inform and register first-time voters. This set of resources
was developed by Move Texas and distributed as a resource through the JPA Facebook
page, e-mail and direct connection to HS personnel. The second collaboration with Move
Texas was a voter registration drive at IKEA in San Antonio, which JPA staff volunteered
for. This event was on October 3rd, two days before the voter registration deadline. The
final October collaboration was Teach the Vote 101. This event was a Professional
Development session that provided resources for educators to discuss the 2020 election
in a manner that allowed middle and high school students to gain knowledge about
election basics such as the electoral college, election history, voter suppression, etc. The
event was attended by several educators for homeschool, traditional and charter
networks. These events were rooted in our mission to provide information to the
community using innovative methods. (See Attachment 4, pp 126-167)

The final piece, and potentially most important component, of this process has been
continuing to meet 1 on 1 with community members. The leadership team has conducted
hundreds of interviews that have impacted the crafting of our school’'s design. An
example of this impact includes incorporating feedback related to graduate aims and
school design principles into the development of our campus core values, which are
outlined in the School Culture and Safety section of this application. In addition, we used
parent input as a framework for our behavior management approach, which takes
proactive measures to behavior management in order to prevent student suspension. (See
Attachment 8, pp 196-213) We spoke with parents regarding behaviors that they
perceived would warrant some type of punitive action and any preventative measures that
could potentially prevent the behaviors on the front end. From here we crafted our
student discipline policies. This is also further outlined in the School Culture and Safety
section of the application. Coretta Scott King once said, “The greatness of a community
is most accurately measured by the compassionate actions of its members.”® This
philosophy reflects our beliefs at RPS. We understand that the community must have a
seat at the table for our students and families to have ultimate success.

5 https://www.latimes.com/archives/la-xpm-2000-jan-17-mn-54832-
story.html#:~:text=%E2%80%9CThe%20greatness%200f%20a%20community,a%20soul%20generated%20by%20lo
ve.%E2%80%9D
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For promotion we created email campaigns using Mail Chimp and initiated an aggressive
social media campaign on Facebook, where we currently have 535 likes and 564 followers.
We also launched our monthly newsletter and website in December. (See Attachment 4,
pp 126-167) A barrier to community outreach has been navigating the pandemic. The
largest fall back relates to those who may have issues with access to technology. For this
concern we have recorded any relevant events, so that they can be sent via email or
accessed via social media. Additionally, any created resources are still available via email
or social media.

Revolution Partners- In proposing this campus, we have fostered multiple avenues for
support, input and collaboration. This process can be best described in terms of a 3-
avenue approach. (1) Fellowships- The most significant partnerships that have been
established, as it relates to this proposal, are the 2 school launch fellowships that the
Executive Director is involved in. The first is the EdLaunch 210 program with City Education
Partners (CEP). This group, in collaboration with Good Reason Houston (GRH), has
provided consistent programming, consulting, coaching, resources and diverse learning
opportunities related to launching an equitable, high level educational organization. The
fellowship is valued at $250,000 when accounting for all programming and supports
provided during the application year. This program has been underway since July 2020
and will run through June 2021 as a full-term fellowship. Even after approval this program
will continue to support the organization through networking opportunities, access to
facilities, learning opportunities mentoring, employee databases and coaching.
Additionally, our Executive Director has been accepted to the High Tech High New School
Creation Fellowship. Much like the CEP programming, this program will provide specific
programming as it relates to creating highly equitable programming for students. This
program also opens us up to a national network of individuals creating innovative
academic opportunities that can share best practices and experiences, whether it be
excellent school visits or effective instructional and cultural practices. The program
additionally contributes a $10,000 grant specifically allocated for campus-based
initiatives. In conjunction with each of these programs we have also had an opportunity
to work with an extensive list of consultants who have worked with us to build out and
iterate our plans, mission and vision for RPS and JPA. During the fellowship the following
individuals and organizations provided programming: Transcend and Disruptive Partners-
School Design, Mission, Vision, Design Elements; Instruction Partners- Curriculum and
Instruction; Ensemble Learning, Relay Lab Schools and NCSECS- Supports for Special
Populations; Cambren Lane and Transcend- School Culture and Safety; Innovative Public
Schools- Family and Community Engagement; Empower- Board Structure and
Qualifications; Oak Tree- Proposed Leadership Team; Cambren Lane and Oak Tree-
Performance Management, Talent Management and Professional Development; Cambren
Lane- School Calendar, Schedule, Student Recruitment and Enrollment; Building Hope-
Facilities; 4Mativ- Transportation; Building Hope and Open Architects- Financial Planning;
and Michelle Doane- General Charter Application Development. (2) Programming
Partners- In building out the innovative processes that will be the foundation of our
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campus culture it was important to have discussions with individuals who can act as
collaborators or provide input using techniques which have fostered success in the past.
In considering this we must consider the following categories and individuals or
organizations who have made contributions. Mental Health: with SEL being a
foundational part of our programming we were able to connect with Usawa Mental Health
Services. Their founder Lesley Smith-Lanier, who is a member of our community design
team and was a panelist for our September panel, has provided great insight into potential
fiscally responsible staffing models and approaches to teach emotional intelligence as a
skill. Entrepreneurial and Design Thinking experts: for this fundamental component it
was important for us to expand our network both locally and nationally to determine
effective processes for programming. This process began with contacting the Nuvu
Innovation School in Cambridge, MA. They were able to provide detailed programming
methods, data and resources for our team. They also provide extensive training and
professional development for staff along with a worldwide network of students for our
students to learn alongside and in collaboration with.

Additionally, we have connected with Northeastern University’s Student Co-op program.
This connection has fostered an opportunity to work with the University as a program
mentor and thought partner. These national programming partners are bolstered locally
by support from organizations such as Geekdom, The Impact Guild, The Boardroom
Project, STEP ORG, Victoria's Visionary Workshops and Spurs Give, who have all discussed
working with our campus as program partners and mentors or participating in our Flex
Friday workshops. Student Enrichment opportunities: our goal is to ensure that
students have access to high quality social and academic enrichment opportunities. With
this in mind, we have begun to foster relationships with local organizations to ensure that
our students have access. Some of those partners include The Carver Community Cultural
Center, CREA Curriculum Consulting, Write Art Out, Andrea “Vocab” Sanderson- San
Antonio Poet Laureate, Black Outside, Inc and Camp Founder Girls, Sustainable G's,
Summer of Service and StumbleWell Production. Instructional Support: This is another
area that has been influenced both nationally and locally. On a national level, our
foundation in Culturally and Historically Responsive Literacy has connected us with the
author and authority on the framework, Dr. Gholdy Muhhamad, and her company, Hill
Pedagogies. Through this relationship, we have connected with educators across the
country who are currently successfully implementing the program. An example of this was
my initial meeting with the Superintendent of Brooklyn North High Schools and the
principal of Williamsburg High School for Art and Technology, which led to virtual
observations and the receipt of full google classroom folders with instructional materials
that have acted as a foundation for forming our curriculum selection and supplemental
practices. Locally, we connected with Assessment Intervention Management, LLC (A.I.M.),
San Antonio Leaders and Teachers and multiple local schools and leaders, as will be
discussed later in this section. Community Outreach initiatives: Locally, we have worked
with 100 Black Men of San Antonio, Families Empowered, A Better Chance for Youth
Futures Inc, MOVE Texas and Spurs Give. Organizational support for financial
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considerations: to date we have garnered support from the Brackenridge Foundation
and Choose to Succeed, who have each pledged $50,000 in startup funds upon state
approval. This totals $100,000 in startup funds, as displayed in Attachment 33 (pp 437-
439). (3) Mentor Networks: One area which has provided a consistent source of quality
input is the vast network of educators our Executive Director has connected with over his
career in education. This network spans varied grades, locations, school types and levels
of experience. As stated in our ED qualification section, our Executive Director has had a
diverse career in education. Along the way he has continued to foster mentorships and
create new ones that ensure that he is focused on continuous personal growth. Many of
those connections have led to direct learning opportunities that impact the overall
mission and vision for RPS and JPA. A few examples of this network, both locally and
nationally, are colleagues at the following organizations: SAISD, IDEA, SA Prep, Prelude
Prep, Promesa Academy, The Gathering Place, Compass Rose, KIPP, Great Hearts, Basis
and Relay Lab Schools.

Communication- To date, we have had multiple touch points with our District 3 SBOE
member, Marisa Perez-Diaz. These touch points include a gathering hosted by Choose to
Succeed on October 8, 2020, an in-person meeting with Marisa Perez-Diaz and Chip Haas
on October 15, 2020 and multiple email communications for information, advice and input
on the application process and components of our model as it relates to the needs and
wants of the community. Our ED also met with Dr. Audrey Young, District 8, on January
18, 2021. Additionally, we have sent out Impact Statements to all district superintendents
and board presidents whose schools or whose districts’ boundaries include our proposed
location. These statements have also been sent to all Texas SBOE and Legislative members
who represent these districts and their constituents. (See Attachment 5, pp 168-176)

Public Meetings Overview- RPS has conducted Community Information Sessions for
larger community input on the school model. The first event was hosted by Families
Empowered and was conducted Live on their Facebook page on December 18, 2020. The
event was held virtually because of the ongoing conditions related to the pandemic. For
the first live event we had 352 people who interacted with the event and 151 people who
consistently viewed the event. To date, the event has 1.1 thousand views. The second
event was held via the same venue in partnership with Families Empowered. This event
was held January 4, 2021. For the live session we had 1,378 people interact with the event
and 473 people consistently view the event. To date, the event has 1.3 thousand views.
(See Attachment 4, pp 126-167). Both events were marketed in the San Antonio Express
News, the city's main newspaper outlet. (See Attachment 6, pp 177-180) Notification was
also sent to SBOE members and all relevant Texas Legislators at least 5 business days prior
to the events. Each event was additionally advertised through aggressive social media
campaigns as well as on our website and through email blast campaigns. (See Attachment
4, pp 126-167) Each meeting had RPS board members in attendance. For the first meeting
our board secretary Stephanie Mendeloff was in attendance and for the second meeting
our board chair Dr. Milton Harris and member Racquel Gilford were in attendance.
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School Design

Mission, Vision, and Overview of School Design

Mission: The mission of S.H. James Preparatory Academy is to mobilize 5th-12th grade
students using a personalized, literacy-based curriculum to cultivate self-aware,
innovative thinkers with an entrepreneurial mindset who are civic and global leaders of
the future.’

Vision: Our vision is to be a community school that creates equity through culturally and
historically responsive approaches to academic excellence which will provide accessible
pathways to long term success for our students, their families and communities.®

At S.H. James Preparatory Academy (JPA), we believe in and value the culture, voices and
innate abilities of young people. Our mission and vision focus on providing a launching
point for students to explore their culture, history, talents, skills, aspirations and voice
through leadership and activism. This idea is especially relevant as it relates to students
of color who have traditionally been exposed to an academic environment that does not
reflect their experience, personal needs or styles of learning. Instead of providing students
with an education that narrows their perspective and focuses on rote skill mastery, we
believe that it is the role of an institution to allow students to have agency over their
learning to open the doors for self-empowerment, self-determination and self-liberation.
In grounding ourselves in a culturally and historically responsive approaches, our school
can act as a hub for knowledge and freedom for our students and their community.

Mission and Vision Development: The mission and vision were developed as a
collaborative effort between Anthony Gordon (Executive Director) and Dr. Milton Harris
(Founding Board Chair) through their work in education, professionally and in community
service. It was shaped through their community engagement with one-on-one meetings
with parents and students, building a network of community leaders, community co-
design sessions, program pilots and design iterations overseen by the founding board
based on community input. Students and parents clearly expressed a lack of diversity as
a part of the daily school experience, both as is relating to students’ identities being visible
in the curricula and to courses and electives being offered at their campuses. 100% of the
parents and students of color who were interviewed stated that they did not consistently
see themselves racially or culturally represented in the curriculum offered at their schools
regardless of the subject. Additionally, they stated that student culture and identity was
not consistently considered as it relates to campus culture, including that major cultural
celebrations or milestones such as Hispanic Heritage and Black History months were not
recognized with fidelity in most cases. Students and parents also expressed concerns over
the diversity of coursework offered to their students. They consistently expressed a need

7 https://www.shjamesprep.org/
8 https://www.shjamesprep.org/
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for students to be exposed to what would be more practical approaches to learning that
would prepare them for life in and beyond college. For example, it was often stated that
students wholly focused on reading and math instruction in school. In turn science and
social studies were sacrificed to make up for this. Parents also expressed a need for
coursework and electives that were more interest based and related to future career
aspirations, along with courses that would prepare students for the “real world.”

In meeting with community stakeholders, we found a want to be consistently involved in
their community schools. These leaders have a desire to act as mentors, be guest speakers,
and provide in the field learning opportunities for students and their families but have felt
that they have not been welcomed because of the lack of focus on alternative forms of
learning and enrichment. These ideals were solidified during our community co-design
sessions where we built forums of educators, parents and community leaders to discuss
and iterate on the proposed JPA academic plan. During these sessions, the teams clearly
defined a need to reimagine academics in ways that involve student identity, race and
culture, along with providing diverse learning and enrichment opportunities that will
prepare students academically and socially.

Gordon'’s family and professional history on the Eastside have been a major influence on
the development of the mission and vision for RPS and JPA. Though his teams faced
circumstances some saw as “impossible,” their students achieved at high levels at multiple
campuses on the Eastside. This success came as a result of a focus on cultural
responsiveness, Social and Emotional Health and targeted intervention.

Additionally, Dr. Harris's experience as a college professor has helped to inform our
design. Spending four years in post-secondary education has shown him firsthand the
number of adults who are ill prepared for success at the college level. This is especially
true when considering the marked improvements, he has seen when providing students
with needed support. Dr. Harris also brings a wealth of knowledge as it relates to
experience in community engagement from his work in nonprofit management,
entrepreneurship, finance and service on school boards.

Both outlined journeys led Gordon and Harris to land on three basic tenets: (1) There is a
clear need for innovative approaches to academics in San Antonio’s Urban Core, (2) When
provided with equitable resources and opportunities all students can achieve at
extraordinary levels, and (3) Connecting students with curricula that is diverse and relevant
to them personally is a key factor in success.

School Design Overview: In order to accomplish our mission and vision, we have
implemented three design principles that will act as a foundation for student achievement:
1. Social Emotional Health and Wellness: At JPA we will prioritize social-emotional
health and wellness in collaboration with restorative practices to create an environment
that removes obstacles to learning by creating a psychologically safe space for students
daily. In creating this environment, it is documented that students have significantly
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greater outcomes socially (+24%), emotionally (+23%), behaviorally (+22%) and
academically (+57%). Additionally, a 2017 meta-analysis shows that benefits in these areas
are long lasting, up to 18 years. For example, gains ranged from 13 percentage points on
attitudes and social behaviors to 33 points on academics.®

Social Emotional Health and Wellness will be supported through: (1) a research-based
Trauma Informed social-emotional learning (SEL) curriculum, (2) a daily schedule that
incorporates opportunities for wellness and mindfulness activities, (3) a student support
team led by a SEL Lead (Personnel Tab Line 27) who works with a team of counselors,
therapists, nutritionists, social workers and behavior specialists, and (4) a network of
partners, organizations and resources to extend services to families and the community.
Students will begin each day with community breakfast either as a campus or with their
homeroom cohorts. In these fellowship opportunities students will have an opportunity
to check in and set SEL/mindfulness goals for the day with accountability partners, build
relationships and culture within small and large groups within the larger campus
community. These sessions will be led by campus leaders and teachers (whole group) and
homeroom teachers (small groups). These morning goal setting opportunities will be
extended by intentional literacy and discourse opportunities to allow students to express
themselves and share their perspectives. Throughout the day, students will revisit these
goals and reflect on their progress with peers, staff and SEL professionals to ensure that
they feel empowered in their SEL journey.

Students will have supported agency in creating their daily schedules to be mindful of
self-care and mental health restoration. We will empower students to create the optimal
learning environments for their needs by working with them to build a daily course load
that lessens stress and focuses on personal growth, interest and self-discovery.
Additionally, we will implement recess for 30 minutes each day for Middle School, as well
as student leadership and peer outreach opportunities during the day to further foster
self-esteem and community amongst our student body. (See Attachment 26, pp 401-415)

Our social and emotional health and wellness services will be the backbone of our campus.
Increasingly, young people are experiencing issues with mental health challenges. In 2015,
it was reported that 70% of US teens believe that they have experienced anxiety and
depression, 55% have experienced bullying, nearly 50% have experimented with drugs
and alcohol and 40% live in poverty. This is further compounded when considering that
one in four do not have access to mental health services due to financial hardship.'® We
will have a dedicated SEL team who focuses on student’s SEL as well as conducting weekly
staff professional development on proactive strategies, recognizing student warning signs
and triggers related to stress and trauma. This team will work with teachers to implement
SEL curriculum and coach staff on effective mindfulness practices. This dedicated staff will
maintain a student to staff ratio of at maximum 150:1, well below the American School

% https://casel.org/wp-content/uploads/2019/12/Practical-Benefits-of-SEL-Program.pdf
10

www.pewresearch.org/fact-tank/2015/06/12/the-changing-categories-the-u-s-has-used-to -measure-race/
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Counseling Association recommended ratio of 250:1 and the ratio held by SAISD during
the 2019 school year of 370:1.

We recognize that simply providing structures for students is not an effective method for
success. It is essential that we work with families to ensure that students receive holistic
support. We will create a network of community partners, organizations and resources for
parents so that families have the tools to combat mental health issues proactively. For
example, our campus can host an open panel discussion on recognizing mental health
issues such as anxiety and depression with community partners as panelist and vendors.
The forum would allow parents to ask questions and receive relevant information. These
sessions can be recorded and archived on our website for parents to access if they are
not able to attend or need assistance in the specific focus area. By creating this extension
of services, we can truly embrace the concept of being a community school here to uphold
the social and emotional health and wellness of our students.

JPA will use a restorative approach to behavior management. Restorative practices have
shown success in schools and districts that have effectively implemented the practices.
This success has been especially profound in low socio-economic and communities of
color. According to multiple studies conducted by WestEd, campuses with consistent
implementation of restorative practices saw suspension rate decreases ranging from 35%-
87%. They also saw significant decreases in suspensions for Black, Latinx, English
Language Learners and students receiving free and reduced lunch ranging from 41%-
54%.1% Restorative practices are an alternative to suspension and expulsion, can improve
school climate, foster healthy relationships, engage students and families, support social-
emotional learning, promote accountability and two-way communication.®

In contrast to punitive approaches, we will “Defund Detention.” By creating open dialogue,
support, accountability and restoration we can curb negative behaviors and lessen
discipline referrals, suspensions and expulsions. Our Model will feature: (1) Restorative
Justice, (2) Community Conferencing, (3) Community Service, (4) Peer Juries, (5)
Restorative Circles, (6) Preventative and Post-Conflict Resolution Programs, (7) Peer
Mediation, (8) Mindfulness Activities (affective statements, get caught doing something
good, etc) and (9) Restorative Leadership Opportunities. When structures are
commonplace, we can shift the disproportionately negative effect on students of color,
especially Black students, and students with disabilities who are exponentially more likely
to be suspended or expelled from school.

2. Culturally and Historically Responsive Literacy (C/HRL): We will examine the past
and live the principles of a literary societies. In embracing this restorative approach to
academics, it is essential to focus on four factors as it relates to a Culturally and Historically

11 https://www.ksat.com/news/2019/05/03/sa-schools-arent-meeting-recommendations-for-student-to-
counselor-ratios/#:~:text=None%20met%20the%20more%20strict,one%20counselor%20t0%20350%20students.

12 https://jprc.wested.org/wp-content/uploads/2016/02/RJ_Literature-Review _20160217.pdf
13 http://schottfoundation.org/sites/default/files/restorative-practices-guide.pdf
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Responsive Literacy Model. We must view literacy as a means to foster Identity, Skills,
Intellect and Criticality.™ Traditionally, students of color have been educated from a
narrow perspective that is reflective of the dominant culture. For students to truly achieve
high level mastery they must authentically see themselves within the scope of learning.
“Youth need opportunities in school to explore multiple facets of selfhood, but also learn
about the identities of others who may differ... they must deeply know themselves and
the histories and truths of other diverse people.”"

Our campus will build an academic program that embraces culture. Understanding the
need for standard and skill mastery, we will use the Texas Essential Knowledge and Skills
(TEKS) as a foundation to create academic experiences that allows students to explore
history, culture and their voice. We will study history with a critical lens and develop
consistent opportunities for deliberate discourse to build intellect. The methods,
structures and processes for this pillar are explained in greater detail in the Curriculum
and Instruction section of the application.

Professional development will support this process. Staff will use weekly development and
planning time to support this process for students. In these sessions we will focus on
taking a critical lens to history and how students of color have been taught. While
examining our own biases, privileges and perspectives to provide a more well-rounded
view of our society. This will be coupled with ongoing development in the areas of lesson
planning, text selection, cross curricular literacy, assessment, adult novel studies, guest
speakers and discussions to bolster our staff's ability to address these gaps in academics.

3. Community-Based Entrepreneurism: San Antonio is currently the most economically
segregated major city in the country.'® Families on the Eastside have a median income
less than half the state average and poverty levels twice the state average.' More
concerning is the fact that within these communities the population is predominantly
Black (46.3%) and Latino (40.6%) with a median age of about 35 years old. Additionally,
the average resident in these zip codes commutes over 26 minutes to work.'® This
spotlights a lack of viable employment and business opportunities within the community,
as well as a lack of programming that addresses the paucity of entrepreneurial leadership.

By building bonds within the community and providing an academic foundation for
business and leadership we can create an environment where students are mentored in
community-based service and entrepreneurialism. (See Attachment 9, pp 214-224) JPA
will focus on awareness of community needs to foster a design thinking model for
innovative problem solvers who work alongside experts to be change makers.

14 Muhammad, G., & Love, B. L. (2020). Cultivating genius: An equity framework for culturally
and historically responsive literacy. New York, NY: Scholastic.
> Muhammad, G., & Love, B. L. (2020). Cultivating genius: An equity framework for culturally

and historically responsive literacy. New York, NY: Scholastic.

16 https://sanantonioreport.org/disconnected/?

17 https://datausa.io/profile/geo/san-antonio-tx/#:~:text=Civics-,About,%2C%20a%20%2D2.04%25%20decrease.
18 https://datausa.io/profile/geo/san-antonio-tx/#:~:text=Civics-,About,%2C%20a%20%2D2.04%25%20decrease.
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JPA will use Flex Friday Scheduling to incorporate design thinking that centers around
Community Based Service and Entrepreneurism. (See Attachment 26, pp 401-415) This
programming will apply knowledge and skills in areas of interest. Within these pods, we
will cultivate minds in entrepreneurship, design, infrastructure, politics, non-profit, maker
spaces, technology, etc. Students will actively seek solutions for community issues and
collaborate with their peers in a workshop format to create viable solutions through a
research, brainstorm, design, iterate, launch and analyze process. For example, students
researching the lack of high quality and consistent fresh produce within their community
could partner with local non-profit leaders who specialize in urban farming, along with
city zoning officials and neighborhood association members and campus staff, to find a
sustainable plot of land to create a community managed urban farm. Through this
process, students would gain valuable standards-related, hands-on experience in multiple
disciplines as well as enhancing soft skills that will benefit them academically and
professionally.

Another example related to Entrepreneurism could revolve around students working with
financial experts to research Home and Business Loan approval rates for people of color.
They could research the historic trends for the topic and begin to plot out long term fixes
for the issue as it relates to producing greater access to financial capital in their
community. Opportunities such as this give students access to the future that they want
for themselves now. As John Spencer stated, “Student choice is more than simply picking
a task. It's about owning the entire learning process.”®

Innovations: Student Agency. We believe that when students can have supported
autonomy in their learning they will be more active and successful. Each student will take
an entry survey to identify their interests and aspirations. They will then work with
academic counselors and their families to select the most appropriate elective course
pathway for them. They will also identify extracurricular, service, entrepreneurship,
enrichment, mentoring and internship opportunities. This service will begin with our
incoming fifth graders, with increased support from our counselors, school leaders and
staff to ensure that students make a smooth transition into the process. This support can
include, but will not be limited to, completing surveys, surveys with visual and text
supports, more frequent academic and mental health check-ins, more parent and family
involvement and weekly temperature checks to ensure student progress. This innovation
speaks directly to community input and the desire for a diverse course catalogue and
freedom to select areas of interest to increase engagement. This approach will also allow
our campus to provide specific and targeted intervention to address gaps. Design
Thinking and Project/Inquiry Based Learning Pods. In order to increase deep critical
thinking, inquiry and creative processes at the secondary level, we will implement the use
of learning pods. This will foster student collaboration and intervention opportunities

1% https://medium.com/synapse/10-ways-to-incorporate-student-choice-in-your-classroom-e07baa449e55
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based on data analysis of need. Engaging in this form of learning will move our students
far beyond remembering, recalling and understanding and into application, creating,
evaluating and analyzing at a deep metacognitive level. Cultural Engagement and
Relevance. All TEKS-aligned coursework at our campus will be created with an intentional
focus on cultural relevance to our specific student body. We understand that students
must see themselves within the curricula that we present, and we must also ensure that
we present a wide range of perspectives to allow our students to engage in deliberate
discourse as it relates to topics of history, race, ethnicity, etc. By fostering this
environment, we can create a campus that instills a sense of pride and self-confidence
and empowers students to use their voices and power to be changemakers. Community
Engagement and Outreach. We prioritize making our school of and for the community
that we serve. We will continue to broaden our network of community leaders,
organizations, parents, advocates, etc. to ensure that we are meeting their needs daily.
Our sole responsibility is to ensure that we create a space that acts as a hub for
information, tools and resources for our community. This mission will encompass
providing our families with a diverse network of community partners, conducting forums,
lectures and information sessions around relevant topics within the community and
conducting consistent community service opportunities that directly impact the
community around us. Teacher Training and Support. Our campus will have high
expectations for our staff. To support them in this measure we will have comprehensive
teacher training processes. Our campus will not only focus on preparing our teachers to
be elite instructors, but we will also provide training in the areas of classroom innovation,
design/inquiry/project-based instruction, SEL training, including but not limited to,
restorative practices, de-escalation methods, recognizing trauma and triggers, inherent
bias, systemic racism, community and family relationship building, etc. Additionally, all
teachers will be trained in both special education and gifted and talented instruction to
ensure that they are able to effectively manage a wide range of learning styles and abilities
(see budget line 110). These training sessions will be conducted on a weekly basis by our
Special Populations staff who will be certified in their specific concentration. Our Special
Populations team will work in conjunction with our instructional leaders to create trainings
that integrate skills, processes and techniques that are practical for the classroom. In using
this integrated approach to training, we can ensure that our staff is not learning skills in
isolation but as a part of their overall growth pathway. This method will give staff an
advantage as they will be able to learn, observe models and practice skills in the same
manner as they will use them within their classroom. These certified staff members will
participate in planning, Professional Learning Communities (PLCs), coaching sessions and
conduct weekly professional development during our Flex Friday schedule that will
coincide with our students’ Friday Early Release Schedule allowing them to attend
Personalized Professional Development on a predetermined schedule throughout the
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course of the year. This structure is outlined in greater detail in the Professional
Development and Evaluation section of this application. This training will be further
supported through our network partners such as AIM, Hill Pedagogies and NuVu
Innovation School (see budget line 110). Community Based Entrepreneurism. As an
extension of our design thinking and project/inquiry-based work, we will focus on
building students’ skills in entrepreneurship. Students will have prescribed coursework
beginning in middle school related to business with a lens toward community impact
Students will work with local mentors from industries of interest to drive their interest in
their learning. As students’ progress into our high school program, they will have the
option of being a part of our Business Incubator Pathway to graduation. This pathway will
be structured to embody the Business and Industry Endorsement as outlined by the TEA.%°
This program will also allow students to plan, research, build, pilot, iterate and propose
their own businesses with the prospect of potential funders backing their ideas. This
programming will be managed by instructional staff with oversight from our community
coordinator, academic counselors and the High School Assistant principal (see personnel
budget lines 24, 28 & 32) to ensure quality and fidelity to the program.

Curriculum and Instruction

James Prep Curriculum: JPA will use strategies that are rigorous, comprehensive, high
quality, research based and grounded in the Texas Essential Knowledge and Skills (TEKS).
We will create structures to ensure horizontal and vertical alignment, such as our weekly
grade level instructional planning sessions led by our instructional lead team (Principal,
AP, instructional coaches) and our weekly content area PLCs lead by the SPED team in
conjunction with our content area teacher leaders. These meetings will focus on the review
of relevant data, best practices, cross curricular learning opportunities, student progress,
differentiation, student needs, resources and staffing. Curriculum selection and
implementation will first consider creating an environment which amplifies the lens
through which students will see, discover and learn about the world.

Given JPA's focus on Culturally and Historically Responsive Literacy (C/HRL), it is important
to state that very few established and research-based curriculums fit this need. JPA has
selected quality and research-based curricula, which will be supplemented with
foundations from the C/HRL Framework. In this process, we will use texts, resources and
training from experts such as Zoretta Hammond, Dr. Gholdy Muhammad, Edward Fergus,
Glenn Singleton and others who have conducted in depth research as it relates to
academics, learning, culture and data analysis for children of color. In embedding these
philosophies in tandem with our chosen curricula, we will implement a framework that is
grounded in the need to provide students with education based in (1) Identity, (2) Skills,

20 https://tea.texas.gov/sites/default/files/SidebySideGraduationPrograms_030114.pdf
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(3) Intellectual Pursuits and (4) Criticality.

JPA believes that true achievement must be based on the teacher's ability to foster
Academic Success, Cultural Competence and Sociopolitical Consciousness in our
students. Geneva Gay defines cultural responsiveness as “using the cultural characteristics,
experiences, and perspectives of ethnically diverse students as conduits for teaching them
more effectively” 2! We thrive to ensure that our students' culture, race and history are
present in all aspects of learning. We also believe that this learning must be based on
cross curricular literacy that allows students to build identity, skills, intellect and the ability
to analyze information through a critical lens. This approach is based on the need to
increase student agency, discourse and research, which are skills needed for success.

We must ensure two major factors are in place: (1) The presence of high quality TEKS and
research-based curricula that can be adapted to fit this philosophy. We will work with
partners who have seen success such as The Gathering Place (San Antonio), Compass Rose
(San Antonio), San Antonio Prep (San Antonio), Williamsburg High School for Art and
Technology (New York) to ensure that our model meets both the quality and rigor needed
for our students; and (2) Adequate collaboration and planning time through Professional
Learning Communities for content and grade level teams. The ability for our staff to adapt
curricula that allows students to explore topics at depth across content will increase
engagement and their ability to grasp difficult content. For example, staff could create a
cross content project where students study the Flint Water Crisis by reading and analyzing
articles in ELA, use percentages and ratios to discuss the relationships between water
quality, race and income in math, study the effects of lead and other contaminants on the
body in Science and study the history and impact of water quality issues on communities
throughout the US in Social Studies. These various workstreams would culminate in an
inquiry-based presentation that incorporates multiple skills and allows students to voice
their opinions based on facts and evidence.

Below is an overview of core content learning goals, expectations and proposed curricula,
along with a course catalogue found in Attachment 26 (pp 401-415) for each grade level
at JPA.

ELA: We will focus on skill and intellect development through the lens of research and
critical analysis. This work will be driven using the components of the readers and writers
workshop. Students will participate in: (1) an introductory mini lesson, (2) individual or
small group worktime, (3) teacher conferencing, (4) mid lesson teaching points and
extensions and (5) group discussion to close out the lesson. Starting in 5" grade, students
will begin to build research and writing skills through examining literature in multiple
genres. Students will interact with core curriculum, novels, texts, magazines, newspapers,
blogs, online news sources, graphic novels, films, comic books, art, poetry, etc, to a
develop knowledge, foster discourse and deepen phonetic and grammar skills through
the written word. These pursuits will be supported by our elective courses based in grade

21 Cultivating Genius
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level TEKS. (See Attachment 7, pp180-195) Students will exhibit success by displaying the
ability to show an in-depth analysis of texts in and across genre, with a critical lens in their
analysis and the ability to transfer it into written form that is clear, focused and displays
mastery. These skills will extend into High School where students begin the process of
using text, speech and the written word to challenge ideals and philosophies. This
coursework will be based in state standards, extend into future aspirations and provide
practical application of skills.

Our ELA coursework will implement the Savvas MyView and MyPerspective Literacy
Curriculum. The MyView Curriculum will be used for 5th grade and the MyPerspectives
curricula for 6-12. This curriculum is completely based in Texas Essential Knowledge and
Skills. This curriculum, as reviewed by edreports.org, was rated as Meets Expectations. In
the review breakdown, it received 40 of 42 points for Text Quality, 30 of 32 points for
Building Knowledge and 30 of 34 points for Usability.?? In Middle School we will use the
My Perspectives Curriculum which is also based in TEKS. This curriculum was also rated as
Meets Expectations by edreport.org. It received a 36 of 36 for Text Quality, a 32 of 32 for
Building Knowledge and a 34 of 34 for Usability Rating giving it perfect ratings across the
board.?® Additionally, the High School MyPerspectives curriculum received perfect scores
from edreports.org.?* We will use guidance from the College Board criteria for resource
acquisition when creating any AP courses for High School. (see budget line 100)

After careful research of multiple ELA curricula, we landed on this curriculum for multiple
reasons. First, was the presence of more diverse authors, text and subject matter in the
base curriculum. Secondly, the foundational components of the curriculum lend
themselves to Project Based Inquiry which connects directly to our cross curricular focus.
The curriculum also has foundations in the reading and Writing Workshop. The final
deciding factor is related to our push for culturally and historically responsive literacy. This
curriculum provides a seamless marriage of our approach and this research-based
curriculum. For example, 6th grade Unit 1 is based on Brown Girl Dreaming by Jacqueline
Woodson, a novel written in verse that discusses identity for black and brown children
during the heights of the Civil Rights Movement in America. As an extension of the novel
excerpts provides in the textbook, students would read the novel and use alternate text
including supplemental poetry, music and short stories that explore the concept of
identity, culminating in students being assessed on presented skills and creating Where
I'm From Poems as an extension of the unit. The curriculum also accounts for the needs
of diverse student populations with its focus on whole and small group instruction
coupled with the workshop model which supports struggling readers with teacher or peer
led and individual learning opportunities.

Math: Our Middle School math model will be based in Cognitively Guided Instruction

22 https://edreports.org/reports/detail/myview-literacy-2020-5
23 https://edreports.org/compare/results/ela-38
24 https://edreports.org/compare/results/ela-hs
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(CGI). This approach focuses on problem solving and conceptual understanding of
foundational math. The framework presents students with problems that they can
approach with support and work to solve, culminating in whole group discussions. This
will be especially effective as we project our incoming students will have severe deficits in
math. This research-based approach addresses multiple issues that may arise within the
classroom such as: (1) ability ranges, (2) basic concept deficiency, (3) language, (4) lack of
challenge, (5) lack of engagement, (6) learning disabilities, etc.?> By using this approach,
we can meet students where they are and extend/intervene as appropriate. This will be
an effective model with our staffing model (teacher/co-teacher and SPED/ELL support) for
math in Middle School classes. For High School, we will focus on an accelerated math
model that is based in deep and conceptual understanding, problem analysis, solving,
logic and critical thinking. These concepts will be buffered by real world experiences that
provide access to long term professional success in careers that utilize the skills. We will
incorporate experiential learning opportunities such as internships, consultancies and
field experiences to enhance and extend the curriculum at all levels.

For our math curriculum, we will use Ready Classroom Mathematics for 5th grade. This
curriculum is based in TEKS and gives attention to the need to develop conceptual,
procedural and fluency skills. This curriculum will be compatible with our Middle School
focus on CGlI, as it has a strong basis in grade level standards but allows teachers to
remediate and intervene with students with severe gaps. Edreports.org gives this
curriculum a 14 of 14 in focus and coherence, 17 of 18 in rigor and mathematical practices
and 38 of 38 in usability, which is categorized as Meets Expectations. For grades 6-8 we
will use Open-Up Resources, which is a product of lllustrative Math. This curriculum is
based in conceptual learning and incorporates foundations of CGl in its daily work. This
curriculum also incorporates practical application and discussion daily. This curriculum
also allows for real time daily intervention and extension as each standard is forward and
backwards mapped as an added resource. Additionally, our Executive Director has used
this curriculum at previous campuses and has TEKS crosswalks for grades 6-8. While at
these campuses, he personally experienced student growth and worked directly with
Open-Up to provide professional development for staff. According to edreports.org, the
curriculum receives a perfect score in both focus and coherence and rigor and
mathematical practices, with a 37 of 39 in usability. For High School we will use Kendall
Hunt's Illlustrative Mathematics Traditional; edreports.org gives this curriculum a perfect
score across the board. Much like the previous curriculum, this version focuses on the
conceptual application of learned skills. Using this curriculum will build on the
development that students received in Middle School. These curriculums will be further
extended by our focus in C/HRL by including a focus on important mathematical
contributions and practical applications of skills in cross curricular projects. For example,
when studying coordinates students could learn about the National Advisory Committee
for Aeronautics’ West Area Computing group, which was led by Katherine Johnson. These

25 https://mathematize.org/about/cognitively-guided-instruction/
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curriculums will be beneficial for our student populations because of their focus on
building foundational skill and focus on intervening with students with severe gaps. These
curricula have been accounted for in line 100 of our budget.

Social Studies: Our Social Studies program will serve very distinct purposes at our
campus: (1) Social Studies will be based in literacy to support ELA programming. ELA and
SS teams will have common planning time each Friday to prepare for the coming week.
During these sessions they will share standards, resources, techniques and tools to
maximize instructional time and get students to mastery of skills. This process will create
cross curricular alignment that gives students consistency in instruction and methods. This
approach will be based in literary analysis, discourse and writing, much like our ELA
coursework. (2) The need to take a critical approach to learning in Social Studies
coursework. In creating an environment where students use multiple sources to gather
and interpret information, we can build classrooms where student thought drives the
learning environment. In context, students can study slavery in early America based on
the descriptions from their textbooks, in conjunction with cultivated writings from political
leaders, slave owners and abolitionists, relevant propaganda from the time along with a
novel study of the Narrative of the Life of Frederick Douglass. This format will be consistent
throughout any social studies or history coursework for students in Middle or High School
at JPA to foster Cultural Competency and Sociopolitical Consciousness.

Based on the framework above, selecting a Social Studies curriculum requires attention
to detail in content, especially considering traditional texts may act in conflict with the
foundations of C/HRL. With these considerations, we have chosen the McGraw Hill series
of History Curriculum. This curriculum provides a moderately diverse perspective of
history. The curriculum is based in Texas Essential Knowledge and Skills and will work well
with our focus on taking a critical lens as it relates to discussing history throughout the
world. This curriculum was selected because of its open opportunities to extend
conversations on topics such as colonization and slavery. This gives our staff the space to
create realistic conversations around the lasting impact of these events and spotlight the
significant accomplishments of various cultures that may not traditionally be spotlighted
in curricula. For example, students studying the early European explorer’s “discovery” of
America. Students can use the information provided in the text and extend the
conversation to discuss what factors made Indigenous people more susceptible to being
conquered by the “explorers.” They could also extend the conversation into modern
concepts such as the lasting impact of European colonization or how gentrification relates
to Indigenous people’s experiences. Our goal is to ensure that our students are exposed
to a well-rounded version of history that speaks of the contribution of their communities
and cultures to the world. We will do this by using supplemental resources from
organizations such as Facing History and Ourselves, the Zinn Education Project, the 1619
project, etc. We will also supplement with regular novel studies much like the example
discussed previously. (see budget line 100)

Science: Our science coursework will act as a support for our math department.
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Additionally, it will act as a bridge into STEAM by creating practical learning opportunities
for students. Students in Middle school will extend their use of the CGI process into
science classes that make math conceptual and hands-on to increase exposure,
engagement and critical thinking. Students will additionally have regular science lab
opportunities that extend and intervene with students based on their specific needs as
determined through data analysis. Our math and Science teams will mirror the planning
processes discussed for our ELA/SS teams above. As we extend into High School, students
will continue to explore access to skills that are transferable into STEAM careers. To do
this we will focus on programming that extends beyond traditional science course work
that traditionally utilizes “demos” and experimental lab work. We will incorporate
authentic lab opportunities that expose students to skills that will translate into realistic
working environments. This process will move students past the observation of science
and into the discovery processes within the scientific method.

For Middle School Science, JPA will use the Amplify Science curriculum. The 6-8 curriculum
was the highest rated Science curriculum by edreports.org and Met Expectation. These
curriculums have also been used at previous campuses by our Executive Director. In these
experiences, students with comparable demographic backgrounds saw growth and
displayed engagement within the curriculum. These curricula are focused on grade level
standards and provide ample opportunity for students to engage in the scientific method
with hands-on activities that push thinking and foster discussion within the classroom. For
High School students, we will use McGraw-Hill’s Inspire curriculum. This curriculum was
chosen for its instructional model, which promotes student led activities and creative
problem solving. The curriculum also focuses on differentiated instruction, project based
learning and interactive simulations, collaboration, STEM components and Learn Smart
technology that provides personalized instructions and learning objectives for students.
(see budget line 100) As mentioned previously, any AP coursework will be created based
on College Board criteria. Additionally, these curricula will work well with our focus on
culturally and historically responsive literacy. For example, students studying chemical
reactions can read about food chemistry and how our bodies react to certain foods and
chemicals in our food or read about the use of chemical warfare during international
conflict to extend into Social Studies.

Middle and High School Courses and Electives: In order to increase agency and
engagement, JPA will implement a system of rigorous core content complimented by
student choice electives throughout the course of the year. Students will work in tandem
with our academic counselors and their parents to self-select a personalized pathway to
academic coursework. These electives will be grade level TEKS based courses that act as
a practical application or an extension of student work in core classes. We will create
opportunities for students to engage the TEKS in diverse environments to move to the
direct application of skills. For example, 5! grade math has a TEKS standard focused on
graphing and Geometry, and a potential course offering based on student interest could
be in Model Design as an introduction to Drafting and Architecture. (See Attachment 26,
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pp 401-415)

In Middle School, each core content area would have a corresponding elective that mirrors
the concept presented above. These elective courses would rotate on a quarterly basis
and act in conjunction with mandatory course offerings such as Financial Literacy, Speech,
Community History, etc. Students will have a diverse set of complementary courses that
further their abilities and knowledge. Please see the chart attached as a part of Attachment
26 (pp 401-415) that provides an overview of core coursework and potential quarterly
courses.

JPA will follow the foundational graduation requirements laid out by the State of Texas.
We will offer a college and career preparatory education which enhances critical and
design thinking, innovation, awareness, academic pursuits, access, agency and leadership.
Our high school coursework is designed with pathways that mirror students’ endeavors
at the next level. These pathways are designed to be rigorous, yet supportive, in guiding
students to make the most appropriate decisions for their future aspirations. These
pathways will be aligned to TEKS and the Texas Foundation High School Program. We will
ensure this alignment by creating backwards plans from the standards and building
programming around both the TEKS and Texas Foundation High School Program. For
example, all coursework including any practicums, field studies or external programming
evaluation will use these standards to ensure compliance. All graduates will meet at
minimum the 22 credits required for high school graduation. We will thrive to have all
students reach the 26-credit threshold and our pathways, programming and supports will
be distinct in creating an environment where this is a norm. JPA will employ three
pathways for High School students that build off the robust academic foundations that
were built in our Middle School. Below you will find an overview of the Pathways to high
school graduation. A more detailed description of this process can also be found in the
Promotion and Graduation section on the application.

Pathway 1 is an Advanced Placement option that allows students to earn placement and
course credit at American colleges and universities. These courses will be created and
cultivated based on the National College Board standards in conjunction with our
Instructional leadership staff, collaboration with local campuses who have successful AP
programs and mentorship with local college and university educators to ensure quality in
the program. Students will be required to take at least 8 AP courses for this specific
pathway. This pathway also affords students access to school-wide enrichment
opportunities, including community mentorship and networking opportunities, that will
make them extremely competitive as they apply to the nation's top colleges and
universities. If selecting this pathway, students will take part in multiple sessions with their
family and our academic counselors to select the appropriate coursework path and
support systems needed for success. These supports will continue consistently
throughout the process leading up to graduation and after college enrollment to ensure
matriculation. This pathway will be further bolstered with mandatory community service
projects that connect students to opportunities to interact and network with other
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students and professionals to build a character of giving back.

Pathway 2 will consist of a career pathway with a focus on Entrepreneurial Leadership. In
this pathway, students will follow a traditional path to graduation with the addition of
specialized coursework in their area of interest. This coursework will include classes in
subject areas such as Business Management, Law and Finance, etc. Additionally, students
on this pathway will participate in research and design projects, pilots, iterations and
practicums, grant and funding workshops in addition to staff support, mentor and
internship with local business owners, with a focus on individuals who have created
successful startups or nonprofits. Students on this pathway will also participate in a Senior
thesis project in which they work with their assigned mentor and appropriate staff
members to design and defend a comprehensive start up business plan that creates
impact or solves a relevant issue affecting their or comparable communities that can
potentially be launched upon their graduation. This program will mirror major university
Co-op programs, such as the one at Northeastern University (Boston), which has provided
guidance in the creation of this pathway and will act as a programming mentor and
thought partner moving forward. The program's focus is to build intentional learning
opportunities during the student’s first two years of high school. For example, Year 1 will
consist of coursework that will build foundational knowledge and begin to create
opportunities for experiential learning, seminars, mentoring, research and project work in
areas of interest. During year 2, students begin the process of developing their business
concept, developing professional skills, gaining knowledge of the launch process,
increasing experiential learning opportunities, internships, learning about branding and
marketing, etc. Year 3 acts as an incubator year where students increase their activity by
acquiring internships, participating in field studies, working exclusively with mentors to
build their concept, prepare pilots, attend seminars, visiting colleges and businesses and
attend small business launch events such as TechFuel and Launch SA’s Venture Challenge.
Year 4 acts as a launching pad for student concepts, where they begin the process of
legally establishing businesses with the guidance of our staff and their mentors. Students
will also work to create larger pilots and finalize iterations in order to prep for their final
senior project, which culminates with a pitch to potential funders for their startup and
continued support through and after graduation to ensure the long-term success.

Pathway 3 will guide students to receive the Distinguished Level of Achievement diploma.
This pathway is essential to ensure that our students are eligible to be admitted to a Texas
public university under the Top 10 percent automatic admission law.?® To achieve this
status, students will be required to meet the 22-credit requirement with an additional four
credits in math (including Algebra Il) and Science. This pathway also requires students to
gain an endorsement in either STEM, Business and Industry, Public Service, Arts and
Humanities or Multidisciplinary Studies. Students on this pathway will select their focus
area during their 9th grade year and work with our academic counselors to build their
coursework over their four-year program. They will meet quarterly with this counselor to

%6 https://tea.texas.gov/sites/default/files/B-Grad-toolkit-overview.pdf
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review progress towards the goal. This pathway will also have the mandatory community
service obligation explained in Pathway 1.

Pathway Selection: The pathway selection process will begin for students during Middle
School. Our counseling team will conduct quarterly check-ins during each students’ 7th
grade year. These early conversations will revolve around current data and coursework
and any analysis that can give insight into a student’s potential pathways and begin a
conversation involving families, students and campus staff. During the 8th grade year, our
Academic Counseling team will continue these conversations during quarterly meetings
in addition to conducting information sessions for families and students throughout the
first semester of 8th grade.

Students and families will be required to sign an intent document for pathway assignment
form prior to winter break of the student’s 8" grade year. This document will hold a place
for the student as well as provide initial data for the campus about programming for our
incoming 9th grade cohort. Throughout the 2nd semester, students will have experiential
opportunities that are relative to their pathway. Students will make final determinations
prior to Spring Break for their desired pathway. Students are eligible to change their
selection at any time during this process by submitting a written request that details their
current program, desired change and rationale for the change. Upon receipt of the
request, our Academic Counseling team will conduct a meeting with campus leadership,
student and family to discuss the request and make a final determination. This process
will also be viable for students already in high school who wish to change their pathway,
with the additional step of a credit review to ensure that any shifts will not affect the
student’s graduation date and requirements. However, given the nature of our pathways
and scheduling, most students should find little issue if they desire to shift their pathway
during High School. For example, any student can be eligible to take AP courses so this
pathway will not be negatively affected. For pathway 2, many of the Entrepreneurship
programming will take place during our Flex Friday schedule and so it will not affect Core
Coursework and students will simply shift into our Community Service requirement in
place of the Business Incubator programming. Our third pathway consists of students
engaging in focus areas based on core and elective coursework. During our initial
planning meetings with students, all will be required to select an endorsement area that
is of most interest for them and their future aspirations. Students will be guided to ensure
that they take courses within that category regardless of their initial pathway selection.
This gives students freedom to make seamless shifts, while maintaining our goal of having
100% of students graduate with at least a Distinguished Level of Achievement diploma.

For students who do not attend our campus during middle school, or enroll in high school
after their 9th grade, we will create viable supports to ensure their success. These supports
may include, but are not limited to, a set of prerequisite courses, additional support from
our SEL and Academic Counseling Team, Peer mentor/buddy, quarterly progress review,
amended pathway requirements based on situation, extended day coursework, etc. Please
see a chart with course options for each pathway as a part of Attachment 26 (pp 401-415).
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Special Populations Supports: Our model will be built to support all exceptional learners.
We will create a comprehensive process for identifying students which includes, but is not
limited to, acquiring any previous documentation, consistent student data analysis related
to growth and achievement, personality and behavioral traits, consistent communication
with parents and families and working with network partners, such as AIM, to provide
testing and analysis by industry professionals alongside our campus staff. All staff will be
consistently trained in techniques to support students with disabilities, students with
dyslexia, English Language Learners, Gifted and Talented, etc. Our first line of support will
be staffing. In our Middle School model, we will ensure that all grade level state tested
courses have a lead and co-teacher dedicated to their classes. These teachers will also
have a rotating lead SPED/ELL staff assigned to assist with planning and co-teaching with
staff on a weekly basis. These teachers will be state certified in their specific concentration.
For example, an 8th grade cohort could have 3 teachers in one of their core classes at any
given time Monday-Thursday, including one state certified teacher in the core content
and one teacher state certified in either SPED or ELL.

This approach will assist in determining the needs of exceptional learners in tandem with
any specific needs addressed in student IEPs. We will conduct weekly professional
development to share and spotlight best practices for exceptional learners and monitor
these initiatives finding opportunities to celebrate staff who consistently show excellence
in supporting our students. We will also incorporate opportunities for collaborative design
with members of our lead team and exceptional learning experts participating in weekly
planning and PLCs to support staff. Our model is inherently built to foster student
independence in their education. Our focus on student agency and advocacy will build
confidence and valuable insight in our students to advocate for their needs daily. By giving
students a voice in their learning process we can more clearly identify needs and create
structures that breed success. This can look like students having check-ins with our SEL
team to discuss services and how we can improve or adapt them, students consistently
sitting in on IEP meetings and having a clear platform to express their needs.

Our next step will be to ensure that any curricula selected provides clear and research-
based accommodations for Students with Disabilities, Dyslexia, English Language
Learners, Gifted and Talented and any other SPED considerations. We will work directly
with these providers to tailor their products and services to our students' needs.
Additionally, we will ensure that any specific training, consultations and resources are
made available to staff on a regular basis. (see budget line 87)

Overall, we will follow the Individuals with Disabilities Education Act (IDEA) process of
providing “specially designed instruction” for all exceptional learners. This is defined as:
adapting, as appropriate to the needs of an eligible child under this part, the content,
methodology, or delivery of instruction—(i) To address the unique needs of the child that
result from the child’s disability; and (ii) To ensure access of the child to the general
curriculum, so that the child can meet the educational standards within the jurisdiction of
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the public agency that apply to all children. [§300.39(b)(3)].2” We will determine students'
needs and from there determine if students may need to have “the what” or “the how”
they are instructed accommodated and create an IEP in conjunction with SPED/ELL teams,
Instructional Leaders, Campus Leadership, SEL teams, families and students. These
accommodations and/or modifications can be considered in multiple categories such as
scheduling, setting, materials, instruction, student response, etc. These accommodations
can extend to in or out of class instructions, electives, enrichment, assessments, etc. These
decisions will also have a direct impact on any related services, supplementary aids,
services, program modifications and staffing models. Special populations and all specific
protocols are discussed in greater detail in the Special Populations section.

Next, we will focus on a needs-based innovation approach. We will conduct frequent data
reviews to determine the success of our programs and adapt and adjust programming to
ensure that we are meeting the needs of our students. Our budget will allocate funds to
provide additional support, resources and training for staff to ensure that we are able to
meet the needs of all students. (see budget lines 87 and 110) This can manifest as a mid-
year review of data that highlights a need to create more supports for English Language
Learners as it relates to phonetic acquisition which sparks a need to send a group of
teachers to an upcoming external professional development to acquire best practices that
they can return and share with the entire staff to supplement and support their planning
processes. Additionally, we will allocate funds in ways that are beneficial to our exceptional
learners this includes staffing models, resources, classroom set ups, etc. Finally, we will
focus on being intentional as it relates to our staffing model and accountability standards
that we uphold for our staff. We will hire individuals with skill sets and create coaching
and accountability measures that hold them accountable to school wide standards.

As an additional support we will look to employ co-teachers. (See financial workbook,
personnel tab, line 30) These co-teacher positions will act as hourly positions. These co-
teachers will act as in class support to work with small groups and individual students in
need of differentiation and intervention. These co-teachers will also receive all the
necessary training to support exceptional learners alongside lead teachers. Additionally,
these co-teachers will fill in to support traditional teacher duties such as morning entry,
transitions, electives and dismissal to allow teachers to have extended planning and set
up time. Additionally, all curricula will be reviewed for access for English Language
Learners with the support of our Special Populations Team. We will also seek out
supplements and resources in ELL student’s native language to ensure that they can make
connections to push growth and achievement.

Instructional Methods and Strategies: When considering instructional methods and
strategies most beneficial for our staff and student populations we will implement the
following norms. Professional Development will be a weekly occurrence at JPA. Our
weekly Flex Friday scheduling will allow staff to receive extended development and

27 https://www.parentcenterhub.org/accommodations/
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planning time with our Friday early student release which allows for staff to participate in
PD from 2:00-4:30 each Friday afternoon. These trainings are discussed in further detail in
the Professional Development and Evaluation section of the application. Cooperative
Learning will see staff work to consistently give students opportunities to develop skill
levels whether in whole or small group activities. By creating an environment for students
to share thoughts, ideas and philosophies students can gain self-confidence and polish
their perspective in environments that foster critical thinking and communication.
Inquiry-based Instruction and discourse will be an inherent component of our learning
processes. Our teachers will act as facilitators of learning and offer thought provoking
prompts to push students to think outside of the box, challenge thinking and investigate
new perspectives. Differentiation will be taught as a skill for all staff who will collaborate
regularly to polish and implement this strategy. Staff will intentionally create plans that
are personalized to address the needs of their classrooms. These accommodations will be
considered for all learning levels whether remediation or extension is required to meet
the needs of all students. Visualization as a companion of differentiation providing a
real-world connection to learning standards will be an essential component of our focus.
Whether using images, audio books, videos, classroom hands-on work, or field lessons
we will work to make students’ work real and practical. Technology Integration will be
foundational and given our current reality it is more important than ever to ensure that
students have a firm grasp on the use of technology and how to best utilize it for learning
opportunities. Whether that be students having consistent access to laptops or tablets,
creating multimedia presentations, online safety, reliable sources, etc. we must make sure
that we educate them on the appropriate uses for the technology. Cross Curricular
Project Based Learning as mentioned previously we will use cross curricular learning
opportunities which allow students to engage in high order thinking projects that will
push students to the highest levels of Bloom'’s taxonomy. Discourse will be used in order
to reach a level of criticality that is essential for students to truly developing skills. All
teachers will receive training in the habits of discussion and be required to add discourse
standards into their daily lesson plans. Student Work Analysis as a part of daily class
work and teacher coaching sessions the analysis of student work samples will drive our
learning. Whether it is a teacher displaying an exemplar or spotlighting a common
misconception or a coach examining trends in student data, we will ground our work in
what students are producing as a result of our instruction and create plans to improve
strategies and techniques based on this data. Close Reading, Annotation and Note
Taking are essential skills for literary analysis and so anytime we discuss a literacy-based
course of action it is important to use proven techniques for reading comprehension. With
this we will incorporate a campus wide system that promotes Close Reading and utilizes
a uniform method for annotation and note taking that will follow students through high
school. Structured Literacy is a technique that is especially beneficial for students with
Dyslexia. It explicitly teaches students word identification and decoding strategies.

JPA will also focus on multiple classroom strategies that will work to improve student
outcomes, maximize instructional time and work to improve teachers’ abilities to provide
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personalized support for students at diverse learning levels. These strategies include
Aggressive Monitoring, Modeling, Check for Understanding, At Bats, Middle and Exit
Tickets, Real-Time Feedback, Student Exemplar Work Sample Models, Effective
Questioning, Leading Student Discourse, Assessment Strategies, Gradual Release,
Layering Text, Student Identity Exploration, Criticality, Teaching the Language of Writing,
Mentor Texts for Writing, Current Event, strategic grouping, Read Alouds, Goal Setting,
Graphic Organizers, Targeted Feedback, Guest Speakers and Hands On Learning. Each of
these strategies creates opportunities for teachers to provide differentiated and
personalized instruction for students at multiple learning levels. All staff will receive
regular development and coaching on these skills to ensure constant growth which in
turn will lead to greater student outcomes.

Social and Emotional Learning: Our campus will use a hybrid initiative for Behavior
Management and Social Emotional support. We will focus on a system of restorative
trauma informed care. This system will be based in Positive Behavioral Intervention and
Supports (PBIS) and The Collaborative for Academic, Social and Emotional Learning
(CASEL). PBIS consist of a system based in 3 Tiers: (1) Practices and systems establish a
foundation of regular, proactive support while preventing unwanted behaviors. Schools
provide these universal supports to all students, school wide. (2) Practices and systems
support students who are at risk for developing more serious problem behaviors before
those behaviors start. These supports help students develop the skills they need to benefit
from core programs at the school.?® (3) Students receive more intensive, individualized
support to improve their behavioral and academic outcomes. At this level, schools rely on
formal assessments to determine a student’s needs.?’

The Collaborative for Academic, Social and Emotional Learning (CASEL) states that
adopting an evidence based SEL program is one of the key strategies for providing
consistent SEL opportunities for all students. *° Using the CASEL framework we will build
our SEL programming within the foundation of our campus culture. The framework is
based in the philosophies of (1) Self-Awareness, (2) Self-Management, (3) Social
Awareness, (4) Relationship Skills, and (5) Responsible Decision Making. Students will
participate in daily SEL education, goal setting and reflection based on these concepts.
This education will take place during Morning Meetings and Friday SEL learning time.
These lessons will be based on a research based SEL curriculum created for grades 5-12
by the Executive Director in tandem with a group of counselors during the 2016-17 school
year as part of an Action Learning Project. The curriculum is based on the foundations of
the CASEL Framework and has been adapted in conjunction with campus staff over the
last 3 school years to fit the needs of the current student populations as well as with more
research that has taken place in the subsequent school years to revise the curriculum for
effectiveness. The curriculum involves daily Morning Meeting focuses that are appropriate

28 https://www.communityisd.org/domain/1064
29 https://www.pbis.org/
30 https://www.gettingsmart.com/2020/05/data-driven-sel-how-it-can-help-meet-your-students-needs/
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for specific grade levels. For example, students may have a daily discussion prompt
displayed as they enter their homeroom for breakfast that states “Think about a time when
you successfully dealt with a difficult emotion. What was the emotion and how did you
handle it?” Students would then engage in a discussion about emotional regulation and
share coping skills. The discussion will culminate with students having curated a list of
coping mechanisms that they can use if they experience an emotional trauma.

Students will also have curated SEL classes based on data gathered through Kickboard
(see budget line 104). This class could be created for whole cohorts or differentiated for
small groups. For example, if we discover an uptick in student dating issues, we can create
programming to discuss this issue among the entire campus or if we see an increase in
inappropriate language in 8th grade, we can create programming to address this with
that specific cohort of students during our Friday SEL block. Finally, students will receive
a 15-minute daily self-care break Monday-Thursday, where they are free to take a mental
break in order to return to their highest level of executive function during this period of
the day. Middle School Students will also receive a 30-minute recess period Monday-
Thursday to give them an opportunity to relieve stress and decompress from the rigorous
workload they will participate in daily. High School Students will have the autonomy to
construct their schedule with flex periods that can be used for study hall, independent
reading time or to pursue specific interests that give them a sense of release during their
day. (See Attachment 26, pp 401-415) For example, a student who enjoys art or exercise
can take a course in the concentration that most interests them. A High School student
who enjoys giving back could use this period to tutor a student struggling in a subject are
the high school student excels in. In giving older students agency in what self-care looks
like for them we can further increase their ability to make better decisions as they grow
older. Starting with this approach will ensure that students are in position to “Maslow
before they Bloom.”

Simply stated we must ensure that students are at the highest levels of their executive
functions before we can expect them to participate in high level and rigorous academic
activities. In using this tool to prioritize student mental health and wellness we can create
an environment that thinks SEL first and truly addresses the issues head on. This fact is
increasingly important given the current level of stress and anxiety that our students will
be feeling given our current circumstance with the COVID 19 Pandemic.

Curriculum Evaluation and Revision Process: Each of the specific components outlined
above will consistently be reviewed and analyzed by school leaders and board members
to ensure effectiveness. School leaders will have weekly tactical meetings to review
student data (behavioral, cultural, academic and social) to ensure that the programs are
having the desired effect and are on track to reach goals. During these meetings, leaders
will analyze and adjust plans based on data-based realities. For example, if we notice a
dip in performance in SPED students in a specific class, we can adjust SPED staff
scheduling to provide planning support, co-teach the class and create PD materials to
address the deficit with staff during our Friday PD sessions. Another example could be
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related to deficits that we see in a selected curriculum. After discovering this deficit, we
can create supplements to enhance the curriculum in the interim while researching
potential enhancements or replacement for the curriculum in the long term. These
findings will be reported to the board in stakeholder newsletters that are sent out monthly
and addressed at a deeper level during scheduled board meetings which will take place
quarterly. These meetings will allot time for the board to address any concerns and work
in committees to provide oversight on any issues that arise.

During these interactions, the Executive Director will outline any plans related to major
shifts in curriculum, resources, staffing, etc. Any shifts that occur would be based on
student data, any shifts in state standards, current advances that make the curriculum
obsolete, staff input and instructional lead team analysis. For example, the recent shift in
TEKS ELA standards could cause our staff to reevaluate our current ELA curriculum to
ensure that it still meets the needs of students to reach mastery. Through conducting a
thorough evaluation of the curriculum and related materials the Instructional Lead team
would make their proposal to replace the current curriculum with one that more closely
addresses the shifts in standards. Upon review the Principal would contact the Executive
Director to inform him of the newly discovered deficit. From there the ED would create a
task force which would include campus leadership, instructional leadership, SPED/ELL
specialists and teachers to research viable options. Once they have narrowed down
options these options will be presented to the ED and principal for review. Pilot sessions
may also be utilized with live student groups to determine which curriculum is best for
the specific student population at the campus to finalize any outstanding decisions. The
final step would be to present the plan for replacement to the board. These plans will
include any financial or other significant impact that the campus may incur to receive
board input and approval for the outlined shifts.

Strategies for Assessment of Learning and Data-Driven Instruction

This section will outline our campus plan to assess and track the academic performance
of students, student cohorts and our campus overall. Campus leadership will play an
important role in assessment and progress monitoring. The Executive Director
(Superintendent) will be responsible for planning, implementing, collecting and analyzing
data and reporting results to all stakeholders. Operations Manager will be responsible for
creating assessment schedules, ordering all needed supplies (see budget line 105) and
ensuring that all operations staff have modified responsibilities to accommodate for the
testing environment. Instructional Staff, which includes the Campus Principal, Instructional
Coaches and Grade Level Leads, will work with the ED on all aspects of assessment and
support teaching staff in implementation and analysis of assessment data.

Measuring and Evaluating Student’s Academic Progress- All assessments at our
campus will be used to identify academic needs and patterns to create proactive plans to
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ensure that students are learning and growing in skills and competencies in line with our
campus and state aligned goals. All assessments will be based in State Standards for each
subject and grade level. Each curriculum chosen will be grounded in or have detailed
crosswalks to the TEKS and our Professional Development will further instruct staff to use
TEKS as a baseline for all assessments whether formal or informal. We will conduct
frequent assessments that use released state tests or state assessment question steams
and are backwards planned from State Tests/Standards and STAAR style questioning
strategies in the creation of baseline, formative, interim and summative assessments. We
will use these assessments to set personalized and campus wide goals, both short and
long term. We will start each year with a review of the previous year’s State testing scores
to personalize initial goals for students in their beginning of the year meetings with
Academic Counselors. This data will be formally revisited quarterly, and we will use each
assessment to evaluate student progress towards short- and long-term goals in the
interim. The following assessments have been selected based on their alignment with our
campus vision for student agency and their diverse nature in gaining perspective on
student progress. These assessments span the spectrum of Bloom’s Taxonomy and ensure
that we get a full spectrum of the range of students’ learning. Each of these categories
will be used in both Middle and High School, with the caveat that the use of portfolios
will be limited at the Middle School level and more prominent in High School. We will use
the following assessments routinely at our campus to gain this valuable data as it relates
to student achievement: Do Nows, Middle and Exit Tickets. These will be daily
assessments created and implemented at the classroom level. These assessments will
often be teacher created and act as a barometer for instructional staff to modify and
differentiate learning for students. In addition to the traditional Exit Ticket format which
provides an end of class assessment, our teachers may also implement Middle Tickets
which are a mid-class assessment used to evaluate student mastery before students are
released for independent practice. This assessment allows teachers to better determine
students who may need remediation of a skill versus those who are ready for extension.
Do Now activities can also be used to gauge students' access points into the lesson and
guide who the material is taught to during the session. Accelerated Reader. This
computer-based program is used to monitor students’ reading proficiency and
comprehension. We will use this system to track students’ reading levels, proficiency and
overall word counts read throughout the year. We will set personalized goals for students
with the overall goal of Middle School students reading one million words per year with
a comprehension score rate of 85% or higher. High School students will have a goal of
reading 2 million words per year with a comprehension rate of 85% or higher. We will also
use the Renaissance Learning STAR Testing program to provide baseline, midterm and
end of the year growth in both reading and math for use in the overall data analysis
process. (see budget line 105) Weekly Quizzes. Our Friday schedule will include a weekly
assessment for an assigned core course that coincides with a state STAAR test that
students at their specific grade level will take during that year. For example, 8" grade
students would have a total of 4 weekly quizzes during a month. These quizzes would
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rotate on a preset schedule and mimic STAAR aligned questions based on content learned
during the period between exams. (Week 1- reading, Week 2- math, Week 3- Social
Studies, Week 4- Science). These assessments will be created from STAAR Released Tests
to give clear data points as it relates to students’ progress towards mastering standards
and question stems that they will experience on State Tests at the end of the year. Using
these tests can give us clear and useful data for planning and reteaching of standards
throughout the year. Projects. Students will also participate in frequent projects that will
consist of cross-curricular content based on what they may be learning in elective and
core courses. These projects will be graded based on a detailed rubric that is created in
collaboration between the teachers responsible for the content and assignment. These
projects will be used to assess students at the higher levels of Bloom’s Taxonomy such as
analysis, evaluation and creation. Please see the Flint Water Crisis example mentioned
previously. This research would culminate in a cross-curricular project/paper/presentation
rated on a rubric created in collaboration with the four core content instructors to evaluate
each component for grades in their subject. Portfolios. Students will be regularly involved
in design thinking and service projects. For these opportunities, students will work with
our advisory team to create portfolios of their work. These portfolios will be evaluated
using a preset rubric system that determines participation, impact and quality. This rubric
system would be created in collaboration with the lead instructional staff and any industry
experts used as advisors for the project to ensure that we are meeting both academic and
industry standards as it relates to the work that students are doing in our workshops.
Interim Assessments- We will conduct quarterly standards-based assessments aligned
to STAAR. These tests will be created internally and use previously released STAAR
materials to ensure alignment to end of the year assessments that students will take based
on their specific grade level requirements. The data from these assessments will be
analyzed and used to create instructional plans and adjust implementation of any of the
above-mentioned assessments. TELPAS- This federally mandated assessment to evaluate
the progress of English Language Learners will be conducted yearly to inform parents of
progress, determine internal teaching practices and resource acquisition, and to relay
performance data to the Board and other stakeholders. STAAR- These annual state tests
will be a summative measure of our students' academic readiness and will inform our
overall instructional practices and success of the program. Assessment Schedule- Our
assessment schedule will be set and based on specific grade level needs. For example, our
weekly assessments will be based on grade level specific testing qualifications and rotate
as needed. Our interim assessments will be conducted quarterly in September, December,
and February, with a STAAR practice test administered in March, prior to students taking
the actual STAAR assessments (See Attachment 25, pp 399-400).

Data Collection and Analysis: Data Driven Instruction will be at the heart of all we do.
Teachers and leaders will be proactive with data and have multiple venues in which to use
it in planning and instruction. Teachers will be responsible for maintaining PowerSchool
Gradebooks and updates each week. These Gradebooks will be monitored by Instructional
Leaders and used as a part of the coaching cycle discussions. Additionally, teachers will
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maintain a Google Spreadsheet containing students data points related to baseline,
formative, interim and summative assessments. These spreadsheets will also include
personal and campus goals and have an allowance to segregate data to address trends,
assumptions and realizations. This allowance will be a baseline for coaching conversations,
planning, evaluation and support that may be needed to enhance the learning
environment at the campus or individual classroom level.

Coaches will use multiple strategies to analyze data. For example, coaches will conduct
observations and use in class student work and data to discuss and refine instructional
practices. Teachers will conduct Student Work Analysis sessions with coaches to analyze
overall student performance and any misconceptions or instructional shortcomings that
may have led to the error on the students' part. For more formal assessments teachers
will conduct a full analysis based on standards to better understand any trends that may
exist in student learning or non-mastery of standards. These analyses will be used to plan
or revise future instruction whether whole group, small group, individual or intervention.

Additionally, daily and weekly data from classwork and quizzes will be used during the
coaching cycle to determine students' progress and plan for upcoming instruction and
assessment. These coaching cycles will be determined by our instructional lead team
based on teacher experience, data, upcoming milestones, etc. The cycle will range from
weekly to bi-weekly for teachers based on the criteria. During these meetings coaches will
use the Weekly Data Meeting format as laid out by the Relay Graduate School of
Education. Prior to this meeting, the coach will give the teacher pre work which examines
and analyzes data for a specific assessment or classroom assignment based on the
standards assessed. Teachers will complete a reflection and submit it to their coach in
advance. The coach will complete the same exercise to drive the conversation during the
debrief and to ensure that the teacher gets to the root of the misconception that students
may have experienced during the assessment. During the meeting, the coach will lead the
teacher through the See It, Name It, Do It protocol using their exemplar as a guide to
push the conversation and get the teacher to envision the highest leverage shift to ensure
that students get to mastery. Also, during this meeting the coach may frequently employ
strategies such as video of exemplar teachers, use of exemplar models or text to drive the
teacher’s thinking. Each of these meetings will also include guided work time with teacher
and coach to create revised and exemplar reteach plans and the scheduling of a follow
up observation by the coach to see the reteach conducted for further on the spot
coaching based in the conversations during the Weekly Data Meeting.

This practice, along with the use of elective courses, interim assessment and project data
will occur during all weekly PLCs. Collaborative work time, also led by instructional
coaches, will determine trends and focus areas that can communicate the path forward
to student success. These PLCs will act as an opportunity to review campus wide trends
and knowledge gaps that must be addressed. For example, our campus ELA team may
notice a trend of students lacking knowledge in determining primary sources in
research—a skill that is essential to success in 8th grade and high school. Seeing this
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trend, the group can work together to backwards plan and ensure that 5th-7th graders
are receiving the necessary building blocks to acquire the skill prior to reaching the 8th
grade. Additionally, 8th grade and high school teachers can create an accelerated plan to
teach these skills in real time and spiral them into daily instruction where appropriate.
These sessions will also incorporate Accelerated Reader and TELPAS data that will
determine intervention and tutoring practices as well as the specific programming needed
for our student populations.

In training our staff, we will create consistent professional development that relates to the
use of data in planning daily assignments, long term plans, assessments, differentiation,
needs of exceptional learners and innovative instructional practices that are inclusive of
all students. This concept could take the shape of a Friday PD session on using Project
Based Learning to increase conceptual knowledge or application of a skill or infusing
literacy and discourse into all courses to ensure students depth of knowledge. Each
teacher will work directly with an instructional leader to analyze this data, breaking down
skills, standards and approach to determine any further instructional needs or supports
for students. Leaders will use this data to inform both short- and long-term decisions on
instruction and staffing, and they will conduct weekly tactical meetings to discuss trends
in data and instruction. These meetings will spotlight trends in coaching and data that has
surfaced or persisted during the previous weeks and will give leaders an opportunity to
brainstorm and plan to address concerns at a staff and student level. These meetings will
also allow for the presentation of potential solutions and resources that can act as a
solution in a space where topics such as budget, staffing, scheduling and logistics can be
openly discussed, and formal decisions can be made. For example, if coaches are noticing
a trend in 6th grade classes related to a lapse in SPED support for a specific cohort of
students. Leaders can discuss the possibility and financial implications of hiring an
additional SPED support person and create a proposal with a budget to hire the additional
staff. Leaders will also use this data to inform the Board of Directors of any additional
hires, purchases, needs and progress towards campus goals that are being affected.

Identifying and Meeting Students’ Learning Needs: As discussed in this section, our
campus will use assessment data to determine the academic needs of our students. This
data in conjunction with other relevant data will inform student services and their
frequency, which may include push in, pull out supports, intervention services, tutoring,
SPED and ELL supports and accommodations, SEL services, small group instruction,
differentiation, etc. This data will also inform outside tools, resources and services that
may be provided for students on a yearly basis.

Identification Process: All entering students will have previous academic progress
reviewed to determine the best path moving forward. This evaluation will be conducted
by our academic counselors, SEL team and Special Populations team. This team will
evaluate students' data as it relates to individual core course work, any standardized test
results, SPED/ELL evaluations, behaviors that may have impacted performance and any
specific steps that were taken to improve academic performance if applicable.
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After this review students will be assigned an Academic Counselor who can most closely
benefit their growth moving forward. For example, students who are significantly below
grade level or have been assigned an IEP previously will be assigned to work with our
academic counselor who specializes in intervention and special populations. These
counselors will be responsible for creating a plan that is personalized for each student to
ensure success in their determined area of growth while enriching them in strength areas.
For example, a student who is severely below grade level in reading but at or above grade
level in math may receive extra elective coursework in ELA throughout the year, along
with targeted tutoring and intervention in reading. This student may also be assigned
elective coursework that coincides with their specific interest in math along with
enrichment and design thinking opportunities that allow them to utilize their strength in
order to build confidence in their abilities.

Additionally, any students who enter our campus with an assigned IEP will receive an
automatic review of services to ensure that students have not been misidentified and are
receiving the appropriate Multi-Tiered Support Services. This evaluation will include a
complete review of any documentation along with a review of the student’s academic
data, an initial conversation with the student and his or her parents to get anecdotal data
about their experience. Upon review, it will be determined if the ARD process needs to be
revisited to revise the students support systems.

Strategies and Programs to Support Students: Given the reality that we will have a
significant number of students who come to us below grade level in reading and math,
our campus will employ some strategies across grade levels and content. For example,
any grade level course that is tied to a state test will have a full-time co-teacher in the
class. Additionally, all core teachers will have weekly planning sessions with content teams,
Special Populations Team, SEL teams and grade level teams. In these planning sessions
all staff will share best practices, strategies and data to ensure that all students are
receiving the appropriate support. Additionally, all Special Populations teachers will be
considered lead teachers and conduct weekly instruction sessions working especially with
classes with a significant number of Exceptional Learners or students below grade level.
Our main goal is to ensure that all students have access to preventative measures,
enrichment opportunities and intervention that is specific to their personal needs. From
there we will focus on Multi-Tiered System of Support which will include but not be limited
to (1) Curriculum Design, (2) Professional Development, (3) Positive Behavior Intervention
and Support, (4) Response to Intervention, (5) Collaboration, (6) Parent Engagement and
Action, (7) School and Community Collaboration, (8) Postsecondary Goals, (9) Data Driven
Decisions, (10) SEL Programming, (11) Critical Thinking and Problem-Solving Focuses, etc.
JPA’s focus on student agency will also work to provide better services for our students
because students will have a consistent voice in expressing their needs. We will work with
our Academic Counselors and SEL teams to empower students to be advocates for
themselves as to the supports that are working and those that should be revisited. By
giving students this power of advocacy and a seat at the table we can avoid missteps in
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the identification process and application of supports. Additionally, we will use this MTSS
process to gather data on student needs. If students are shown to need additional support
outside of our initial MTSS programming these students can potentially be recommended
for SPED evaluations which provide further support for them to achieve.

Progress Monitoring and Program Revision Process: Our staff will conduct weekly data
reviews to keep a focus on student data. These reviews will happen at the class, grade and
campus levels through coaching, PLC, instructional team, special populations and lead
team meetings. These meetings will be a constant influence on planning and assessment
throughout the year. For example, if we determine that students had issues with a specific
standard during their bi-weekly math assessment, we will plan to reteach and spiral that
skill into their instruction over the next two weeks and retest it during the next bi-weekly
assessment to determine mastery level. If we find that there is a cohort of students that
are still struggling with the standard, then those students will receive specific intervention
sessions during the next week’s tutoring and intervention sessions.

Students will also have extensive quarterly data reviews which include all SEL, Core
Content, Special Populations (if applicable), parents and students to review progress and
revise plans if needed. The weekly lead team tactical meeting will also act as an
opportunity for campus leaders to discuss data and programming to make any necessary
adjustments to programming, staffing, etc. At James Prep we will not stay static with
systems that are not effective. We will be proactive and innovative in the ways we
approach student wellness and academics. An example of this process can be consistent
data that shows that students have a greater increase in data when a Special Populations
teacher leads or co-teaches a specific class in reading. Our lead team in turn will adjust
that teacher’s schedule and responsibilities to run a test of that teacher following that
class on a more consistent basis to determine if that adjustment causes an increase in
data across the board. We can create a two-week window to gather data and then revisit
the data to determine if it is wise to make this a permanent change and what financial
and staffing concerns may be raised by this decision.

Supports for Special Populations

JPA will create intentional structures to provide services and equity for all Exceptional
Learners in our community. Based on assumptions we can expect to have which is the
closest campus in proximity to our proposed campus we can anticipate 88.3% of students
to be Economically Disadvantaged, 15.6% English Language Learners, 11% Special
Education, 71.4% At-Risk and 7.1% Gifted and Talented. In addition, approximately 8.2%
of students will receive 504 services, 3.7% will receive Disciplinary Placements and 7% will
have Dyslexia. Furthermore, we understand that our students will come to us with
significant academic gaps that may compound the data presented above and so we will
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need to be proactive in the approaches that we take to ensure supportive and equitable
services for all Exceptional Learners.

Special Populations Overview: JPA's first line of defense as it relates to Special
Populations will be its proactive and multi-tiered approach to services for Exceptional
Learners. In this section we will provide an overview of our Special Populations plan which
will be explained in greater detail in the subsequent sections. Our initial action will be to
ensure that we have access to all students' records in a timely manner. This process will
include submitting Student Information Systems (SIS)/Public Education Information
Management System (PEIMS) requests immediately upon student registration
through the Texas Records Exchange (TREx) system. If these requests are not fulfilled
within 14 days, we will conduct in person campus visits to acquire records. Once student
records have been acquired our SEL Team, Special Populations and Instructional Teams
will conduct an initial review of student records. After this review our team will propose
and offer comparable services immediately upon verification of special education status.
We will then have 30 days to schedule the permanent placement ARD at which time the
inherited IEP can be accepted as is or a new and updated plan can be proposed.

All students with documented SPED or ELL Services will have an initial meeting set with
parents and students to discuss comparable services and schedule a 30-day permanent
ARD for the student. If we choose not to hold the 30-day permanent ARD then we will
follow the inherited IEP. This initial staff meeting process can also help create a balanced
approach to student services that includes SEL supports and the implementation and
training on instructional practices that will benefit SPED, ELL and all JPA students. We will
also use this opportunity to gain perspective on students with severe academic gaps to
determine if any services may be needed. These parents and students will also have an
initial meeting to gain clarity on academic history and potential need for academic
assistance for the student moving forward.

Our campus will hire Special Populations staff based on student demographic projections.
We will use a ratio of 25:2 when considering the staff to Special Populations student
ratio. We will also reserve a portion of the staffing budget for additional staff acquisitions
that we may need based on final enrollment numbers. When considering supports and
services pertaining to Special Populations and Students with Disabilities our campus will
take a targeted approach to create a plan that is equitable. That plan will include the
following steps as outlined by the TEA: (1) Understanding students’ needs and family's
preferences especially as it relates to conditions and needs post COVID 19 shutdowns. (2)
Analyzing organizational capacity and operational constraints, (3) Design for instructional
quality, coherence and continuity, (4) Development and revision of the school model to
meet community needs, (5) Address or revise district level considerations, and (6)
Development of a plan to review, iterate and improve during each academic year.

JPA will strive to create a free, appropriate public education that provides the least
restrictive environment for Exceptional Learners. We will use a system that allows students
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to receive consistent support across content. All grade level State tested subjects will have
a co-teacher permanently placed in the class to provide support for student learning.
These teachers will be present for all sections each day of core instruction to ensure that
two teachers are on hand to provide support for our students. These classes will also
receive in class support from SPED and ELL specialists please reference our staffing model
to see the allocations for these positions. These teachers will work together in the
planning and PLC process to ensure that students' needs are addressed in the planning
process. As much as possible, services will be provided on a push in basis, though students
may be eligible for pull outs where deemed appropriate by the students ARD committee.
We will provide multiple Professional Development opportunities for our SPED and ELL
and Co-Teaching staff through outside resources such as Region 20 in San Antonio.
Additionally, our SPED and ELL teams will provide weekly Professional Development for
all staff on best practices to ensure students are receiving appropriate services within the
classroom setting during our Flex Friday weekly teacher PD. Students will also receive
intervention opportunities linked to their elective courses and Flex Friday schedules. (See
Attachment 26, pp 401-415) All these strategies will be bolstered by our weekly data
review and strategic planning.

Our SPED and ELL teams will meet weekly to plan with students within their caseload.
These sessions will monitor strategies, supports, services and raw data from the previous
week and will act as an opportunity to strengthen approaches to improve student success.
Additionally, an instructional leader (Principal, AP or Instructional Coach), SPED Lead or
ELL Specialist will join these meetings bi-weekly to provide coaching around the services
to improve the analysis and processing of provided data. This leader will then use this
data to create overarching systems, programs and funds to ensure that students are
receiving effective supports and services. In addition to these weekly data sessions each
quarter our SPED and ELL teams will review all student data and outlined IEP goals. These
meetings will act as the quarterly IEP progress monitoring and determine if an ARD needs
to be called to discuss student needs to ensure that all students have an appropriate plan
moving forward. Students, Staff (Lead Team where appropriate) and Parents will also be
a part of these conversations to provide a balanced and holistic approach to services.

During our research we have found that Gifted and Talented programs have been
inherently biased against students of color. This bias is seen regardless of family income
level. These programs have shown a tendency to exclude many students who would thrive
in the programming. A UC Berkeley study found that white students from middle to upper
income families were selected to G/T programs at a rate of 45% as compared to 20% for
Black students from similar economic demographics. Additionally, white students from
low-income families were selected at a rate of 14% as compared to just 4% for Black
students from low-income families.3! In many cases, students who do not test well or have
lost interest in classroom activities as a result of feeling unchallenged can be easily

31 https://escholarship.org/content/qt247908gb/qt247908gb.pdf?nosplash=c41202f2ab2a40d77dbcde65¢393998
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overlooked for the very programs that could help them succeed.?? With this in mind, JPA
will take an innovative approach to what is traditionally considered Gifted and Talented
programming. Our philosophy is that all students are Gifted and Talented in their own
way. We will use our assessment process and our focus on Student Agency, Student
Choice Electives, Design Thinking Programming and Enrichment Opportunities to create
a universal Gifted and Talented program that allows all students to explore and develop
their individual gifts and talents daily.

Special Education Supports and Services: JPA will use specific ideologies as a
foundation for all SPED decisions. (1) All students can and will participate in high quality,
rigorous instruction that is standards-based. (2) All students have unique needs and must
have these needs met in order to be successful. It is our responsibility to determine these
needs and provide the appropriate support for students. (3) All students should have an
opportunity to succeed in the least restrictive environment possible. (4) All staffing
decisions must be made to benefit and give priority to student needs based on
evaluations, IEPs and state/federal statutes. (5) Budgetary considerations and flexibility
should reflect the needs to analyze and refine SPED needs and services. (6) Parents and
Students should be active participants in the process and give input as it relates to the
student'’s services as appropriate.

Our work with any students with disabilities will begin with a regimented identification
process conducted in tandem with our SPED, Instructional and SEL Teams. All evaluation
and identification processes will begin by following TEA guidelines for Child Find and
Evaluation from November 2019.3® We will also ensure that we are in compliance with
IDEA and Section 504 by providing all informative pamphlets to parents, keeping our
website up to date with all Special Populations services and staff so that parents are aware
of services, their options and how to contact staff as needed. Additionally, we will ensure
that we follow all timeline considerations as defined by IDEA, including Notice of
Procedural Safeguards under Section 504. The above stated team will analyze all
information and involve the consultation of a school psychologist to ensure proper
identification and rule out any other potential factors. These sessions will allow our team
to provide data for licensed staff to make final determinations as to whether a student
falls into a mild, moderate or severe category as it relates to SPED needs. This process will
involve our SPED team reviewing any documentation from the students’ previous
campuses. After this review the team will conduct an initial interview with the student and
his or her parents to discuss any services that the student has received in the past. This
brief meeting will give our team a baseline as to what has worked in the past and what
could potentially be used moving forward to ensure that the student is successful. The
team will then involve the appropriate licensed staff to determine and finalize any actions
moving forward. The reasoning here is to do a basic inventory to determine what is

32 https://chicagopolicyreview.org/2017/04/21/analyzing-racial-bias-in-selecting-students-for-gifted-classes/
33 https://tea.texas.gov/sites/default/files/FINAL%20Child%20Find%20and%20Evaluation%20-
%20complete_11.1.19_accessible-locked.pdf
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appropriate and may need to be updated in a student's IEP. The SPED team will use these
notes to provide immediate comparable services for students with verified SPED status
and meet with the Instructional Team and SEL team to create a personalized plan through
an ARD meeting for students as they move into their James Prep programming.

During the team meeting the SPED team will introduce the subsequent teams to the
student and their specific identification and needs. The team will then discuss and plan
supports for the student. At the Grade Level staff will discuss cohort placement, as it
relates to scheduling and supports in conjunction with the SPED team and staff. From
these meetings staff will create a rollout plan for each student at the ARD meeting. All
students with IEPs will receive a permanent placement or a review ARD upon registration
to ensure that their services reflect the JPA programming and provide the needed support
for students to take advantage of the SEL programming and completely participate in the
increased student agency opportunities that our campus offers. These initial meetings will
also set goals for students that will be revisited on a quarterly basis to determine progress
and evaluate services to ensure that they are the most appropriate for the student moving
forward. Students and families will also be a part of our traditional quarterly meetings
which will include goal review and course selection. During these meetings we can
determine if we need to return to our ARD committee to adjust the student’s IEP to create
a space for all stakeholders to give input in the process.

Our team will create tiered services for students with mild, moderate and severe
disabilities. These decisions will be made in compliance with the Individuals with
Disabilities Education Act (IDEA) and the need for students to have a Free Appropriate
Public Education (FAPE) and learn in the Least Restrictive Environment (LRE). Students with
mild disabilities where appropriate, will spend 100% of their instructional time in
conventional classroom settings. These students will receive all specific IEP services and
any small group accommodations will be honored. For students with moderate disabilities
the goal will be for students to spend 80% of instructional time in conventional classroom
settings. This 80% will be supported by specially designed instruction by a SPED certified
teacher. All of these services will also be supported by greater campus structures such as
co-teachers in all grade level, state tested courses and additional weekly SPED training for
all co-teachers to share and practice best practices that can be used daily with students.
In considering students with severe disabilities, we will create a space for a self-contained
classroom unit to serve students who may have more need for alternate curriculum and
educational supports. This space would be maintained for students with disabilities such
as severe Autism, Intellectual Disabilities, Multiple Disabilities or other severe learning or
health impairments. These classrooms will be staffed at a student to staff ratio of 1:3.

As students transition into high school, we will continue the same support as it relates to
examining students’ IEPs, services and supports. We will add additional levels of support
for students as they navigate their specific pathways to high school graduation, as well as
transition services to support post-secondary goals. This may include a staff or student
mentor/buddy that shadows students to provide support, increase SEL check ins to
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determine student needs, increase parent communication, co-teachers in all AP courses,
pull out services for students, accessible facilities and in field opportunities for students
with disabilities, etc., job and career placement services, post-secondary monitoring and
tutoring services. Creating these spaces for students will ensure that all AP courses in high
school are co-taught by a SPED certified teacher and, therefore, accessible to all students.
We will also include SPED staff as part of the planning and instructional process for all
students who wish to access our Entrepreneurship pathway.

JPA will employ qualified staffing that will have the capacity to effectively support and
serve the anticipated student population (See Attachment 23, pp 345-389). This will
include protocols to add additional staffing based on enrollment of students in special
populations. Please see the Talent Management section for a comprehensive description
of these plans.

English Language Learners Supports and Services: JPA’s process to determine the
needs of ELL students in many ways has been modeled after the committee type approach
that is used during the Language Proficiency Assessment Committee (LPAC). The LPAC is
assembled to determine and designate students' language proficiency levels in
accordance with standards provided by the state. This committee can also determine
student achievement, instructional placement (with parent approval), facilitate student
participation in other special programs and classify student's English language
proficiency. Given our founder's background as an ELL coordinator he was able to gain
many effective strategies and best practices for creating equitable spaces for Exceptional
Learners that have carried over into his philosophies in creating the school model. When
working with ELL students our processes will mirror the standards set forth for ELL
students in the LPAC process.

This process will begin with our ELL coordinator attending training for the LPAC. We will
outsource this training through Region 20 in San Antonio. From there our coordinator will
assemble the LPAC committee. This committee will consist of a teacher (preferably with
an ESL certification), a campus administrator (if this position is not filled by the
coordinator), a parent representative, a SPED representative and a member of the SEL
team. After assembling the committee, the coordinator will begin the process of reviewing
any incoming documentation for students previously identified as ELLs. The coordinator
will also review any Home Language Surveys submitted during the admissions process
for students who have not been previously identified. Once this process is complete the
coordinator will call a meeting of the LPAC committee to make decisions based on the
documentation, data and feedback from those present for the meeting. The team reviews
data for each student and makes determinations based on each committee member's
input. These decisions will include each student’s placement level in the program as well
as any specific services that will accompany that placement.

Once the LPAC has made its placements, parents will receive notification of placement in
written form and can approve or deny services. If parents have any questions or concerns
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about these services, our ELL staff will have office hours available to all parents during the
LPAC window to counsel parents on what these services include and support students
both short- and long-term. Should parents approve services, ELL staff will immediately
implement these services by either by having initial meetings with parents and students
or having an initial meeting with parents and their student to discuss services.

Our campus will implement weekly training opportunities for our staff as it relates to ELL
best practices and strategies. All lesson plans will have a section dedicated to ELL
accommodations and instructional practices. For example, teachers may use visuals for
any texts or vocabulary they introduce or implement some form of cooperative learning
to support ELL students. These supports will further be supported by our co-teacher
model. Our co-teacher will spend one planning session per week working with our ELL
team to master strategies specifically for our ELL population that they can implement
during class to provide specialized support. ELL specialists will also have weekly
responsibilities to join PLC and teacher planning sessions to co-plan for the coming weeks
lesson with ELL learning needs in mind. These structures are created specifically to provide
ELL students accessibility to curriculum and any enrichment opportunities.

The LPAC committee will reconvene at the midyear, pre state testing and end of the year
to reevaluate, revise and make determinations for either student reclassification or
students’ reclassifications with the goal of exiting 75% of students entering the program
during the 5th grade prior to promotion to high school. These sessions will include the
same committee members and the team will discuss relevant data and any progress that
students may have made. During this session, the committee will also begin to examine
any students who may be eligible to graduate from consideration for the program and
create a plan related to their services through the remainder of the year and any
consideration for state testing as accommodations used on state testing will prevent
students from exiting the program at year’'s end. The committee lead will also conduct a
process evaluation at the close of the year to determine the effectiveness of ELL
programming and make any needed adjustments to the committee moving forward. Our
staff will use several strategies to ensure equity for ELL students: (1) Culturally and
Historically Responsive Literacy will involve students learning in context that is familiar to
their own culture and history, so it will be relatable and contain language and terminology
that is familiar and gives them insight into the context for learning. (2) Language learning
will be cross-curricular, and all courses will embed language support into their instruction.
(3) Students will participate in daily listening, writing and speaking activities across the
curriculum with appropriate support. (4) Teachers will implement tools as resources for
students such as word banks, sentence stems, peer tutors, increased wait time, picture,
graphic organizers, etc. to support students in real time. (5) Differentiation using multiple
strategies such as QSSSA (Question, Signal, Stem, Share and Assess) (6) Using a student'’s
native language when necessary and appropriate. (7) Provide technology where
appropriate to support students. For example, translator applications, language
acquisition software, etc. All ELL students will also be a part of our quarterly academic
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advisory and SEL programming to set goals and evaluate progress consistently
throughout the school year and revise any services being provided with all stakeholders
having input on the process. Any students who exit the program will also receive periodic
considerations during quarterly meetings to ensure that they are continuing to progress
as appropriate and to determine if further supports are needed.

Gifted and Talented Perspective: As previously mentioned through research we have
discovered clear bias in traditional Gifted and Talented programs across the country. We
intended to create a set of programs that is more equitable for all students regardless of
race, identity, socioeconomic status, disability, etc. At JPA we believe that all students have
the capacity to be gifted and talented and so we will create systems for all students to be
assessed for GT and have the option to explore interests and express their gifts and talents
with the support of staff and industry leaders.

If it is true that any student can be gifted and talented, then it is our job as educational
leaders to expose all students to opportunities that will foster these gifts in a controlled
and guided environment. This ideology fits in perfectly with our focus on student agency,
design thinking and enrichment. For example, students will have an opportunity to self-
select elective courses that mirror their specific interests. In doing this, students can begin
to build on talents and receive specific coursework that pushes them to higher levels of
Bloom’'s Taxonomy, as well as use practical application of learning that promotes higher
order thinking. Additionally, students will have the opportunity to participate in design
thinking opportunities whether involved in community service or entrepreneurial work.
These workshops will allow students to apply deep thinking techniques, foster leadership
skills, produce and create using skills that have been introduced and practiced in core
classes and to work with industry leaders to develop skills and proficiency that will allow
them to begin to explore future aspirations now. Again, this allows students to explore
gifts and talents in a self-paced, self-directed course of work that creates opportunities
for higher order thinking. Each of these opportunities will be supported by staff and
outside network partners and informed by data gathered in conjunction with student
success and student/family input to revisit and revise the process and programming.

Parent Communication and Support: The overall success of each of these initiatives will
be dependent on our work with parents and families to support students on their
individual pathways. In each of these paths our staff will maintain open communication
with students and their families. Each member of our Special Populations Staff will have
weekly office hours to set up and conduct meetings and communicate with families. All
students will be assigned a specific staff member who is responsible for all family
communications and our goal is to have at least one touch point bi-weekly with parents
either written, virtual or in person. Parents will also be involved in quarterly conferences
to review goals and student progress. These meetings can be held in person or virtually
to accommodate parent needs. We will also provide translators for all meetings to ensure
clear communication. One of our core values at JPA is community and so we are dedicated
to not only keep parents informed about their students' progress, but we also strive to
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ensure that we provide resources, knowledge and services to our parents. This can take
the form of Speaker series, vendor services, referrals, books, texts, etc. These resources
will be provided or referred by our specialists. We will work with community partners and
networks to create a list of potential resources for families. For example, we can work with
Region 20 to create a database of community partners such as Texas Project First
Community Support, Center on Disability and Development Directory of Community
Resources in Texas, Exceptional Kids Resource Guide for the Special Needs Community,
the Parent Engagement Network or refer them for parent training services through the
Region 20 offices. Additionally, we can utilize our partnerships with community partners
such as the Carver Community Cultural Center to expand each student's access to
extracurricular and enrichment opportunities that align with their specific gifts and talents.

School Culture and Safety

School Culture: JPA will maintain a culture that is aligned to our mission of an
environment that is personalized for our students, based in literacy and intentional about
fostering self-awareness and innovation. By establishing an environment where students
hold high expectations of themselves, we can create a level of achievement that is
unmatched. As adults we must be the models for all that we expect from our students.
These standards will be embodied in our teachers’ willingness to attend professional
development designed to increase knowledge about creating culturally and historically
relevant extensions of our campus curriculum, as well as design TEKS-based electives for
core content classes that will act as practical extensions of student learning.

These ideals organically extend into our student population as we provide students with
skill building opportunities that extend beyond the classroom much like the adults in the
building. Students will have agency to make decisions that have a direct impact on their
platforms, environments, styles and sequence of learning. Students will also have daily
opportunities to discuss topics that relate closely to their realities in forums that provide
them the space to have discourse with adults and their peers. In this environment all
voices are heard, honored and respected as valuable to the community. We will
accomplish this by sharing a set of core values that reflect our identity, the need to build
strong relationships, develop emotional intelligence, foster agency and change
overarching beliefs related to student behavior and needs. JPA’s cultural vision was
created as a result of community input and research of over 35 innovative school models
from across the country. JPA considered these foundations when developing its vision
and has anchored school culture in five intentional core values.

Five School Culture Core Values at S.H. James Preparatory Academy

Community: Building Trust and Emotional Intelligence. A study conducted by the
American Psychological Association found “that students with higher emotional
intelligence tended to get higher grades and better scores in tests than classmates whose
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emotional intelligence was not so developed.” 34 In focusing on Social, Emotional Health
and Wellness we must first build strong relationships amongst all stakeholders. Our initial
course of action will be to work with our SEL Team to create an intensive and
encompassing training/team building program for staff. In order to create the
atmosphere with students we must be able to model the behaviors as adults. Additionally,
this training will include book studies (Cultivating Genius, Courageous Conversations
About Race, Solving Disproportionality and Achieving Equity, etc.), professional
development and speaking series that give clear perspective of our student population,
their culture, history and background. These trainings will encompass adult work in the
realm of Emotional Intelligence (El) which is made up of five components: (1) Self-
Awareness, (2) Empathy, (3) Motivation, (4) Self-Regulation, and (5) Social Skills. People
with these skills tend to have integrity and resilience, be honest, have high levels of
commitment, can influence without positional authority and show positive emotional

energy, these individuals have a large “trust radius”.”

Beginning with a thorough adult training process related to issues such as privilege,
implicit bias, authentic studies of history, personal why, de-escalation strategies,
recognizing traumas and triggers, relationship building strategies, etc. We can create an
environment prime for success in which our adult leaders and staff become daily
facilitators of SEL content with students in a seamless manner. Through intentional
lesson planning we can incorporate components of the El competencies with novel study,
such as the 7 Habits of Highly Effective Teens, programming within enrichment
opportunities and professional development through guest speakers or project-based
learning at the student level.

Staff will be a part of conversations with young people based in researched and proven
approaches allowing students to feel seen and heard. This will be manifested through
systems created to be proactive in the process with students. For example, students will
have daily morning meetings either as advisory cohorts or as a whole campus. These
sessions will provide students with the opportunity to learn more about relevant topics
and have discourse with each other about their own thoughts and concerns. These
exercises are not only an opportunity for students to speak their mind, but an opportunity
to hear others and gain a broader perspective of the world around them. These sessions
will be further bolstered by our consistent use of data collected in our Kickboard system
to track and determine topics that may be relevant to social and emotional issues
that we see at our campus. For example, if we see an uptick in instances of bullying or
youth dating concerns, we can cultivate proactive topics using text for discussion to curb
and potentially prevent incidents that may cause greater harm to the community.

Additionally, we can address current events that students may see in the media or in their

34 https://www.forbes.com/sites/nickmorrison/2019/12/12/emotional-intelligence-translates-into-better-grades-
for-students/?sh=2d6d86481c01

3 https://www.cognitiveinstitute.org/get-smart-about-emotional-intelligence/
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community that they may not have a space to discuss at a level that brings them some
clarity and accurate information on the topic. An example here could be related to the
recent news cycles related to the George Floyd or Bre’'Onna Taylor cases. In many cases
students may receive information through less reliable sources and therefore have unclear
opinions on the incidents that lead to further confusion and disconnection.

Consciousness: Celebrating Race, Culture and Identity. In the book Cultivating Genius by
Dr. Gholdy Muhammad she states, “"When we frame the stories of people of color as
narratives steeped in pain or even smallness, this becomes the dominant or sole
representation.”>® It is essential that we approach C/HRL through a lens of
intersectionality. Our goal is to see each other for our authentic selves and learn from
each other. The first step in this process is acting in opposition to the deficit mindsets
traditionally connected to difference whether race, ethnicity, culture, gender, age, physical
limitations or identity. These ideals are increasingly present in education with philosophies
such as the "Achievement” or "Knowledge Gap” which are predominantly centered around
students of color and low socio-economic status. An EdWeek text written by Dave
Paunesku states “Focusing solely on achievement rather than opportunity can reinforce a
deficit-oriented discourse that blames underserved students, families, and communities
for disparities between their educational outcomes and those of their more privileged
peers. It reveals the symptoms, but not the causes of inequitable attainment.” 3’

Honoring identity can alter negative discourse and lead to new perspectives for the
community. By creating venues to experience traditions, practice cultural norms and
ensure our physical space celebrates student identity through art, artifacts and print rich
learning spaces we can amplify student consciousness. In short, students will interact with
an environment that reflects them and speaks to their positive contributions to the world.
As stated by Dr. Muhammad, it is important to approach this learning through pedagogies
that "Seek to perpetuate and foster-to sustain- linguistic, literate, and cultural pluralism
as a part of the democratic project of schooling.” 38

Another aspect that can be spotlighted here is the ideal that as students learn more about
the world around them and develop their own voice, they are better positioned to be
functional members of the school community which allows them to take on leadership
roles, such as those we will create for students in relation to our Restorative Practices
and Student Leadership Programs. For example, students can earn positions as Peer
Mediators, Student Life Coaches, Circle Leaders, etc. in our restorative practice
programs. Students can also work as Ambassadors for our campus. These campus leaders
can act as campus tour guides, captains in our service projects and have a voice in campus
planning initiatives.

Innovation- Service and Design Thinking. Educator Steven Sutantro states that,

36 Cultivating Genius, Dr. Gholdy Muhammad
37 https://www.edweek.org/ew/articles/2019/07/10/the-deficit-lens-of-the-achievement-gap.html
38 Cultivating Genius, Dr. Gholdy Muhammad
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“Innovation in education is about more than just technology. It's about how you can use
technology to empower students to become lifelong learners who are agents of
change,”® A core element of our cultural vision relates to students having a broad
understanding of their community, resources, history and current needs. Students will
engage in community advocacy and activism alongside our staff, community leaders and
mentors. Students at all grade levels will use our Flex Friday programming to participate
in design thinking cohorts to conduct inquiry/project-based community service and
design thinking initiatives in collaboration with campus instructors, industry leading
professionals and community leaders towards solutions for relevant issues that they
research. These projects can range from creating sustainable community gardens within
local food deserts, researching the paucity of quality affordable housing options for their
community, community recycling or beautification initiatives, etc. These projects are
inspired by and will be built in conjunction with NuVu Innovative School (see budget
line 110) based in Cambridge, MA. The school is a design thinking-based academy that
currently has a worldwide network of 14 campuses working collaboratively to address real
challenges using a practical application of knowledge and skills. The school also provides
professional development for staff and leaders who will facilitate the work with students.

Joy: Authentic Love of Life and Learning. As an article published by Scholastic states,
“We're responsible for creating an environment of support that allows children to develop
their own ideas, express their feelings, take risks, make choices, and most of all, grow to
be strong, thinking individuals.”*® All of our Core Values are dependent upon all
stakeholders buying into our vision for learning. With this in mind, we will have a strong
focus on Student Joy and Love of Learning. We will create systems and structures that are
intentional in breeding joy that can be felt by all who enter our doors. As a lead team we
will create staff and student incentives to motivate their daily work and celebrate them on
a regular basis. We will use the tiered system of incentives for all stakeholders at our
campus: Unearned and Unexpected, Unearned and Expected, Earned and Unexpected,
Earned and Expected. Using this framework, we will create a system to provide consistent
tokens of appreciation for our staff and students. This system could span from providing
personalized snacks for staff to having a lead team member covering a teacher's duties
to allow them to have an extended planning period.

For students, this philosophy will come to life in the form our daily Self-Care Breaks. Our
daily academic schedules will contain a 15-minute period designed for students to take
account for their own space and ability to be at their best executive function. During this
time students may meditate, write, read, sit silently and reflect, or any other activity that
helps them recharge to be at their best when they return to work. Another option for
students is our Recess sessions that will take place each day on our Monday-Thursday
core content schedules. For High School we will work with students to create schedules
with free periods that can be used to pursue interests, have study hall or volunteer.

39 https://online.nwmissouri.edu/articles/education/innovation-matters-in-education.aspx
40 https://www.scholastic.com/teachers/articles/teaching-content/teaching-children-love-learning/
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Additionally, we will implement a Paycheck System that will be used to incentivize
students for positive behaviors. Within the system students will receive merits for specific
positive behaviors as they move throughout their day. These merits will be accumulated
over time in the form of specific dollar amounts. For example, a student may earn "$1" for
showing joy in the learning process or “$5" for showing care to a classmate or staff
member. These amounts will not be actual money but will act as currency for students on
campus. With their "paycheck” students will be able to make purchases from our campus
store, buy admission into various bid trips or personalized incentive events include guest
speakers, time on the Game Truck, Field Lessons, etc.

Self-Expression: Student Agency. The New Teacher Project describes Student Agency as
a core performance metric in assessing the success of an academic system.*! Our students
will have input on enrichment opportunities. Whether it be guest speakers, field trips
or rewards. We believe it is important to gain valuable feedback from our students.
Additionally, students will be given an opportunity to sit on design teams that create
new initiatives, systems and structures for the campus. This gives our student body
exposure to the democratic processes that govern our work with them. It also gives our
leadership team the opportunity to hear directly from the students that we serve to ensure
that they are our priority. Another example of this agency will revolve around a student's
ability to self-select pathways and elective coursework that reflects their needs.

Students will work with counselors to ensure that they are monitoring progress across
disciplines and understand how their choices fit into a bigger picture. We will also create
foundational structures for Exceptional Learners to take part in all portions of our culture.
Each Exceptional Learner will have check-ins with our SEL Team to ensure they have access
to opportunities and the full range of resources. Additionally, we will make additional staff
available in spaces where Exceptional Learners may need support. This includes, core
content, AP courses enrichment opportunities, and electives.

Through the process of providing holistic services for our students, we are committed to
understanding each student's background and specific needs in order to best assist them
on the road to success. This includes understanding how their experiences outside of
school can affect them social, emotionally, behaviorally and academically. An article from
the Crisis Prevention Institute states that “More than half of all young people have
reported exposure to violence or abuse, and by the age of 16, more than two thirds will
have experienced a potentially traumatic event. Adverse childhood experiences (ACES)
can impact a child’s cognitive abilities and impede their development, which limits their
academic potential.”*? Knowing this, we can also make the connection that often student
behavior can be tied to their experience with ACES.

It is essential that we tailor our behavior management systems to act proactively. Our

“1 https:/tntp.org/assets/documents/TNTP_Core_Teaching Rubric_2017-18.pdf
2 https://www.crisisprevention.com/Blog/Trauma-Informed-Schools
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campus will create a system of restorative practices that first addresses the root causes of
student behavior, assigns solutions and coping techniques, find positive behavior
alternatives and is a means of advocacy for students. The National Child Traumatic Stress
Network (NCTSN) has described four Rs that should be present in addressing ACES: (1)
Realizing the effects of trauma and the pathways to recovery, (2) Recognizing the signs of
trauma, (3) Responding with trauma informed approaches, and (4) Resisting re-
traumatization by reducing triggers.*® Using these philosophies as an anchor to a system
of restorative practices we can create an environment where students feel safe and are
able to navigate behavioral and academic challenges with support. For example, the
restorative circle is a common component of restorative practices. Coupling this with the
above stated ideals can help us to get to a deeper level of understanding as it relates to
student behavior. This can be extended by giving students an opportunity to act as leaders
once they have exhibited a consistent change in behavior. Working in tandem with our
SEL Team we will use research-based systems with detailed crosswalks to ensure that the
systems are married effectively.

Structures and Systems to Support School Culture- Staff and Leadership: We will
begin our school year with a “"Culture Camp” for teachers which acts as an introduction to
the unique system that we will build at our campus. (See Attachment 24, pp 390-398))
This “camp” will take place during the first week of back-to-school professional
development. It will involve team building activities, novel studies, guest/motivational
speakers, PLC's, SEL, Trauma-informed, Restorative Practice Trainings, Community walks
and history lessons, schoolwide and classroom culture planning, etc. Teachers will also
participate in weekly professional development throughout the year that informs best
practices, reviews data and plans for student culture. We understand that the turnover
rate was at 31% for teachers in the state of Texas in 2018.** To combat this, we plan to
create an environment where our teachers feel appreciated and supported daily. This will
be done by working with our teacher leaders to create a database that contains teacher
likes, love languages, birthdays, milestones, etc. We will create a flex schedule that mirrors
our students Flex Friday schedule which allows our staff to have additional time for
planning or personal needs. Working with our network of community partners we will also
work to provide free or low-cost access to mental health services, gym memberships, self-
care and entertainment opportunities. Students: Our students will begin the year with
“Culture Camp”. This camp will take place during the first week of school and in many
ways mirror the development that the staff received as it relates to setting norms for
culture. Students will participate in team building activities, text studies, have
guest/motivational speakers, learn more about SEL, get lessons about cultural and
community history and give input on campus culture for the year. During this time,

3 https://www.crisisprevention.com/Blog/Trauma-Informed-Schools
*https://www.houstonchronicle.com/news/houston-texas/houston/article/Teacher-turnover-remains-high-in-Texas-
public-
13908607.php#:~:text=The%?20teacher%?20turnover%?20rate%20slipped,for%20high%2Dquality%20teachers%20gr
OWS.
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students will also meet with their counselors to plan elective course work and take
assessments to determine specific programming. Additionally, students will work together
to plan events and incentives for the year. Upon the launch of normal coursework
students will participate in daily morning meetings with their advisory cohorts and attend
whole campus celebrations each Friday to recap and celebrate the week's
accomplishments. Students will have consistent check ins with advisors to discuss
progress and areas of excitement/concern throughout the learning process. Another
structure that will be built into our culture is the concept of self-care. We will make this
happen by allowing students to have recess/meditation periods built into their schedules.
Families: Given our approach to culture we will need to provide knowledge, information
and development for our parents. We will create a “Parent Culture Camp". This camp will
mirror the camps for staff and students. We will make the process more convenient for
parents with conflicting schedules by providing in person and online access to materials.
We will also make staff available to hold in person sessions for parents who may need
additional assistance or have outstanding questions. We will make these resources
available in bi-lingual formats and accessible via mobile devices. All parents will be
required to sign a contract that states that they are aware of the programming provided
for students and that they are willing to be a part of the academic process with their
students at JPA. We will hold frequent community events, parent nights, forums, guest
speakers, seminars for parents to keep them informed and provide resources.

Approach to Student Behavior: JPA will use a restorative approach to discipline at our
campus. We believe that punitive discipline measures are not an effective long-term
solution for adjustments in student behavior. This is especially true for students of color
who are disproportionately suspended and referred for Disciplinary Alternative Education
Program (DEAP) and Juvenile Justice Alternative Education Program (JJAEP). According to
the TEA report on Student and Discipline Actions by Group for the 2018-19 school year,
Black students received Out of School suspensions at a rate of 14.52% of their total
student ratio. This percentage is more than double any other racial category for the
district, which is alarming when considering that Black students make up only 6.87% of
the total student population used for the study. Students of two or more races were next
at 6.59% followed by Latinx students at 6.30%. Additionally, Black and Latinx students
were the only two race categories who showed data for DEAP referrals. Latinx students
were the only group to have students referred for JJAEP.#°

Data shows that our exceptional learners also receive disproportionate punitive responses
to behavior. Special Education students received Out of School suspensions and DEAP
referrals at rates of 11.03% and 2.38%. For students facing economic disadvantages those
rates were 7.22% and 1.77% and for At-Risk Students those rates were 8.2% and 2.11%.

“https://rptsvrl .tea.texas.gov/cgi/sas/broker? service=marykay&prev_htrefer=https%3A%2F%2Frptsvrl .tea.texas.

gov%2Fadhocrpt%2FDisciplinary Data Products%2FDAG_Summaries%2FDownload DAG_District_Summaries.
html&agg level=DISTRICT &school yr=19&report=01&report type=html& debug=0& program=adhoc.DAG dy
namic_reports.sas&district=015907
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46 This data encapsulates the need for alternative approaches to behavior management
for students that are researched based and Trauma-informed. Our campus will approach
discipline from a restorative justice lens. We will not focus on punitive measures as it
relates to behavior management. Instead, we will be proactive with student behavior by
intentionally creating spaces for students to learn self-regulation, de-escalation and
advocacy skills. We concurrently expect all adults to proactively address behaviors as they
arise. At a minimum adults will (1) Redirect to correct behavior, (2) Intervene, (3) Gather
Information, (4) Analyze, (5) Discuss the incident with the student and give an opportunity
to explain their actions, reasoning and perceived/desired outcome, (6) Make a
determination of assigned intervention or consequence according to the Student Code
of Conduct, (7) Document the incident, (8) inform parents/guardians of incident and
outcomes and (9) restore the student to ensure that they understand that they are not
their mistake and build the potential learning opportunity for student.

All staff will be trained in modeling these behaviors and recognizing signs and triggers
for student behavior. Our campus SEL Team will provide intervention for students and act
as mediators for students and staff. We will implement a paycheck system that allows
students to earn incentives and purchase prizes to celebrate positive behavior using
platforms such as Kickboard to track data and analyze to create proactive measures to
curb negative behaviors. We will also empower students to take the lead on behavior
management by giving them voice in how behaviors are handled on campus as well as
giving them an active role in the process through student life coaches and peer mediation
positions. Our mission at JPA will be to "“Defund Detention” so we will take the time and
energy that is wasted on punitive responses to behavior to reassign and reinvest in our
students’ wellbeing to ensure that they have the resources needed to be successful while
maintaining a high standard of self-discipline and self-respect. We expect our students to
be responsible members of a community who feel comfortable being their authentic
selves and have a strong sense of self-efficacy. We expect students to have a consistent
sense of accountability and advocacy for themselves and others.

In order to adapt this system, we must create a clear approach to proactive student
behavior management. At James Prep we will use a four-step process to ensure students
are not over punished with punitive outcomes: (1) Proactive Measures- SEL
Programming to address data-based trends on campus (Morning Meetings, Friday SEL
Skill Building courses, one on ones, etc.), Culture Camp, Campus Culture Measures (Daily
Goal Setting, Weekly Initiatives: Caught Doing Something Good, Core Value Awards, etc.,
Student Agency, Student Incentives, Paycheck System, Parent Engagement. (2) Behavior
Intervention- SEL Team assignments (Counseling, Therapy, EL services), Restorative
Practices (Restorative Circles, Peer Mediation, etc.), Trauma Informed Care/PBIS, Teacher

“®https://rptsvrl .tea.texas.gov/cgi/sas/broker? service=marykay&prev_htrefer=https%3A%2F%2Frptsvrl .tea.texas.

gov%2Fadhocrpt%2FDisciplinary Data Products%2FDAG_Summaries%2FDownload DAG_District_Summaries.
html&agg level=DISTRICT &school yr=19&report=01&report type=html& debug=0& program=adhoc.DAG dy
namic_reports.sas&district=015907
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Managed discipline, Goal Setting, Parent Partnerships. (3) On-Campus Measures-
Community Service, Campus Beautification, Formal Acknowledgement of mistake, Parent
Shadows, Afterschool Skill Building Courses. (4) Off Campus Measures- Suspension,
Expulsion, Virtual Learning will be connected to any assigned suspensions and all students
will return to campus with increased supports that include a personalized plan for reentry
to ensure that behaviors are not repeated. (See Attachment 8, pp 196-213)

All specific behaviors, assigned interventions, consequences, due process policies,
considerations for student with disabilities, etc. can be found in detail in Attachment 8, pp
196-213.

Communicating the School’s Discipline Policy: All stakeholders will be informed of the
discipline policies through our student handbook. Teachers will receive a copy and have
a session during “Culture Camp” to review the document, be trained on implementation,
have an opportunity to practice and ask questions prior to rollout. Students and parents
will receive and review the document as a part of orientation. The document will be
produced in both English and Spanish versions to accommodate for all parents.

Dress Code Policy: JPA will not require a student uniform. The school will adapt a
business casual dress code for students. We have selected this dress code to further the
development of professional decorum that our students will need in the future. We also
appreciate the opportunity to allow our students to have agency over their individuality
and style. This dress code will be offset by themed dress days. These themed days will
take place on Wednesdays and Fridays and will allow students to build culture and school
spirit. For Example, students may have the option to wear JPA shirts and jeans on
Wednesday or superhero shirts on Friday.

Safety and Security Plan: Our campus will employ measures to ensure safety for all. Our
Campus Safety Team will use a walkie talkie system to keep connected and available
to communicate about potential emergency or safety issues that may arise throughout
the day. We will use systems such as secure entry points with electronic key cards for
employees, a double safety entry point into our main lobby, and the use of the Raptor
System at the main entry point to determine the validity of all visitors. Any additional
entry points will be locked from the exterior and only accessible by staff with key cards.

Detailed reports will be held at our main entry for allowances to student pick up in
accordance with clear protocols we will establish for emergency situations related to
student pick up by relatives or noncustodial parents. We will implement and practice
safety and active shooter drills in conjunction with local law enforcement. Further, we will
have detailed plans for multi hazard Emergency operation plans, safety and security
situations. These plans will be made public and posted in all classrooms and spaces where
students and staff may be present. We will conduct consistent drills to practice these
protocols with students and staff, document these drills and refine plans based on the
results. We will also create a committee that is responsible for revisiting these protocols
on a quarterly basis to ensure that they are still viable and effective. We will increase our
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presence during entry and dismissal times to ensure that students are safe, and our
campus is always secure. The principal and operations director will work in tandem to
place staff at strategic points throughout the campus to maintain a well-organized
transition of students on and off campus. At the end of year one the safety committee will
reevaluate all safety protocol to determine any changes moving forward. These changes
may include but may not be limited to exterior gates, exterior camera systems, etc.

Promotion and Graduation Requirements

JPA has created deliberate and intentional policies that drive our actions and choices in
order to ensure that all students have the necessary social and academic foundations
needed to not only be promoted or graduate, but to have bright and fulfilling futures. All
decisions regarding promotion and retention will be made by the Academic Advancement
Team. This team will consist of the Principal, Grade Level Lead Teacher, any appropriate
Exceptional Learner Supports and the Academic Counselor. The team will consider
students’ academic achievement and proficiency in grade level coursework, with
considerations for students’ IEPs or decisions made by the ARD or LPAC committees.

Middle School Promotion Measures: All middle school students must maintain at least
a 70% average across core content (ELA, math, Science, Social Studies) on their report
card. This includes any content-based electives that students take throughout the year.
Additionally, students in 5th and 8th grade must pass the grade appropriate STAAR tests
in order to be promoted to the next grade. 5th- reading and mathematics, 8th- reading
and mathematics as required by the Student Success Initiative (SSI). Students who do not
pass will be required to conduct a meeting with the Academic Counselor and their parents
to discuss a personalized plan for instruction and the testing sequences that will follow.
During these sessions, the group will review data and discuss the strategies that will be
used to support the student for retesting. Attendance will also have an impact on
promotion as any students who attend less than 90% of the required school days during
the year may be eligible for retention. These students will need to have an attendance
review with our Academic Counselor to determine if the student will be promoted.

Our program will also provide additional support for Exceptional Learners to ensure that
they have accessible routes to promotion in Middle School. This includes support
provided through our co-teacher model and services provided for SPED and ELL students.
Additionally, a SPED certified teacher will be present for any design thinking workshops
to provide support for students. All requirements for programming will be considered in
a student’s IEP and discussed in detail at ARD and LPAC meetings.

Middle School Retention Policy: JPA will adopt a proactive approach to student success.
Students will have quarterly Academic Success Meetings Grade Level Teams, Academic
Counselors, any Exceptional Learner staff and Parents to review progress, grades and data.
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Any student below the 70% will have a personalized plan created during these meetings
that addresses any specific academic needs, any SEL needs and review any services that
Exceptional Learners may be receiving. Should a student not meet the requirements for
promotion the Academic Advancement Team will consider academic progress, grade level
proficiency, teacher input, state test scores, campus-based tests, and the team’s input on
the student’s ability to succeed at the next grade level with continued support.

Middle School Exit Standards: JPA students will be promoted from our Middle School
with mastery of all TEKS standards encompassed in our 5-8 program with a 70% average.
Students will also move on to graduate from our High School program with a set of
Graduate Aims that give them clear access to success in college and are essential for
their success in the future. These standards include, but are not limited to, self-awareness,
consciousness, agency, leadership, and an entrepreneurial mindset. Self- Awareness will
be an intentional goal that will be developed through our SEL Team programming. Our
goal is to build students' abilities to self-manage behavior and advocate for support when
required to maintain high behavioral standards needed to operate at executive
functioning levels. Within this standard, students will develop accountability,
communication, advocacy, empathy, self-care, collaboration, etc. Consciousness is a pillar
of our campus's mission. In this standard, students will develop a strong sense of history
and community that will build confidence and connection. We will intentionally
implement this standard through our focus on Culturally and Historically Responsive
Literacy. This emphasis will develop students' abilities in discourse, critical thinking,
research, perspective, tolerance, communication, networking, etc. Agency will be an
important standard for students to master as they transition into High School at James
Prep. Given the increased choices within our secondary program, our secondary program
students will need to have skills in data analysis, decision making, taking and
implementing feedback, networking, communication, foresight, short- and long-term
planning, goal setting, etc. Leadership is a standard that all students will embody though
their approach may be personalized to their specific pathway and personal behavioral
norms. We will build diverse leadership pathways that mirror the multifaceted student
population that we will serve along with the varied learning styles that may exist amongst
our students. At the core we will develop skills that include but are not limited to active
listening, reliability, patience, team building, risk-taking, flexibility, ability to mentor,
creativity, empathy, etc. Entrepreneurism is a core foundation of our school and will
foster our students’ entrepreneurial mindsets. This will be especially important as students
may choose to pursue small business or start up programming as a part of our High
School. These skills will be developed through elective courses, mentoring, design
thinking/service opportunities and hands-on activities. This standard will develop skills
such as curiosity, time management, design thinking, resilience, financial literacy,
marketing, efficiency, iteration, etc.

High School Promotion and Graduation: JPA will create a program that gives students
multiple pathways to success during High School. These pathways will be personalized
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based on the student's future aspirations and interests. In creating these pathways, we
will keep aligned with the Texas state standards for graduation. Students will be eligible
for the Foundation High School Program if they earn 22 credits which includes 4 ELA
courses, 3 Science Courses, 3 math Courses, 3 Social Studies Courses, 2 Language Courses,
5 electives, 1 PE, 1 Fine Arts and a demonstrated proficiency in Speech.

However, our campus will set a goal of having 85% of our students graduate with
Distinguished Level of Achievement diplomas. This requires students to complete 26
credits which includes a fourth math and science credit and special endorsements in areas
of interest. Students will have two options to gain these endorsements at our campus.
These options will be selected from Multi-Disciplinary Studies as students will have a
choice of taking a minimum of 4 Advanced Placement Courses or participating in Career
Programming grounded in Entrepreneurial Studies. For option two students will take
advance coursework in areas of interest, work with mentors, intern, conduct in field
studies, design, workshop, iterate and pilot a small business or non-profit start up over
the course of their 4 years at our campus with specified milestones for each year to track
progress towards the Senior practicum which will work with students to secure backing
for their startup. Students' overall portfolio will be considered as a part of the graduate
requirements to receive the distinguished status.

Students will conduct quarterly check ins with our Academic and College Counselors to
ensure that they are on track to earn their desired endorsements and review data to
ensure that milestones and long-term goals are on track. Students will earn credits by
passing a course with at least a C. Full year courses will be worth 1 full credit and semester
courses will be worth a half credit. Students may also earn credits through assessment
and through distance learning opportunities and approved institutions.

Our program will also provide additional support for Exceptional Learners in each
assigned pathway. All AP courses will be co-taught by a SPED Certified Teacher to ensure
access and equity for Exceptional Learners. Also, any Exceptional Learner working on the
Startup Pathway will be assigned a SPED certified staff advisor to provide support
throughout the creation, iteration and piloting process. Additionally, a SPED certified
teacher will be present for any design thinking workshops to provide support for students.
All requirements for programming will be considered in students IEP and discussed in
detail at ARD and LPAC meetings.

Grade Point Averages will be calculated on a four-point scale (4-A, 3-B, 2-C, 1-D, 0-F).
Students will need to maintain a 2.0 GPA throughout their High School Career. Any
student with less than a 2.0 GPA will be considered to have Academic Concern, which
affords students extra academic support which may include but is not limited to weekly
goal setting and data review with Academic Counselors, tutoring, intervention, SEL
Supports, etc. Transcripts will be maintained for all students' entire careers at James Prep.
These transcripts will include all demographic information, courses taken, grades received
with course weights, cumulative GPA, any AP courses and exams, standardized test scores,
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any honors, significant enrichment opportunities and any distinguished endorsements
earned. Additionally, the transcript will reflect any extra points students may earn for
taking AP classes. This will work towards making students more competitive for college
applications. Electives will be offered in a variety of genres. Students will have the ability
to take at least 4 elective courses during their High School career. These offerings will
span from core subject extension to specific career coursework and practicums. For
example, a student on an Advance Placement pathway with an interest in STEAM may
take elective courses in Forensic Science, Computer Science, Cyber Security, Engineering,
etc. A student on the Startup pathway may take courses that relate to foundations of
business and conceptual application of skill that will be used to strengthen and launch
their concept. For example, a student starting a nonprofit that focuses on providing
assistance and services to homeless families may study Business Management and
Administration, Law, Human Services, Grant Writing, Public Policy, etc.

Post-Secondary Success: JPA’s approach will ensure that students have an innovative
approach to discovering their passion and a viable pathway to future success. It provides
clear systems and supports for students to discuss and make appropriate decisions about
long term goals. It provides students with a college and career readiness program that is
TEKS-based and utilizes groundbreaking components such as our design thinking
processes and in field learning opportunities as part of our entrepreneurship pathway,
while also receiving AP credit through highly rigorous courses. Additionally, by focusing
on our students receiving Distinguished Level of Achievement diplomas we can create an
environment where we see an increased number of our students applying to and being
accepted to Tier 1 colleges and universities. Students will not only have earned those
endorsements, but they will also have a realistic stake in the process with the increased
level of student agency and hands-on learning opportunities with industry leaders in
specific fields that are of interest. Our campus will also create a Post-Secondary Tracking
program to ensure that students continue to receive support to guide them through their
next steps either on college campuses or launching and sustaining their small business or
nonprofit or both depending on the student. This could take the shape of continued SEL
support services, tutoring, course selection assistance, financial aid assistance, job
placement service connection, sponsored entrance into local business and entrepreneur
organizations, etc. These processes will be managed by our academic counselor.

At Risk Student Supports: Our campus support systems will be bolstered by our
Academic Concern process and protocols. These processes will begin starting with
students in 9th grade and follow students throughout their career at JPA. These services
will act as a high school version of our Academic Success programming for middle school,
with the addition of a graduation pathway evaluation and the assignment of mandatory
tutoring and weekly progress reports to determine breakdowns in the academic process
which will be discussed weekly with an academic counselor to revisit and revise any
academic plans that may be in place. Any student who drops below a 2.0 GPA will be
eligible for these services which may include, but are not limited to, intervention, tutoring,
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peer partners, data tracking, weekly academic and SEL counseling, outside resources and
services, goal setting, personal data analysis coaching, revised graduation plan, if
applicable, etc. Additionally, our campus has several embedded elements that will assist
students at risk academically. All five EOC courses mandatory for student graduation will
have a co-teacher as a part of daily instruction. Our campus will use data gathered from
5th grade through our Kickboard system to have a deep understanding of personalized
students' needs to access obstacles to learning and create plans that inform instruction.
The Academic Counseling Team will work with students of concern 1:1 on a weekly basis
to ensure that students are remaining on track for both short- and long-term goals.
Additionally, James Prep’s focus on Culturally and Historically Responsive Literacy will
dramatically increase students' exposure to reading and literacy as all courses across
content will incorporate literature, critical thinking and discourse into daily coursework.
Students will also receive additional support as all AP and Entrepreneur project work will
be supported by SPED Teachers who will co-teach courses and provide strategies, tools
and resources that will work to support students even if they are not what would be
considered traditional Exceptional Learners. For students in High School who experience
need for intervention will consider credit recovery options such as Edgenuity.

Parent Communication: All promotion and graduation requirements will be published
in our handbooks and available on our website. Any relevant promotion and graduation
requirements will be referenced during quarterly parent meetings. Academic Counselors
will create a one pager that can be explained and provided to parents to review before
any student data is discussed. These standards will be used as a basis for all academic
conversations to ensure that parents have a clear understanding of all requirements that
their students have for promotion and graduation for Middle and High School.

Family and Community Engagement

Family and Community Engagement Overview: JPA will be a Community School. Our
mission is to be an active and impactful part of the community, not simply exist within it.
This extends into our Board with Cedric Fisher, who is an Eastside resident, as well as Dr.
Milton Harris and Racquel Gilford, who actively work within the community through their
nonprofit work. Additionally, we have interviewed countless families from our target zip
code to elicit input on our model and vision (also discussed in detail in the Community
Engagement section). Moving forward these processes will act as a foundation for our
work. We believe that in order for our students to be successful our families must be as
well. This process begins with frequent feedback from families. We will use several
strategies to gather feedback about programming, as well as strategies to foster genuine
parent and community involvement. These strategies are detailed below: (1) Surveys. We
will have various surveys released to parents to garner feedback on programming
throughout the year. These surveys can relate to upcoming elective, enrichment
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opportunities, campus culture, staffing feedback, trip choices, overall satisfaction, topics
determined by the lead team during tactical meetings, outside service needs, community
service options, etc. These surveys can be administered virtually or in hard copy and in
English and Spanish. In our beginning of the year survey one question will be directed
towards the type of communication that is most appropriate for parents and families. This
information will be kept in a database that allows for efficient distribution of surveys. We
will create virtual and in person Suggestion Boxes monitored by our Operations team to
ensure that we are meeting needs that may not be addressed within our survey process.
(2) Community Events. We will extend our C/HRL programming to our families as well.
Our campus will host monthly community events that are open to the community and
offer access to knowledge, information, services, opportunities celebrations, etc. For
example, we could host a professional enrichment and entrepreneurial start up seminar
for parents and families that elicits community organizations such as vendors providing
resume writing, recruiting for GED candidates, trade or College Programs, Financial Aid
information, a pop-up shop for professional clothing for interviews that have been
previously donated; headlined by a guest speaker to discuss opportunities and pathways
to starting a small business. These sessions will always consider language barriers by
ensuring that translators are available or will be held in separate English and Spanish
sessions. This could also be a community fair for Hispanic Heritage or Black History Month
that celebrates community and the heroes who have paved paths for people of color
throughout history. (3) Resources and Services. Our SEL Team will actively seek out free
and low-cost services for our parents and families. We will base our research and outreach
on data gathered through communication with families (surveys, conferences,
suggestions, one on ones, etc.). Our team will focus on seeking support for businesses,
nonprofits, outreach programs, health and human service programs, housing,
transportation and grants for innovative approaches to change that exist to aid families
and communities in need. (4) Town Halls. Our campus will hold at least 2 Parent Town
Hall Meetings. These meetings will take place in January and June of each year and give
parents an opportunity to have an open discussion with campus leadership, regional
leadership and board members. These sessions will give the school an opportunity to hear
directly from its families about their needs. (5) Volunteering/Employment
Opportunities. Our campus will offer opportunities for parents and community members
to work at the school either in a volunteer capacity or as official employees based on
qualifications and clearance. Once these individuals have passed our screening processes,
they can be eligible to work as volunteers in our front office, cafeteria, etc. Community
Members may also be eligible for employment for various positions dependent on their
qualifications. This can range from being a driver in our van fleet, a lunch monitor, a nurse
aide, cafeteria or maintenance staff up to a co-teacher or teacher if they meet criteria for
the position. (6) Community Service. As we provide programming for our students, we
also strive to reflect this work with our adult populations. Our students will be planning
and working weekly on community-based service projects. This work will culminate in
some type of live community workday(s). We will recruit parents and families to be a part
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of the process. This could manifest as our students planning a community garden and
gathering resources and support for the garden. In this case we would recruit volunteers
from the community to participate in a Saturday session to build and plant the garden.

Communication: Our campus will always keep open lines of communication with our
parents to keep them informed. We will employ traditional forms of communication that
are diverse and allow all stakeholders to receive communications in a timely manner.
Options such as prerecorded message calls, email, group text and app services (Remind,
Class Dojo, etc.), paper mail, newsletters, etc. will be routine practices to communicate
campus news, information, important dates, deadlines, etc. Our campus will take
additional steps to communicate student progress both social and academic to parents
on a regular basis. For example, students will receive a weekly “paycheck” that describes
their week in relation to behavior and core values. This document will be signed and
returned each Monday and any students who do not return the document will receive a
parent call to ensure that the document and communication is received. All forms of
communication will be translated for families who are not proficient in English.

We will also distribute academic progress reports twice for each 9-week quarter during
the academic year and will suspend PLC meetings during the week of progress report
release to allow teachers to have office hours to hold in person or virtual parent meetings
to discuss grades, progress and plans moving forward. Additionally, at the end of each
quarter our staff will conduct Parent Meetings to formally discuss goals, progress and
plans moving forward including choice classes for the coming quarter. This will allow our
team to consistently and intentionally involve parents in the process. For example, if we
discover that a student may be struggling or regressing in a subject, we can provide
elective courses that remediate or refresh skills that may need work for the student in a
proactive manner that involves all stakeholders, staff, student, parent and leadership if
appropriate. We will also employ an open-door policy for parents to request conferences
or information on student progress/grades as desired. We will provide several options for
parents to stay informed about the professional qualifications of teachers and staff
members. We will keep a tab on our website up to date with a Staff Picture, Name,
Education, Certifications, positions, responsibilities, etc. This will also be made available in
a paper copy for those who may not have consistent access to technology. As new
employees are hired, we will update the document as appropriate.

Community Partnerships: As we build out our programming especially as it relates to
mentoring, enrichment, entrepreneurship, community service, and mental health we will
continue to build and foster relationships with community leaders, business owners,
organizations and service providers. Our goal is to provide free or low-cost services for
our students and families. When approaching community partners, we will always remain
transparent in this fact. While we understand that there may be situations where this is
not possible, our staff will work with our internal budget as well as seeking out grant or
sponsorship funding that can offset any cost where applicable. We have begun to build
out a list of organizations who have pledged an interest in collaborating with Revolution
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and James Prep in one or more of the following avenues: (1) Student Mentoring
Services. 100 Black Men of San Antonio, The Boardroom Project, The Impact Guild,
Geekdom, Spurs Give; (2) Design Thinking and Community Service. The NuVu
Innovation School, Sustainable G's, MOVE Texas, Geekdom, The Impact Guild, STEP ORG,
Spurs Give, Cristina Paints, Burnam Gray, Stumblewell Productions, Victoria's Visionary
Workshops; (3) Enrichment and Arts. The Carver Community Cultural Center, CREA,
Write Art Out, Andrea "Vocab” Sanderson, Black Outside, Inc., Summer of Service; (4)
Student Services. A.lLM., Usawa Mental Health Services, A Better Chance for Youth
Futures Inc., Families Empowered; (5) Educational Supports and Collaborations. City
Education Partners, Good Reason Houston, San Antonio Prep, Compass Rose, Promesa
Academy, The Gathering Place, Northeastern University, Hill Pedagogies, San Antonio
Leaders and Teachers, CREA; (6) Financial Support. The Brackenridge Foundation,
Choose to Succeed, City Education Partners.

Leadership and Governance

Board Structure and Qualifications

Area of expertise Brief description of

experience in this area

Proposed board member

Dr. Milton Harris

Community Outreach,
Non-Profit Leadership,
School Board Experience,
Real Estate

Executive Director, 100
Black Men, SA Prep Board
Member, Real Estate
Broker

Stephanie Mendeloff

Instruction, Curriculum

13 years in Education and
Education Nonprofit Sector

Cedric D Fisher

Technical Writing,
Marketing, Literacy

Publisher, Author, Literacy
advocate

Racquel Gilford

Community Service,
Technology, Infrastructure

Founder of two nonprofits,
Urban Horticulturist,

Computer Science expert

Governance Structure: The governing board for RPS currently has 4 members but will
consist of 9 members when fully staffed. The Executive Director has set a deadline of the
start of Year O for completing board selection. In working with the current board, we have
created a system for recruitment and selection of potential board members. That process
has four phases: (1) Skill Needs Assessment. At the outset of the board selection process
our ED worked with consultant firm Empower Education to build out a board matrix which
outlined specific skills that would best serve the board in its function of overseeing
academics and operations at our campus. As board members have been added we have
revisited this document to consider which skills sets are still outstanding and prioritizing
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recruitment strategies based on this analysis. (2) Recruitment. In this phase we have
created a plan for recruiting that involves referrals from network partners, LinkedIn
searches and inquiries, our monthly newsletter and our website. (3) Application Process.
As candidates enter the pool of potential board members a review of their resume is
conducted and compared with the board matrix mentioned previously. This process is
conducted in conjunction with the board and the ED. Any candidates that are considered
potential candidates advance to the next phase of the process. (4) Interview and
selection process. For all interviews, the ED conducts all interview sessions with at least
one member of the current board to ensure that the candidate has a clear understanding
of the expectation and responsibilities related to joining the board. Once the interview is
done the ED works with the board to determine the candidates. The board is responsible
for working with the ED to set RPS’s vision, structure and accountability measures. For
each of these components the board will considering the following:
Vision- Creating a Shared Vision
e The Board will ensure that students and the community are always the focus of our
work.
e The Board will adopt a shared vision based on community input to guide the
foundational academic, cultural and social structures of the campus.
e The Board will demonstrate its commitment to the shared mission and vision and
use them as a guide for all decision making and communication.
e The Board believes that all students deserve access to equitable academic
opportunities and should be afforded those opportunities.

Structure- Establishing a Structure to Achieve the Vision

e The Board will employ an Executive Director and establish a school management
system that enables all people to contribute meaningfully to achieve the vision.
The Board will establish processes to use information and make effective decisions.
The Board will ensure that short- and long-term plans are developed and annually
revised through a process involving extensive participation, information gathering,
research and reflection.*’

e The Board will make decisions that support student learning and charter renewal
when it reviews and adopts policies and allocates resources.*®

e The Board will set high instructional standards based on the needs of its
community along with the best available information of the knowledge and skills
students will need in the future.

e The Board will encourage an environment conducive to innovative approaches to
teaching and learning and supportive of continuous renewal of education.*

47

https://www.wpsd.us/cms/lib/AK01901527/Centricity/Domain/24/EXHIBIT%207020%20Board%20Self%20Assess
ment.pdf

8 https://www.goethecharterschool.org/ourpages/auto/2019/6/20/53762675/GICSBoardOrientationFinal.pdf

4 http://www.oecd.org/education/ceri/GEIS2016-Background-document.pdf
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Accountability- Developing Accountability to Measure and Communicate How Well the
Vision is Being Accomplished
e The Board will receive regular reports on student progress and needs based on a
variety of assessments in order to evaluate the quality and equity of education in
the district.
The Board will evaluate both Executive Director and board performance.
The Board will evaluate progress toward achievement of James Prep’s short- and
long-term goals and ensure that policies and allocation of resources effectively
support our school’s vision.
The Board will periodically report progress to community and parents.
The Board will be Advocates and Champions of the Vision.
The Board will seek others who can help expand educational opportunities and
meet the needs of the whole child.
e The Board will lead the celebration of student achievement and community
success.
e The Board will promote school board service as a meaningful way to make long
term contributions to the community.
The board will elect a Board President, Secretary and Treasurer as officers and will have
four initial committees: Instruction, Finance, Facilities and Community. Our board
members are actively engaged in the mission and strategies of Revolution. Members will
attend quarterly board meetings and provide strategic guidance and feedback to the ED
team as needed between board meetings. We also expect our members to be advocates
for the organization- sharing about the organization with their networks and friends and
connecting others to the organization where applicable. On average, members volunteer
2-5 hours of their time per month, with some exceptions depending on community
outreach and Revolution events that may be scheduled in advance.

Training: All board members will participate in training to ensure they are in line with
regulations and have a clear understanding of their roles and responsibilities. The specific
trainings will be adapted from the TEA list on mandatory trainings for board members.>°

Grievance Policy: The RPS Grievance Policy has been adapted from a policy created by
Schulman, Lopez, Hoffer and Adelstein, LLP.
1) Informal Process

S.H. James Preparatory Academy encourages students and parents to discuss their
complaints or grievances with the appropriate teacher, principal, or other campus
administrator who has the authority to address the concerns. Concerns and complaints
should be expressed as soon as possible to allow early resolution at the lowest possible
administrative level.

2) Grievance Procedures

50 https://tea.texas.gov/texas-schools/school-boards/school-board-member-training
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The Executive Director (Superintendent) or designee shall develop a detailed grievance
process; this process shall recognize the Board's final authority to hear or decide parent
and student grievances. The grievance process shall not be construed to create new or
additional rights beyond those granted by law or Board policy, nor to require a full
evidentiary hearing or “mini-trial” at any level. The Executive Director (Superintendent)
or designee shall ensure that the detailed grievance process is made available to
students and parents through the Student Handbook.

3) Board Consideration of Student and Parent Grievances

The Board shall retain final authority to hear or decide parent and student grievances.
19 TAC 100.1033(b)(14)(C)(i). The Board may conduct a closed meeting when hearing
or deciding a parent or student grievance as allowed by applicable law. Gov't Code Ch.
551, Subch. D.

4) Freedom from Retaliation

Neither the Board nor any S.H. James Preparatory Academy employee shall unlawfully
retaliate against any student or parent for bringing a concern or complaint.

Board Evaluation Process: Our main process for board evaluation will revolve around
our yearly Board Stepback. This process will not act as the sole process for evaluation as
the boards official meeting cadence has been outlined in the RPS bylaws included as
Attachment 10 (pp 225-240). The board will use this process both for team building and
to analyze data both at the student, campus, leadership level. The board will examine this
data and themselves to revise processes, roles and responsibilities to ensure consistent
growth of the organization. The structure for this setback process is listed below and all
board related metrics are addressed in the performance management sections.

The Stepback’s goals: (1) Reflect on Student Achievement, Campus, Board goals and
complete a 360 Feedback, (2) Develop strategies as a team around key issues, (3) Develop
a shared understanding and language around board functions and responsibilities, (4)
Develop a cohesive team, (5) Reflect and develop skills to improve performance and
leadership through team coaching, PD sessions, and feedback sessions, (6) Develop skills
through intentional professional development sessions. A typical session would include:
Board Goal Review, Campus Goal Review, Student Achievement Data Analysis and Impact,
Team Builders, 360 Feedback Sessions, Self-Reflection Sessions and Action Planning.

Board Composition: All members of the board will live in Texas and reside in the San
Antonio Metropolitan Area. The board will be diverse in age, race, identity, etc. We will
make every attempt to ensure that our board is reflective of our community and student
populations to ensure that we are able to connect to the community in an organic manner.
Our current board employs skills that are essential in a charter launch. The skills that
remain outstanding will be filled with candidates who have a passion for students and the
community as well as being an expert in their field who can offer a breadth of knowledge
for our process. Our current board includes: 1) Dr. Milton Harris, Board Chair, who is an
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Entrepreneur, Real Estate Broker, Philanthropist, Non-Profit ED and Community Activist.
2) Stephanie Mendeloff, an Entrepreneur, Educator, Non-Profit founder, Instructional
Coach, curriculum writer and educational consultant. 3) Cedric D. Fisher, a veteran
publisher, instructor, author and literacy activist. 4) Racquel Gilford, an experienced
Computer Scientist and Infrastructure Engineer, nonprofit founder and community
activist. Each of these board members either currently lives in or works directly with the
communities that we plan to serve in some capacity largely related to their work in the
nonprofit sector. (see Attachment 12, pp 248-289) In recruiting members for the
outstanding roles on the board we will consider some of the following skill sets in our
recruitment process: Finance/CPA; Health and Social Services; Startup/Tech/Design
Thinking;  Philanthropy/Fundraising;  School  District;  Business; Development;
Government/Law; Grant Writing; Community Relations.

Executive Director Supports and Evaluation: The board will ensure training and
professional development opportunities for the ED yearly in the approved district budget.
The ED will seek out and attend sessions that sharpen his ability to lead and manage the
operations of RPS. The board chair will ensure regular check ins with the ED to ensure a
clear oversight and leadership. The board will evaluate the ED on the following metrics to
determine success: Governance, Planning, Instructional Leadership, Organizational
Management, Community Relations and Professionalism. For the formal evaluation
process the board will use the TEA-recommended Texas Association of School Boards’
Superintendent Evaluation system. The evaluation tool can be found at:
https://esc13.net/assets/uploads/docs/ESC13-Supt Appraisal Fall 2020 final.pdf.  This
evaluation will drive future decisions for development of the ED or changes in the position.

Bylaws and Conflict of Interest Policy: RPS's board has adopted a detailed set of bylaws,
a conflict-of-interest policy and a code of ethics that addresses many of the items
discussed in this section. Please refer to Attachments 10 and 11 (pp 225-247).

Proposed Superintendent Qualifications

Executive Director (Superintendent) Selection: The board has selected Anthony
Gordon as Executive Director (Superintendent) of RPS and its initial campus JPA. Mr.
Gordon has 13 years of education experience working in traditional district, open-
enrollment charter, in-district charter and private schools as a teacher and a leader.
Gordon has spent nine years of experience in the charter sector.

Gordon spent 4 years working for KIPP Texas in both Houston and Dallas/Fort Worth. As
a 7th and 8™ grade ELA Teacher. During this time, he was able to maintain high marks in
both academics and cultural competencies. During the 2013-14 school year Gordon
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began his more formal coaching/mentoring of teachers conducting walkthroughs with
the leadership team to give critical feedback to his 8th grade team. During this year, the
8th grade team achieved stellar STAAR marks with 100% passing in math, 97% passing
(28% Advanced) in reading, 91% passing in Social Studies, 85% passing in Science and
81% passing on the 9th Grade Algebra | EOC. This is also significant when considering
each member of the team had 5 years or less of teaching experience.

Gordon's final year as a classroom teacher was with IDEA Public Schools as a founding
6th grade ELA teacher. The following year Gordon joined the campus lead team as the
Academic Counselor. He was responsible for Student and Staff Persistence, Campus
Culture, Fundraising, Event Planning, Student Incentives, Student Leadership Initiatives,
ELL Coordinator, Test Coordination, Cultural Data Acquisition and Analysis, Classroom and
Teacher Leader Coaching, Student SEL Lead and Parent Communications.

Gordon was promoted to the Individualized Learning Manager position, a Super Regional
Position with IDEA Public School. In this position Gordon oversaw 26 campuses in two
cities (Austin and San Antonio in 2017-18, Baton Rouge and San Antonio in 2018-19). He
was responsible for coaching campus leaders by creating individualized plans for reading
initiatives, math intervention, data analysis, in class observation and action plans. Gordon
then became an ELA Instructional Coach and reading Specialist at Dorie Miller Elementary
on the Eastside of San Antonio. He provided best practices in short- and long-term
planning, differentiation, ESL/SPED instruction, observation and feedback with actionable
next steps, lesson plan review, technology integration and classroom management. For
the 2019-20 school year Gordon worked as a Principal Fellow for Ogden Academy,
through a partnership between Relay Lab Schools and SAISD. In this position Gordon was
responsible for coaching 6-8 math and Science, campus culture and discipline. For a
detailed explanation of Gordon's qualification please see his CV as Attachment 15 (pp
295-305).

Executive Director Salary: Given the high expectations of a role as an Executive Director
and principal during Year 0 and 1 along with Gordon'’s quality and length of experience
in education, we propose a starting salary of $100,000 per year. (See financial workbook,
personnel tab, line 12)

Leadership Pipeline: As outlined in the Professional Development and Evaluation section
of the application, JPA will utilize a 5 Tier Development Process for teachers to grow into
future leadership positions. In the program, Tier 4 and 5 teachers will begin leadership
training while taking on secondary leadership roles within the school. The executive and
campus leaders will oversee the training, coaching and mentoring of these teacher
leaders. This process will create viable internal candidates for future leadership roles as
the campus expands. For example, a teacher with 3-5 years of experience during our
founding year could progress through the 5 Tier system with above average student
achievement data, quality formal evaluation scores, consistent patterns of leadership,
professional development that improve their practices and a commitment to providing
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equity for students. This candidate could potentially become a member of the campus
leadership team within the 5-year span in which we will grow from 225 to 800 students.
This also creates more upward mobility for those who start the process as campus leaders.
As these leaders mold the future for our campus they will also be coached by our
Executive Director and provided with the highest level of professional development that
will prepare them to meet expectations for roles that will arise within RPS.

Proposed Instructional Leadership Team

Instructional Lead Team Overview: RPS will launch JPA with the following Year 1
Founding Instructional Lead Team. Please find a brief description of each position below
with a full job description available in Attachment 18 (pp 308-318).

Campus Principal: Campus Principals are instructional and operational leaders who
coach and develop staff, teachers and the lead team at their school to achieve ambitious
goals.®™ Principals are focused on excellence, continuous improvement and culture. They
support these values through their actions and attention to detail. They create a safe
learning environment and set performance goals both for students and teachers and
oversee the process so that those goals are attained.>? (See financial workbook, personnel
tab, line 21)

Special Populations Lead: The Special Populations Lead is responsible for overseeing,
planning, developing, coordinating, and assessing all Special Populations staff. The
position requires the Lead to conduct job training, coaching, observation, professional
development, collaboration with other instructional and campus teams in order to provide
services for all students in special populations. (See financial workbook, personnel tab,
line 26)

SEL Lead: The SEL Lead oversees a range of psychological, community outreach,
behavioral and SEL services, including but not limited to psychological testing,
consultation and counseling of students, student behavior management and proactive
behavior systems, staff training, cultivating and maintaining relationships with community
networks and resources and parent engagement initiatives. (See financial workbook,
personnel tab, line 27)

The campus will add an Assistant Principal during Year 1. Assistant Principals are
instructional leaders who manage, coach and develop staff and teachers to achieve
ambitious goals. They monitor, analyze and plan to improve the progress of staff and
students at their campus. (See financial workbook, personnel tab, line 23 and 24)

51 https://jobs.jobvite.com/ideapublicschools-english/job/oYqgefwM
52 https://resources.workable.com/principal-job-
description#:~:text=What%20is%20a%20principal%3F,that%20those%20goals%20are%20attained.

Generation 26 Application S.H. James Preparatory Academy Page 81


https://resources.workable.com/principal-job
https://jobs.jobvite.com/ideapublicschools-english/job/oYqqefwM

Please reference the Organizational Charts (see Attachment 13, pp 290-293) to see the
plans for expansion of the campus leadership teams to add additional Assistant Principals
based on grade level and student enrollment.

Leadership Development Overview: RPS will create a thorough system to develop
leaders across the network. This will begin with our ED building diverse mentoring
networks across the country to personally grow, learn and coach all leaders within the
network. This system will also include using established relationships with National and
Local Organizations such as Relay Lab Schools, KIPP, IDEA Public Schools, Compass Rose,
Basis, San Antonio Preparatory, SAISD, etc. Collaborating with organizations with
documented success serving student populations that mirror those that we will serve will
allow us to build a deep bank of quality instructional practices, resources, consultants, etc.
It will also give us quality models to observe and learn from for all stakeholders within our
organization. In having a starting point with these resources, we can begin to mold our
own processes to ensure that adults and students alike are developing and thriving. This
can manifest as our ED and Campus Leaders attending Relay Lab Schools National
Training programming to learn and collaborate with educators from across the country.
It can also materialize with the ED lead observational rounds at a local partner school to
garner best practices that can be adapted for use at RPS campuses immediately.

Leadership Team Recruitment: To date JPA has not hired any members of the Founding
Leadership Team. The campus will aggressively pursue Leaders upon approval by the
state. All staff roles, responsibilities and qualifications are addressed by role in detail in
Attachment 18 (pp 308-318). Once approved we will execute our blueprint for the
recruitment and hiring process for our Founding Leadership Staff. After the initial charter
defense in late spring our campus will begin the process of recruiting to gather a database
of quality instructional leaders who are mission aligned. After fall approval we will begin
the official interview processes and have a plan to have all Leadership staff hired by the
end of December 2021. Our criteria for leadership will be to seek out individuals with
quality academic data and cultural competency, especially those who have leadership
experience with comparable student populations. We will use multiple avenues for
recruitment. We will begin by connecting with our academic networks to seek out
individuals who may fit our organizational needs. We will also use resources such as City
Education Partners and Relay Lab Schools that can provide potential candidates. We will
also use traditional outlets such as classified ads, online databases, job fairs, etc. The
overall selection process will include an initial background check, application process,
phone or virtual screening, in person interview with relevant task assessments to
determine fit with the campus.

Leadership Development: All Instructional Leadership staff will be personally coached
by the Executive Director. The ED will provide both real time coaching, professional
development, feedback and external learning opportunities to improve overall
performance and knowledge on a regular basis. This coaching will mirror the coaching
that staff receives to ensure consistency and continuity of the process. The ED will conduct
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a beginning of the year evaluation and goal setting with leaders. From there they will
personalize the training processes that will best serve and support the leader in their
growth. This training will include but is not limited to: Observation and Feedback cycle,
Lead Team Campus Walkthroughs, Mentor Connections, Text and Novel Studies,
Professional Development, etc. The development cycle will be revisited midyear to ensure
efficiency and wrap up with an end of the year evaluation conducted by the ED.

The leadership development and evaluation structures will mirror that of the teachers
tiered development cycle of growth that is based on the Leverage Leadership standards
and TPESS evaluation platform https://tpess.org/materials/T-
PESS Principal Rubric 2020 Update.pdf. In this process Leaders will be evaluated on the
4 Instructional Levers and 3 Cultural Levers from the Leverage Leadership Frameworks
using documents such as the walkthrough documents such as the one created by Relay
Lab Schools that has been added as Attachment 19 (pp 319-329). These Levers are Data-
Driven Instruction, Observation and Feedback, Instructional Planning, Professional
Development, Student Culture, Staff Culture and Leading the leaders. These standards in
conjunction with the position specific standards related to the TPESS evaluation rubric.

Proposed Financial and Operations Leadership Teams

Financial Management Overview: In this section (accompanied by relevant attachments)
RPS will outline a clear structure and timeline as it relates to hiring financial managers at
its founding campus. In creating these structures, we have considered factors such as
budget development, financial management, accounting and internal controls,
fundraising, grant writing, etc. In addressing the founding year for JPA, our Executive
Director will oversee organization financing. Anthony Gordon has 8 years of experience
creating and managing budgets, fundraising development and management, and budget
oversight both as a teacher and leader. Gordon will coach campus-based leadership to
manage finances. Gordon will also continue his own personal development in operations,
finance and facilities by working with local mentors, personal professional development,
evaluation and coaching practices. In order to ensure that all structures are implemented
successfully the campus will hire an Operations Manager at campus to oversee day to day
financial matters. The Operations Manager position (starting in Year 0) will require a depth
of knowledge in school-based finance oversight, and experience with areas such as
purchasing, contracting, human resources, policy, payroll, marketing, tax law, etc. will also
be preferred qualifications. The Operations Manager will act in tandem with the Executive
Director. RPS will also work to develop operations staff just as it will with instructional staff
and create a tiered development system much like those discussed in both the teacher
and instructional leader sections. Our campus will create a sound budget which create
stable habits for the longevity of the campus.

Operations Management Overview: In this section (accompanied by relevant
attachments) RPS will outline a clear structure and timeline as it relates to operations at
its founding campus with details on initial expansion over the first six years of existence.
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In considering these positions we have considered general operations, facilities
acquisition and management, talent management, policy implementation, contract
management, PEIMS reporting, recruitment and school safety. The operations team will
be overseen by our Executive Director who will work with all campus level leadership to
ensure that the campus is growing and that all leaders are consistently coached and
developed. The operations team will be led by the Operations Manager. The Ops Manager
will be responsible for overseeing all facilities management protocols. Directly or indirectly
overseeing office management, reception, SIS coordination, recruitment and registration,
transportation, facilities, maintenance, nutrition, IT, PEIMS, parent communication, etc.
The Operations Lead Team will also consist of the following positions who work directly
with the operations manager to ensure that all financial and operations functions of the
school are sound. (1) Office Manager- Leads all inner office functions: attendance, SIS,
reception, PEIMS, record keeping, communication, event planning, safety, intake,
inventory, etc. (2) Nutrition Manager- Responsible for managing daily nutrition
programming and leads kitchen staff in implementation, (3) IT Manager- Oversees all
technology implementation, distribution, troubleshooting, safety and integration, (4)
Maintenance Team- a group of full and part-time employees who maintain and keep the
campus safe and (5) Business Manager- duties and explained earlier in this section. Please
find a brief description of each operations lead team position below. The full job
descriptions can be found in Attachments 20 and 21 (pp 330-340) along with
accompanying HR forms in Attachment 23 (pp 345-389).

Operations Team: Operations Manager Role Description: The Operations Manager is
the business operations leader for a school, managing all non-instructional functions,
services, and staff so that the instructional team can focus on teaching and student
achievement. The Ops Manager ensures that the school is managed with operational
excellence and fiscal prudence by creating, refining and implementing policies and
systems while upholding the mission of Revolution Public Schools. (See financial
workbook, personnel tab, line 14)

Office Manager Role Description: The Office Manager plays a central role in ensuring
an orderly, responsive, and open school.>® In addition to maintaining the school’s
administrative systems, the Office Manager functions as the primary contact for all school
constituents. In this role, the Office Manager must be able to communicate effectively
with students, staff, families, trustees, donors, and visitors.>* (See financial workbook,
personnel tab, line 16)

PEIMS Coordinator: JPA will employ a PEIMS Coordinator at the campus for Year 0. This
appointment will be essential especially as the school implements its recruitment,
registration and processing systems. For specific salary ranges please see Attachment 21
(pp 333-340) and the PEIMS Coordinator Job Description. The coordinator will undergo

53 https://jobs.smartrecruiters.com/UncommonSchools/743999726124504-office-manager
54 http://hendersoncollegiate.org/careers/founding-elementary-school-office-manager/
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extensive training and be connected with a network of mentors from surrounding
organizations to ensure that best practices are shared and revised to fit campus needs.
For example, PEIMS and front office staff will attend training provided by TEA, Region 20
in San Antonio and any auxiliary training that may be available. Additionally, our Executive
Director will use established relationships to create a network of mentors to provide
support for our PEIMS Coordinator at a founding campus. These relations may manifest
in opportunities to observe established campus’'s PEIMS Teams, Shadowing, Mentoring
and Coaching of staff beginning in Year 0 and extending into and beyond campus launch.
All budgetary considerations for these training will be considered under the Operations
Team Professional Development Budget. (See financial workbook, personnel tab, line 18)
Financial Management Overview- In this section (accompanied by relevant
attachments) RPS will outline a clear structure and timeline as it relates to hiring financial
managers at its founding campus. In creating these structures, we have considered factors
such as budget development, financial management, accounting and internal controls,
fundraising, grant writing, etc. In addressing the founding year for JPA, our Executive
Director will oversee organization financing. Anthony Gordon has 8 years of experience
creating and managing budgets, fundraising development and management, and budget
oversight both as a teacher and leader. Gordon will coach campus-based leadership to
manage finances. Gordon will also continue his own personal development in operations,
finance and facilities by working with local mentors, personal professional development,
evaluation and coaching practices. In order to ensure that all structures are implemented
successfully the campus will hire an Operations Manager at campus to oversee day to day
financial matters. The Operations Manager position (starting in Year 0) will require a depth
of knowledge in school-based finance oversight, and experience with areas such as
purchasing, contracting, human resources, policy, payroll, marketing, tax law, etc. will also
be preferred qualifications. The Operations Manager will act in tandem with the Executive
Director. RPS will also work to develop operations staff just as it will with instructional staff
and create a tiered development system much like those discussed in both the teacher
and instructional leader sections. Our campus will create a sound budget which create
stable habits for the longevity of the campus.

Operations Management Overview- In this section (accompanied by relevant
attachments) RPS will outline a clear structure and timeline as it relates to operations at
its founding campus with details on initial expansion over the first six years of existence.
In considering these positions we have considered general operations, facilities
acquisition and management, talent management, policy implementation, contract
management, PEIMS reporting, recruitment and school safety. The operations team will
be overseen by our Executive Director who will work with all campus level leadership to
ensure that the campus is growing and that all leaders are consistently coached and
developed. The operations team will be led by the Operations Manager. The Ops Manager
will be responsible for overseeing all facilities management protocols. Directly or indirectly
overseeing office management, reception, SIS coordination, recruitment and registration,
transportation, facilities, maintenance, nutrition, IT, PEIMS, parent communication, etc.
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The Operations Lead Team will also consist of the following positions who work directly
with the operations manager to ensure that all financial and operations functions of the
school are sound. (1) Office Manager- Leads all inner office functions: attendance, SIS,
reception, PEIMS, record keeping, communication, event planning, safety, intake,
inventory, etc. (2) Nutrition Manager- Responsible for managing daily nutrition
programming and leads kitchen staff in implementation, (3) IT Manager- Oversees all
technology implementation, distribution, troubleshooting, safety and integration, (4)
Maintenance Team- a group of full and part-time employees who maintain and keep the
campus safe and (5) Business Manager- duties and explained earlier in this section. Please
find a brief description of each operations lead team position below. The full job
description can be found in Attachments 20 and 21.

Operations Team - Operations Manager Role Description: The Operations Manager is
the business operations leader for a school, managing all non-instructional functions,
services, and staff so that the instructional team can focus on teaching and student
achievement. The Ops Manager ensures that the school is managed with operational
excellence and fiscal prudence by creating, refining and implementing policies and
systems while upholding the mission of Revolution Public Schools. (See personnel line 14)

Office Manager Role Description: The Office Manager plays a central role in ensuring
an orderly, responsive, and open school.>®> In addition to maintaining the school's
administrative systems, the Office Manager functions as the primary contact for all school
constituents. In this role, the Office Manager must be able to communicate effectively
with students, staff, families, trustees, donors, and visitors.*® (See personnel line 16)

PEIMS Coordinator- JPA will employ a PEIMS Coordinator at the campus for Year 0. This
appointment will be essential especially as the school implements its recruitment,
registration and processing systems. For specific salary ranges please see Attachment 21
and the PEIMS Coordinator Job Description. The coordinator will undergo extensive
training and be connected with a network of mentors from surrounding organizations to
ensure that best practices are shared and revised to fit campus needs. For example, PEIMS
and front office staff will attend training provided by TEA, Region 20 in San Antonio and
any auxiliary training that may be available. Additionally, our Executive Director will use
established relationships to create a network of mentors to provide support for our PEIMS
Coordinator at a founding campus. These relations may manifest in opportunities to
observe established campus’s PEIMS Teams, Shadowing, Mentoring and Coaching of staff
beginning in Year 0 and extending into and beyond campus launch. All budgetary
considerations for these training will be considered under the Operations Team
Professional Development Budget. (See personnel line 18)

Performance Management
Performance Management Overview: The RPS Board will conduct data deep dives with

55 https://jobs.smartrecruiters.com/UncommonSchools/743999726124504-office-manager
56 http://hendersoncollegiate.org/careers/founding-elementary-school-office-manager/
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the Executive Director quarterly. These meetings will coincide with the end of each
academic quarter and consider students achievement data based on report card results,
interim assessment data, Renaissance Learning STAR Test data, growth and readiness
metrics, Special Populations Data, SEL Data, elective, service project and entrepreneurship
projects. The review will consider short- and long-term goals for the year. The year-end
evaluation will also consider campus metrics and performance in comparison with State
Accountability Frameworks and the Charter School Performance Framework. The Board
and ED will examine campus performance in several aspects to determine overall campus
success and growth areas. These metrics will also be evaluated at our quarterly data
review. Factors such as Finances, Student and Family Satisfaction, Staff Satisfaction,
program development, future enrollment, community outreach, etc. If we are not on track
to reach goals or fail to reach goals, we will conduct a reevaluation of the metric and what
resources can be allocated to better approach the goal moving forward. Other aspects of
the foundational considerations may also be reevaluated during these meeting times.
Items such as our growth plan, staffing allocations, facilities decisions, etc. that directly
affect the goal under reevaluation. The board, Executive Director and campus leadership
team will monitor progress and status if the academic, financial, operational and other
indicators are discussed below.

Academic Goals: Academic Metrics will include Interim Assessment, STAAR, Renaissance
Learning STAR data, Student Project data, High School pathway data, etc. (see budget line
105) We will also monitor goals related to student growth and closing the gap in
accordance with HB3.

Goal 1: Students will demonstrate mastery and growth in English Language Arts and
Reading as measured by both the STAAR Assessment and the Renaissance Learning STAR
Test, or similar reading assessment as appropriate.

STAAR and STAAR EOC Reading Assessments

* The percentage of students in grades 5-12, who have attended the school for more than
two years, and score "meets grade level" or "masters grade level" on the reading STAAR
exam, will meet or exceed that of students in the same tested grades in the local school
district.

« 70% of the students who have attended the school for more than three academic years,
will perform at "approaches,” "meets grade level" or "masters grade level" on their grade
level STAAR reading exam.>’

* 75% of the students who have attended the school for more than four academic years
will perform at "approaches," "meets," or "masters grade level" on their grade level
reading STAAR exam.*®

57 https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/News/190816-NV-Strong-Charter-
Application.pdf
58 https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/News/190816-NV-Strong-Charter-
Application.pdf
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» 80% of the students who have attended the school for more than five academic years
will perform at "approaches,” "meets," or "masters grade level" on their grade level
reading STAAR exam®®,

Renaissance Learning STAR Test

« At least 75% of each cohort of students attending for more than two years will read at
or above grade level as defined by performance on the Renaissance Learning STAR
Reading Test or similar reading assessment.

* At least 80% of each cohort of students attending for more than three years will read at
or above grade level as defined by performance on the Renaissance Learning STAR
Reading Test or similar reading assessment.

« At least 90% of each cohort of students attending for more than four years will read at
or above grade level as defined by performance on the Renaissance Learning STAR
Reading Test or similar reading assessment.

Goal 2: Students will demonstrate mastery and growth in mathematics as measured by
both the STAAR Assessment and the Renaissance Learning STAR Test or similar math
assessment as appropriate.

STAAR and STAAR EOC Math Assessments

* The percentage of students in grades 5-12, who have attended the school for more than
two years, and score "meets grade level" or "masters grade level" on the math STAAR and
Algebra 1 exam, will exceed that of students in the same tested grades in the local school
district.

* 70% of the students who have attended the school for more than three academic years
will perform at "approaches,” "meets," or "masters grade level" on their grade level STAAR
math and STAAR EOC exam.®°

« 75% of the students who have attended the school for more than four academic years
will perform at "approaches,” "meets," or "masters grade level" on their grade level math
STAAR and STAAR EOC exam.

« 80% of the students who have attended the school for more than five academic years,
will perform at "approaches,” "meets," or "masters grade level" on their grade level math
STAAR and STAAR EOC exam.

Renaissance Learning STAR Assessment

* At least 75% of each cohort of students attending for more than two years will perform
at above grade level as defined by performance on the Renaissance Learning STAR Math
Test or similar math assessment.

« At least 80% of each cohort of students attending for more than three years will perform
at or above grade level as defined by performance on the Renaissance Learning STAR

%9 https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/News/190816-NV-Strong-Charter-
Application.pdf

80 https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/News/190816-NV-Strong-Charter-
Application.pdf
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Math Test or similar math assessment.
« At least 90% of each cohort of students attending for more than four years will perform
at or above grade level as defined by performance on the Renaissance Learning STAR
Math Test or similar math assessment.

Goal 3: Students will achieve mastery in Science.

* The percentage of students in grades 5, 8 and 9-12 who score "meets grade level" or
"masters grade level" on the science STAAR and STAAR EOC exams, will exceed that of
students in the same tested grades in the local school district.

At a minimum, 80% of the students who have attended the school for three academic
years or more will perform at "approaches," "meets," or "masters grade level" on the
eighth-grade science STAAR and STAAR EOC exams.

Goal 4: Mastery in Social Studies

» The percentage of students in grade 8 and 9-12 who score "meets grade level" or
"masters grade level" on the Social Studies STAAR and STAAR EOC exams, will exceed that
of students in the same tested grades in the local school district.

« At a minimum, 80% of the students who have attended the school for three academic
years or more will perform at "approaches,” "meets," or "masters grade level" on the
eighth-grade Social Studies STAAR and STAAR EOC exames.

Goal 5: College & Career Readiness Goals

» 100% of students will graduate with at least a Distinguished Level of Achievement
Diploma.

» 100% of Students will participate in at least two community service or entrepreneurship-
based design thinking projects yearly.

« At least 25% of students in our first graduating class will successfully complete our
Entrepreneurship pathway to graduation.

« At least 25% of students in our first graduating class will take and pass at least 6 AP
exams prior to graduation.

* The proposed school will be in the top 20% when compared to the public schools with
similar demographics in San Antonio for mean SAT scores in math, Critical Reading, and
Writing for all students who take the SAT.

* The proposed school will be in the top 20% when compared to the public schools with
similar demographics in San Antonio for mean ACT scores in English, math, reading, and
Science for all students who take the ACT.

Goal 6: Enrollment/ Attendance/ Graduation/ School Rating

« The annual average daily attendance rate will meet or exceed 90% in Year 1 and increase
1% per year until it reaches 95% which will then be the standard moving forward.

« The annual drop-out rate will be lower than 1 %.

« Student persistence rate after the third year will meet or exceed 85%.

« By the end of the 3rd year, our campus will have at least a B rating.

Financial Performance Indicators: The following metrics are directly from the TEA FIRST
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rating system for charter schools. These indicators will act as our threshold for success.
We will aim to be rated Superior at the end of our third year of existence.

« Submission of the annual financial report (AFR) to TEA within 30 days of the proposed
school's fiscal year end date.®'

* Receiving an unmodified opinion in the AFR on the financial statements as a whole.

* Being free of any instance(s) of material weaknesses in internal controls over financial
reporting and compliance for local, state, or federal funds per external independent
auditor report.%?

* Reporting and making timely payments to the Teachers Retirement System (TRS), Texas
Workforce Commission (TWC), Internal Revenue Service (IRS), and other government
agencies.®

« Having a total net asset balance in the Statement of Financial Position for the proposed
school greater than zero.

 Having a reasonable number of days of cash on hand and current investments for the
proposed school sufficient to cover operating expenses. This calculation will use expenses,
excluding depreciation.

« Having the measure of current assets to current liabilities ratio for the proposed school
sufficient to cover short-term debt.

« Having the ratio of long-term liabilities to total assets for the proposed school sufficient
to support long-term solvency.

« Having the proposed school's revenues equal or exceed expenses, excluding
depreciation.

« Having the debt service coverage ratio sufficient to meet the required debt service.

« Having the proposed school in compliance with the payment terms of all debt
agreements at fiscal year-end.

« Having the proposed school's administrative cost ratio equal to or less than the
threshold ratio.

« Having the proposed school not have a 15 percent decline in the students to staff ratio
over three years.

 Having the comparison of Public Education Information Management System (PEIMS)
data to like information in the charter school's AFR result in a total variance of less than 3
percent of all expenses by function.®*

« Having the independent external auditor indicate the AFR was free of any instance(s) of
material noncompliance for grants, contracts, and laws related to local, state, or federal
funds.®

61 https://tea.texas.gov/sites/default/files/Charter%20School%20Conference%206-30-2015%20Updated.pdf

62 https://www.midlandisd.net/cms/lib/TX01000898/Centricity/Domain/6150/FIRST%20Report%2018-19%20-
%20Final.pdf

53 https://www.conroeisd.net/wp-content/uploads/2020/10/FIRST-Report-08-31-19-For-Website-1.pdf

64 https://www.sos.state.tx.us/texreg/archive/April242020/tables-and-graphics/202001438-3.pdf

65
https://www.boerneisd.net/site/handlers/filedownload.ashx?moduleinstanceid=6743&dataid=15752&FileName=S
chool%20First%20Report%202018.pdf
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Operations Indicators: The board will evaluate indicators based on the Charter School
Performance Frameworks and set a goal to have a Meets Expectations rating on a yearly
basis. In order to achieve this status, the campus must score 60% or above on indicators.

Other Metrics to Consider

Student and Family Satisfaction:

* 85% of students and families will select Agree or Strongly Agree when asked if they feel
valued by the school community.

* 85% student persistence

» 85% of students and families will select Agree or Strongly Agree when asked if they
would recommend James Prep to a friend or family member.

* 85% of students and families will select Agree or Strongly Agree when asked if they feel
that their race, culture and identity is consistently celebrated at the campus.

Staff Satisfaction:

* 85% Staff Retention

« 85% of staff will select Agree or Strongly Agree when asked if they feel celebrated at
work.

« 85% of staff will select Agree or Strongly Agree when asked if they would recommend
James Prep as an employer to a friend or family member.

Community Outreach:

» 100% of students are assigned a mentor and have at least 2 touch points with their
assigned mentor per quarter.

 The campus will hold at least one formal community event per month.

Program Development:

* 100% of quarterly milestones will be completed in the process of building the high
school pathway program in Years 1 and 2 for official launch in Year 3.

« 100% of high school Leadership and Programming Staff will be hired by Jan. 1, Year 2.
« Sponsor/Host for Entrepreneurship Senior Project will be acquired Jan. 1, Year 5

Recruiting

« Campus will be 100% enrolled to begin each school year

* Recruiting campaigns will be reevaluated and revised quarterly to ensure efficiency.
* Recruiting will work directly with the community team to co-host community events.

Anytime we fall short of metrics in any relevant category the campus lead team will
complete an initial data analysis and report findings to the ED and board. From there the
ED and board will discuss potential plans and processes that the ED will implement within
the coaching cycle for campus leadership. This process will be bolstered by our board
President Dr. Milton Harris, who has extensive experience in business, the nonprofit sector,

and academia. He has also acted as a Secretary on a founding charter school board which
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will give our board a great mentor as it conducts these processes. Stephanie Mendeloff
will provide clear insight to any academic goals set by the campus as a veteran educator
and curriculum writer who has served within the community that our campus will be
based. As the founder of a nonprofit specializing in community outreach, Racquel Gilford
will be able to monitor our community imprint as well as provide insight into design
thinking and tech implementation. Cedric Fisher will be an essential go to as we evaluate
our marketing processes especially as it relates to student recruitment. As well as,
providing clear insight into our literacy programming. All coaching processes will include
examining data, collaborating with stakeholders, students, families and the community as
appropriate to do an analysis and develop an action plan. These plans will include
professional learning opportunities, reevaluation/revision of goals, addition of staffing or
resources, allocation of funds, or other measures as deemed appropriate by the board
and Executive Director in response to consensus of stakeholders.

Talent Management and Development

Talent Management

Our organizational goal is to recruit, hire, develop, retain and promote highly motivated,
mission/vision aligned, professionals who have a passion for education, equity and
empowerment. Much like the school design model our staffing processes will reflect the
needs of a changing world and the skills necessary to produce success.

Staff Recruitment Process: RPS will build the foundation for staff recruitment by working
with colleges and universities across the country to create a pipeline of both instructional
and non-instructional staff. By creating a space where we broaden our net of recruitment
on college campuses and work with multiple departments on campus (e.g., education, arts,
financial management, etc.), we can build pipelines that staff all sectors of our organization.

This process will always begin locally with recruitment pathways that will be established
with local colleges and universities. This would then extend into Texas state college
networks and then out of state colleges and universities such as Northeastern University.
Our recruitment strategy will also make an intentional effort to recruit more young
educators of color to teach within our communities. This will be accomplished by working
with organizations within the larger college ecosystem to target potential candidates and
recruiting at Historically Black Colleges and Universities across the country. For example,
creating community service or mentoring opportunities for college students in the
campuses Black Student Union or Latinx Student Union to expose them to a potential
career in education. Our Executive Director Anthony Gordon has had success with this type
of interaction in the past. He has created a relationship with the Black Student Union at
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Trinity University (San Antonio) which has produced a yearly speaking arrangement with
the organization that has lasted 5 years. From this relationship he has at least 1 current
team member and others who are willing to join upon approval of the charter. These
potential staff members are all noninstructional staff as well working in areas such as
community engagement and non-profit.

Another option in staff recruitment is working with organizations who specialize in
educational staff recruitment. Organizations such as Teach for America, Relay Lab Schools,
Summer House Institute and CEP have extensive databases of educators from across the
country who can be candidates for our organization. RPS will utilize more traditional
methods for staff recruitment including online platforms, print media/advertising, our
website, job fairs, word of mouth, networking within our community, etc.

In using the above stated methods we will create the following resources to create a
process that is driven by data, need, mission alignment and growth potential: (1) a five-
year organizational chart to map out needs currently and in years to come, (2) a list of any
openings for the next 2 years with job descriptions, (3) a one pager of mission and vision
with probing questions for initial conversations during the recruiting process, (4) a survey
of future aspirations for initial conversations, (5) a one pager that describes the growth
pipeline for initial conversations, (6) a viable database to track potential recruits, (7) a
curated recruitment calendar with SMART milestones to ensure accountability, (8)
processes for initial screening and background checks, (9) a scripted day (year) in the life
of staff and (10) a list of any upcoming recruitment or community events that potential
candidates may participate in. With all processes Revolution and James Prep will strive to
recruit staff to support our specific student populations which includes SPED and ELL
students, at-risk students, students of color, students with disabilities, students with serious
academic needs, etc.

This recruiting process will begin promptly upon state approval in Year 0. The ED will create
a recruiting plan that outlines the process beginning with official staff recruitments events
occurring monthly from October-December 2021. These events will increase in frequency
and be increasingly more personalized to the staff being recruited beginning January 2022.
The ED has set a goal of being fully staffed as aligned with the organization chart (see
attachment 13, pp 290-293) at least one full month before students arrive on campus
August 2022. (see Attachment 30, pp 422-426)

The Hiring Process: We will begin our hiring process with an application process that
allows us to get to know our candidate, their strengths, growth areas and how they can
potentially fit into our staff as aligned to our organizational, staffing needs. (see
Attachment 22 and 23, pp 341-389) Our background check and screening processes will
also take place at this time. The next step will be for individuals to conduct an interview
with the principal or assistant principal. This screening will consist of questions related to
the specific job opening, mission and vision alignment, background, education, etc. All
interviewers will use a rubric to take notes and score responses. Following the interviews,
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the committees will discuss potential candidates and advance candidates to the in-person
interview based on rubric scores, anecdotal notes and personal input. Candidates who
make it to the in-person interview will be notified of the interview and its format.

As has been stated previously we want to create spaces that allow us to truly gauge
candidates’ abilities, potential and alignment. With this in mind, we have created an
interview process that puts candidates into actual day in the life scenarios to observe them
real time. RPS has created a full day interview process that will mirror job specific scenarios
that interviewers will use to observe and evaluate potential staff's ability to meet the
expectations of our campus. This full day would incorporate individuals interviewing for
positions throughout the building. In theory, this interview would mimic an actual school
day with candidates being placed in simulated scenarios that they would encounter daily.
For example, a person interviewing for a front office position would be responsible for
checking in candidates as they arrive for the day. Potential teachers would teach sample
lessons, have group planning sessions, and attend a professional development. Academic
Support staff would conduct walkthroughs to discuss areas of improvement in instructional
practices for students of special population. Kitchen staff would be responsible for
“preparing lunch” for the attendees. Please see the charts below for potential schedules
for the interview in multiple potential hiring categories. During our year 1 hiring process
we will work with community partners such as CEP, 100 Black Men and the Boardroom
Project to utilize facilities to conduct our hiring processes.

This is a process that can be used for any mass hiring processes, which will be an annual
need for the foreseeable future with our campus expanding to full scale. By utilizing this
method, we can create an environment where we are able to make more informed offers
to candidates for specific positions that fit their long-term goals and our staffing needs. It
also allows candidates to get a clear picture of their responsibilities and our expectation to
ensure that they are making the best decision for their career. We understand that
education is a difficult profession, and we want to recruit individuals who have a fire for
the work, the students and their communities. This process can also be replicated at a
smaller scale to decrease cost and human capital needed. Our goal is to get real time
feedback of candidates to ensure that they are mission fit. Once a candidate has
progressed past this intense hands-on interview process, they will have their references
checked and then receive a formal offer from the ED or campus principal.

The most significant obstacle to current staff recruitment is the COVID 19 Pandemic. This
new reality has changed many dynamics in education including available staffing. Many
teachers have made the decision to leave the profession and there is uncertainty as to how
this will impact education long term. The plan discussed above addresses this obstacle in
some ways, as there is an aspect that recruits individuals from diverse backgrounds to
become JPA staff. Our next step will be to ensure that we create and present a safe
environment that may be a vehicle to encourage individuals to return to education in the
future.
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As outlined in our Start Up Plan (Attachment) our ED has created a monthly review of
recruiting data. Surveys will be conducted throughout the process for accepting and
rejecting candidates. We will classify data based on categories such as process,
compensation, background, experience, etc. This data will be used to revise our
recruitment plan based on monthly targeted metrics as it relates to our internal deadline
for staff recruitment. In totality the Hiring Process will follow the procedure from start to
finish: (1) Recruitment, (2) Application, (3) Background Check/Fingerprinting (FACT
Clearinghouse), (4) Virtual Interview, (5) In-Person Full Day Interview, (6) Reference Check,
(7) Formal Offer and Acceptance, (8) Orientation and (9) Professional Development.

Employee Dismissal: As it relates to employee dismissal, we will follow all state and local
laws for fair employment practices. As outlined in our PD and Evaluation section we have
created a detailed system for professional development of staff and performance
evaluation. This process will be a focal point in our strategies for retaining high-performing
teachers. This system creates clear pathways for career growth. This process creates a
proactive approach to talent management that creates transparency in data,
documentation and accountability from all stakeholders. In the case that an employee
becomes a candidate for dismissal all appropriate courses of action will be taken, this
includes but is not limited to reviewing the staff handbook prior to taking action,
conference with organization law support to ensure that the action is legal and warranted
based on details and data, any outstanding payments are made available within one week
of termination, there is a clear plan in place to collect any campus property (laptops,
resources, keys, etc.), any documentation needed for the separation meeting, etc. JPA will
set a timeline for any staff replacements to have new staff in place within a month. The
process will begin with an aggressive marketing campaign to recruit potential candidates
from there the process stated above will begin until the position has been filled. (see
budget line 111)

Staff Shortage: If we experience any staff shortages for instructional positions, we will
immediately supplement those positions by shifting responsibilities of co-teachers. These
moves will act as a temporary fix to allow time for recruitment of replacement staff or full-
time substitute teachers to fill positions. For non-instructional staff, the Director of
Operations will readjust staff schedules to maintain continuity and begin aggressive recruit
processes to replace any staff vacancies. The predominant obstacle is as stated above the
potential for shortages in available school staff. In this circumstance any available central
office staff will provide support both on campus and in the recruitment and hiring process.

Employee Benefits: All staff will have access to insurance and benefits at cost depending
on their individualized needs. It is essential that we ensure that all individuals have access
to the necessities that they need to keep themselves and their families safe and healthy.
We will work with local HR management organizations to ensure that we are able to
provide competitive rates and options for our staff. We will also ensure that staff are able
to contribute to the TRS program to solidify retirement plans for educators. We will create
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a compensation package with a raise scale that is comparable with districts and charter
organizations within our geographic boundaries. (see budget line 75)

Teacher Retention: JPA's first action in teacher retention will begin with campus culture.
We will create an environment of celebration and self-care as a vehicle to drive success.
Our growth plans will motivate our teams to create future leaders who are acclimated to
our unique school design and motivate current staff to pursue opportunities internally.
Additionally, the campus will outline a structured incentive program that is based in
campus surveys that reveal staff specific rewards that are tailored to their personal
Language of Appreciation. Staff will be required to complete the related assessment to
start the year. From there we will create a database that allows us to provide targeted
appreciation that demonstrates care and attention to detail. For example, a staff member
who appreciates words of affirmation may receive a card signed by the lead team
celebrating their accomplishments or someone who appreciates quality time may have a
duty or class covered for them to have a free period to go grab coffee, run a needed errand
during the day or just have a chance to sit in silence. Overall, we will model our model to
ensure our students are balanced and happy by taking the same approach to culture with
our staff.

Professional Development and Evaluation

Professional Development Overview: JPA's Professional Development will be based on
our Mission and Vision. In order to create a school that fosters academic excellence,
community, responsiveness and accessibility, personalized, literacy based, self-aware, and
innovative, we must begin this process with the methods and systems that we use to
develop our staff. We have created a professional development and evaluation process
that builds foundations in the cultural and instructional norms that will give our students
the tools and resources that they need to be successful by providing the appropriate
support, tools and resources for their teachers.

Our yearly schedule includes 10 full days of beginning of the year (BOY) training for all
staff. All first-year teachers will receive 11 full days to start the year in August. (See
Attachment 25, pp 399-400) Each teacher will have an additional 8 days allocated for
teacher workdays and up to 5 additional external training opportunities. In total this
equals up to 23 days for most teachers and 24 for first year teachers to be considered for
either PD or Teacher Work Time. Our weekly schedule also includes early release on
Fridays for students when teachers attend PD sessions for 2.5 hours. This equates to 33
Friday PD sessions (82.5 PD hours). Finally, our daily staff schedule is set up for Lead
Teachers and all co-teachers in tested subjects to have 130 minutes per day for planning
Monday-Thursday. All co teachers in non-testing subjects will receive 80 minutes per day
for planning Monday-Thursday. This planning time does not include their 30-minute duty
free lunch period. The purposes and assignments for this time are detailed in the sections
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below.

This section will also address staff supports and evaluation processes. We will base our
PD arcs and evaluation processes on the specific needs of our staff and students as it
relates to our foundations both academically and culturally at our campus. We will create
a teacher tiering process based on principles of the Uncommon Schools Get Better Faster
Resources to drive training and supports. These tools will be used for our campus
observation and coaching cycles, data conversations, cultural norm implementation, and
professional development processes. We will also use the TTESS as our formal summative
assessment process at the campus. All of this will be bolstered by a multi-tier evaluation
and response process that ensures that teachers are developing consistently.

Beginning of the Year Culture Camp and PD: JPA will begin each school year with an
intensive Culture Camp and Professional Development cycle that will build the foundation
for our academic year. This camp will begin with a two-week Leader Culture Camp and
Professional Development cycle to prepare Leadership staff (Principal, APs, ICs, SPED
LEAD, SEL Lead, Ops Manager) for staff development and campus culture implementation.
During the first week of this training. Leaders will be introduced to campus by conducting
team building and self-care activities related to the campus foundation of Social
Emotional Health and Wellness. Leaders will also attend sessions, training and seminars
related to equity in the areas of culturally and historically responsive literacy, conversation
about race and identity, equity in analysis of achievement data, community history.
Leaders will also work collaboratively in sessions to learn more about our design thinking
and community service programming with The Nuvu Innovation School. Leaders will
spend the first week constructing personal and professional goal setting and planning for
staff professional development. The first week will conclude with a whole lead team
meeting to confirm all items to be complete during week two with clear deadlines and
follow up to ensure that all items are completed in a timely manner and ready for the
teacher to return and begin the year. This will include scheduling time with teacher leaders
who will be presenters or co-presenters during BOY PD. The second week will consist of
PD walkthroughs and real time coaching of leaders to finalize all presentations and
materials for teacher BOY training.

Following the two-week leader camp, teachers will report to campus to begin week one
of their Culture Camp. During this week teachers will begin to dive into the foundational
cultural norms of our campus. The week will follow an arc that allows staff to explore
themselves, their community, their belief systems and ideologies, our country and the
realities that exist within it especially as it relates to equity both currently and historically,
our campus community and their place within this equation, our students and their
families. After examining these topics, we will dive into our cultural mission and vision and
how we will redefine many of the realities that we have analyzed throughout the week. As
a part of Attachment 24 (pp 390-398) you will find a schedule related to culture camp for
staff. Within the schedule you will find PD focused equity, culture and SEL, particularly for
Special Populations students. By giving our teachers consistent and effective development
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to address the needs of all students within their classrooms we can ensure that equity in
not an option at JPA. Each of training day will be mandatory and included in contracted
days for all salaried staff. Hourly staff will be compensated to meet the total hours
included in the Professional Development cycle.

Professional Development Scheduling-=: Because of the innovative nature of our
campus structure, we will provide added planning time and professional development for
our staff daily. Our yearly, weekly and daily calendars are constructed to allot for this much
needed collaboration time. In addition to the 10-day BOY training explained above, our
Yearly Calendar (See Attachment 25, pp 399-400) allocates 8 full teacher workdays
created for data analysis-, short- and long-term planning, team meetings, parent
conferences, etc. Additionally, we will allocate each instructional staff member with up to
5 "PD Personal Days". Staff may use these days to attend external approved Professional
Developments. Staff may choose PD that falls under instructional practice, equity practices
and training, organization systems, leadership development, SEL practices, certification
programming, etc. Examples of potential approved programming providers are Hill
Pedagogies, Glenn E. Singleton, Restorative Practices Trainings, Region 20, Together
Teacher/Leader, State Certification Testing, CPI Training, etc. As an added introduction to
teaching for all first-year educators we will host a special “Training Day” Session on the
Friday preceding All Teacher Report day to begin each year. This day will give all those
new to education a crash course on the profession, relevant resources to assist them in
their development, introduction to their coaches and mentors, etc.

Our Weekly Schedule (See Attachment 26, pp 401-415) creates 2 hours and 30 minutes
for weekly differentiated Professional Development. Based on our Flex Friday schedule,
students have an early release day each Friday at 1:30. Teachers will conduct PD from
2:00-4:30 to close out the week each Friday. In total that equals 33 days of PD and 82.5
additional hours of training. Teachers weekly PD options will be based on several factors
(1) Relevant data points as it relates to Special Pops, Achievement Data, Assessment
Data, Staff Surveys, Leadership Input, etc., (2) Flex Friday Needs, SEL Needs, Cultural
Data, Ops Needs, Upcoming milestones, events, new or revised systems and procedures,
etc. (3) Staff Evaluation Tiers, and (4) District Mandated Trainings or Professional
Development from the Executive Director. All these factors will be used to determine PD
pathways for staff. These PD topics will be determined, scheduled and finalized during
weekly Leadership Tactical Meetings as a recurring agenda item with a two-week
advanced window for PD selecting and session creation. Leadership will dedicate at least
one session per week to training in Special Populations to ensure student growth
measures are addressed on a consistent basis.

The Staff Daily Schedule (See Attachment 26, pp 401-415) Provides 130 minutes of
conference/planning time for all Full Time Teachers and Co-Teachers in Tested Subject
Areas Monday-Thursday each week. Co-Teachers in non-tested subjects will receive 80
minutes of planning Monday-Thursday. This time does not include a 30 Minute duty
free lunch. This time will include daily individual and group planning time. This
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collaborative planning time will include content, grade level, special pops, SEL and PLC
planning sessions on a weekly basis. This time will also include a weekly coaching check-
in to ensure consistent staff growth and improvement. This length and frequency of
coaching cycles will be discussed later in this section.

Staff Support and Evaluation: JPA Staff Support and Evaluation will be closely related
and inform campus actions throughout each academic year. We will start each year with
a teacher tiering process that will begin mid-summer with the Leadership Team. During
this session, all teachers will be evaluated based on years of experience, relevant
achievement data, any available evaluation history, flexibility, certifications, future
aspirations, content knowledge, progress on the Get Better Faster Rubric and rating on
TTESS domains https://www.teachfortexas.org/Resource_Files/Guides/T-TESS_Rubric.pdf.
Teachers will be ranked in five Tiers that will determine their specific support, coaching
and development pathways. The tiers are as follows (1) Tier 1: Novice. This category will
apply to all teachers who are new to education (less than 3 years), all teachers who have
no relevant history of student achievement data, any teachers teaching outside of
traditional subject areas, any teachers in Phase 1 of the Get Better Faster Rubric for
Management or Rigor and any teachers who are ranked as needs improvement in their
BOY ratings in 2 or more categories for TTESS. These staff members will be assigned
Mentor teachers, receive one observation/feedback cycle per week, receive one co
planning/real time coaching cycle per week, be assigned to Tier 1 Friday PD sessions which
will be conducted weekly by teacher leaders (Tier 4&5) to practice specific teacher
instructional and management best practices. These sessions will be heavily based in
hands on learning, planning and practice. The training will be created based on direct data
from instructional leaders identifying Tier 1 teacher trends in action steps based on in
class observation and feedback. (2) Tier 2: Developing. This category will apply to any
teacher formally categorized as novice, any teacher new to education who is still
developing instructional practices, management, content knowledge, any teacher in
Phase two of the Get Better Faster Rubric for management or rigor, any teacher rated as
developing in two or more categories for TTESS. These staff members will work
consistently with their instructional coach, special pops staff in weekly planning sessions,
have weekly observations with real time coaching, weekly feedback meetings based on
the observation, be assigned to Tier 2 Friday PD sessions which will be conducted in
conjunction with instructional coaches and special populations teams. These sessions will
be more heavily based in deeper instructional practices, differentiation processes and
practices that create more effective learning environments for students. Much like the Tier
1 process, these trainings will be based on data gathered by the coaching teams (3) Tier
3: Proficient. This category will apply to any teacher who has exhibited growth in
instructional practices and classroom management, any teacher previously rated as
developing, any teacher in Phase 3 of the Get Better Faster Rubric for management and
rigor, any teacher rated as proficient in two or more categories for TTESS. These staff
members will also work predominantly with instructional coaches and special populations
team in weekly planning sessions, have weekly planning sessions, have biweekly
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observations with real time coaching, biweekly formal feedback meeting, weekly feedback
if requested for specific needs, be assigned to Tier 3 Friday PD sessions which will be
conducted in collaboration with instructional coaches, special pops teams and Tier 5
teachers. These training will focus on specific trends to develop teachers from proficient
to accomplished and distinguished. Teachers will have a level of choice in preferred PD
that will address their individual needs. We will conduct monthly inquiries with Tier 3
teachers to determine forthcoming training needs based on relevant data. (4) Tier 4:
Accomplished. This category will apply to any teacher that we have selected as a
potential future leader within the organization as explained in the Superintendent
Qualifications section. These teachers may currently hold teacher leadership positions or
are being considered for leadership in the future, any teacher in phase 4 of the Get Better
Faster Rubric for management or rigor, any teacher rated as accomplished in two or more
categories for TTESS. These staff members will work predominantly with campus and
instructional leaders in biweekly PD preparation sessions and personal PD sessions to
develop staff on the dual pathways of leadership and instruction, have at least one formal
observation/feedback session per month, at least one focused real-time coach
opportunity per month, at least one co planning session per month, two full day PD
sessions on Friday, two full days of leading PD on Friday. Teachers at Tier 4 along with
Tier 5 teachers will have first choice for off campus PD as well. (5) Tier 5: Distinguished.
This category will apply to any teacher that has been selected as future leadership
candidates and has begun the “fellowship” processes to be promoted (also addressed in
Superintendent Qualifications section). These teachers are teacher leaders who have been
assigned a Lead Team Mentor, participate in weekly shadowing sessions with leaders, are
in the Stretch Rigor phase of the Get Better Faster Rubric, and are assigned two or more
distinguished ratings on TTESS. These staff members will work predominantly with the
campus leader in PD throughout the week in the form of observation, feedback, real-time
coaching, weekly data meetings, conducting PLCs, Content or Grade Level Meetings.
Additionally, these teachers will act as coaches and evaluators for co-teachers with the
guidance of the instructional lead team. These staff members will also be assigned at least
3 off campus PD opportunities throughout the year to increase development based on a
specific plan to fill observable knowledge gaps as present in data gathered to date. Tier 5
teachers will collaborate to create and present PD for lower tiered teachers at 3 weeks on
(leading PD) 1 week off (attending Friday PD) cycle.

JPA will also implement Instructional Leadership Practices from Uncommon Schools’ Get
Better Faster Rubric. These tools include the Real Time Coaching, Weekly Data Meeting,
and the See It, Name It, Do It process that is the foundation for Observation/Feedback
cycle for instruction and culture, PD cycle format. (Attachment 24, pp 390-398)

Teacher Tiers will be revisited quarterly. This conversation will drive end of quarter
progress to goals conversations with each staff member where they will discuss processes
and make any needed adjustments to tier and training processes to increase the likelihood
of growth throughout the year. This process will act as the formative evaluation process
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that closely measures staff growth in specific growth and target areas and is largely driven
by the staff member and their coach and be more intentionally based on their progress
in mastering the Get Better Faster management and rigor phases.

Teachers' formal summative evaluations will be conducted using the TTESS system. The
campus principal and all assistant principals will be required to be TTESS certified and
conduct this formal evaluation each year. This process will be conducted in 4 major
phases. (1) initial rating, (2) mid-year review, (3) formal observation and rating and (4) end
of the year conference. This process also includes document walkthroughs and a pre
observation conference with the teacher to prep for the formal observation. Please see
the formal process as Attachment 24 (pp 390-398) of the application.

Any teacher not meeting expectations will use the above processes to be proactive and
create tiered services to provide additional support for struggling teachers. This process
will also allow our leadership team to have consistent conversations and utilize strategies
to improve performance or identify staff who are not able to meet expectations. As a first
step any teacher identified in Tier 1 or 2 will have the highest level of support on campus.
Their progress will be monitored on a weekly basis and kept as a recurring agenda item
for the Lead Team Tactical. At each mid quarter mark this item will be expanded to discuss
more specific action steps for these teachers. Any teacher who has not shown growth will
be placed on the weekly walkthrough observation list in which all members of the lead
team target specific hotspots to brainstorm solutions. Any teachers who have not shown
growth after a cycle of walkthrough coaching will then be placed on an improvement plan.
This plan's length can range from 4-8 weeks based on the coaching process and impact
on student’s ability to learn at a high level. For example, a developing teacher who has
previously been on an improvement plan may receive a shorter turnaround for their
improvement plan, whereas a more novice teacher who has not previously been on an
improvement plan may receive a longer grace period.

Operational and Financial Plans

School Calendar and Schedule

School Calendar: Our proposed school calendar would begin August 22, 2022 and end
June 10, 2023. We will use 9-week quarters and 18-week semesters systems. All students
in middle and high school will have 77,220 instructional minutes during the school year
though scheduling and specific minutes by content may vary as outlined in the
Instructional Minutes section below. When creating this schedule we considered the
following factors: (1) Our student population/body’s need for increased instructional
minutes based on potential instructional gaps, (2) our focus on intentional culture that is
inclusive and reflects the race culture and identity of our community, (3) best practices
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from high performing schools in traditional public school districts, high performing
public charter schools and high performing private and boarding schools serving
students of both diverse and specific populations that mirror our student population.

Additional minutes will be provided during after school tutoring and summer school for
students who require additional intervention. JPA will also observe the following holidays
annually: Labor Day, Indigenous People’s Day, Fall Break (Thanksgiving), Winter Break,
Martin Luther King Day, Good Friday, Battle of Flowers, and Memorial Day. We will have
an additional 14 days allocated for teacher in-service and professional development.
These days include 8 days for Quarterly Parent Meetings and engagement for report
cards, schedule setting, celebration and progress monitoring.

Middle School and High School Instructional Minutes: Monday-Thursday, all students
will start at 7:30am and end at 4:00pm. On Friday, they will start at 7:30am and end at
1:30pm. These schedules will apply to all grade levels. For each schedule, dismissal
transition will begin at the time listed above. Middle and high school teachers will attend
professional development between 1:30-4:30pm on Fridays.

All grade levels will receive 450 instructional minutes per day Monday-Thursday. This will
include 75 minutes that account for student self-care, lunch and recess. Students will
have 345 minutes Fridays which includes a 60-minute lunch and Friday Celebration. This
will equal a total of 2,145 minutes of instructional minutes per week. With these total
students will receive 77,220 minutes of instruction per year.

In considering instructional minutes for core content two major factors should be
considered. (1) Students at varying grade levels will have instructional minutes that reflect
their assessment patterns, (2) Students' minutes may vary based on elective selection and
high school pathways. For example, middle school students may have increased minutes
in core content based on their assigned state testing requirements. This can be displayed
in a 7th Grade portfolio which may have increased instructional minutes in Language Arts
to account for the needs of students will have as it relates to the Writing Assessment
taken during this year. This is also prevalent as it relates to students in the 8th grade who
are assessed in all four core contents.

Additionally, each quarter students will select an elective to supplement their core
education. 4 of these 5 electives will be based in core grade level TEKS and act as practical
application, intervention and extension of grade level skills, these courses can. This gives
students an additional Block of minutes on a quarterly basis. For example, a student who
chooses an elective from each of the Core Content categories will gain an additional
1,080 minutes to each of their content minute totals. Daily students will have a total of
120 minutes for ELA, 60 minutes for math, Science and Social Studies. When adding in
the elective schedule students will gain at least an additional 120 minutes in the content
area of choice electives based on the criteria mentioned above.

In considering instructional minutes for High School two major factors should be
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considered. (1) Students at total subject area minutes may vary based on pathway and
specific parameters associated with coursework, (2) Students' minutes may vary based
on elective selection and high school pathways.

Student Recruitment and Enrollment

Student Recruitment Overview: RPS has conducted and participated in multiple events
that were targeted towards areas that could potentially host our first campus, JPA. We
have held empathy interviews and compiled a mailing list of 119 people who are
community members, families, local businesses, educators, nonprofit organizations and
community leaders. This list of individuals grew organically throughout the process as
each person that we met with was asked to introduce us to at least one new person to
connect with about our mission and school. Each member of our mailing list receives our
monthly newsletter which keeps them informed of our progress towards and beyond the
approval process. Each of these individuals has provided some input into our design
model and those with students who could attend our campus by grade level and age
have pledged to enroll upon approval. We have also worked with organizations such as
Families Empowered who hosted both of our Community Information Meetings virtually
during the hiring process and have additionally provided us with detailed heat maps that
outline family school choice data for our proposed area (78210 + 10-mile radius).
Additionally, we have spread the word through our website which provides an
opportunity for community members to set up one on one virtual meetings with our
founder on the home page. We are also active on social media with both Facebook and
Instagram pages. If approved, we will continue to use these platforms to keep parents
informed and begin our recruiting process by largely using those individuals who have
joined the Revolution to continue to be our biggest marketing tool while also using
targeted and data-based decisions moving into our formal student recruiting protocols.
Please find a detailed schedule with milestones related to recruitment included in
Attachment 30 (pp 422-426).

Our enrollment and marketing processes will operate year-round and be managed by
our Operations Manager and their team, with all school staff members supporting the
processes as needed. We will work to ensure that all marketing, events and policies are
conducted or translated in English and Spanish, and will communicate that our school is
a great fit for English Language Learners, Students with Disabilities, “at-risk” students,
"gifted and talented” students, students perceived to have significant academic gaps, etc.
(see Attachment 27, pp 416-417) We will work with Community Partners to ensure that
we are reaching the families of students in categories that we have mentioned above.
We will also ensure that we take targeted action to distribute marketing information at
community centers, retail facilities, community events, etc. We will use these
opportunities to chat with interested parents to address why we are fully prepared to
begin the process of learning at a high level at JPA. For example, we will obtain a list of
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potential families from Families Empowered and, after conducting interviews to
determine specific needs, we can present parents with the personalized services their
student will receive at JPA to enhance his or her academic experience. This would look
like us connecting a family with free or low-cost physical therapy for a student with a
disability through our community partnership with AIM or securing a scholarship for a
student to attend dance classes at the Carver Community Cultural Center who have acted
as partners in our community design programming. By creating these community
connections, we can enhance our recruitment processes by creating avenues for families
to feel that our facility is truly a hub for knowledge, tools and resources. This is inherently
the mission of Revolution and James Prep.

In creating and rolling out student recruitment campaigns, we will work with consultants
who are experts in marketing and equity to ensure that campaigns emphasize access to
reach diverse populations. This may look like recording events to create online and cell
phone accessible video databases for parents who may have irregular work schedules.
This can also look like scheduling virtual meeting options that can be more convenient
to diverse scheduling sessions. Other options are webinars, home visits, audio text
releases for those with reading difficulties, etc. We will also contract recruiters to work
with our office staff to conduct door to door canvasing to recruit students and families
for our campus. Of course, we will make considerations for safety given the current
realities of COVID 19 and safe social distancing should those restrictions remain in place.

Evaluation Processes: Our first-year enrollment target will be 225 students. In order to
reach this goal, we will need to recruit at least 28 students per month from September-
August. We will implement a plan that uses this metric as a baseline. This plan could use
a formula that calculates how a small percentage of formal engagements will produce a
fully enrolled student and use that percentage and a base for the number of interactions
that are needed per month to reach that goal. For example, if based on historical data
we theorize that 10% of 100 interactions produce an enrollment, we can set up a schedule
that produces at least 280 parent, family and student interactions during the calendar
month. In the review process we can revise this formula and in turn create more
appropriate strategies to reach the desired goal each month. The board will act as both
a guiding voice in this process and will actively attend community events to both engage
the community and provide feedback into the recruitment process based on specific
areas of expertise. Should we reach a point that our strategies are falling well short of
the mark consistently we will revisit all practices with the campus leaders (Principal),
Executive Director and any appropriate board members based on committee placement.
Our goal is to create a culture where our greatest marketing strategy is our parents,
families and students who will tell the true story of who we are as an organization. We
have allocated $20,000 during Year 0 for marketing and student recruitment, with
additional funds allocated each year to continue recruitment. (see budget line 112)

In case we find issues with student recruitment we will increase recruitment activity by
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involving staff in volunteer opportunities to assist in the recruiting process. We will also
use our marketing budget to find alternate marketing opportunities to increase our
overall reach to potential families.

Facility Acquisition

1. Has the applicant identified a specific location for at least one campus in Yes O
Year 17 No

Facility Not Identified

1. Does the applicant intend to lease or purchase a property?

Lease Purchase O

Ideal Facility: The ideal facility for James Prep would be located in the 78210-zip code
or within a 10-mile radius of the 78210 which is our proposed geographic boundary.
The facility would be zoned for a school facility and located within a neighborhood. We
would desire adequate space for parking. The ideal facility would consider our growth
pattern and have two buildings on one campus - one building for grades 5-8 and a
second for 9-12. At full scale we would require 40 classrooms to accommodate for 3
classrooms and two flex spaces for each grade level (5-12). These flex spaces would act
as space for team planning sessions as well as pull out spaces and elective classrooms.
and an additional 16 classrooms for science labs (4 middle school, 2 for high school), 2
art rooms, 2 music/broadcasting rooms, 2 storage spaces, 4 large spaces that can be
partitioned off to allow for learning pods, enrichment activities and group activities. We
would require one gymnasium and one large cafeteria space. We would require flex
outdoor spaces that can act as space for recess, outdoor workspace, garden space and
any physical education activities. James Prep would require a full front office space in
each building to account for ops, instructional leadership, SEL and Special Populations
staff, a flex teacher workroom/breakroom and 4 conference/workshop rooms to
accommodate meetings and Flex Friday Design Thinking activities. To calculate the
required square footage needed for our facility at capacity we have considered 85
square feet per student. With a full capacity enrollment of 800 students, we can
estimate that our space requirement would be 68,000 square feet. This facility
embodies our need for flexible space that allows for community events and student
collaboration. It also outlines our need to create a peaceful and inviting space for our
students. The use of natural light and practical outdoor spaces we can ensure that our
facilities match our cultural needs.
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Minimum Needs: The facility for JPA would be located in the 78210-zip code or within
a 10-mile radius of the 78210 which is our proposed geographic boundary. The facility
would be zoned for a school facility and located within a neighborhood. We would
desire adequate space for parking. During Year 1 James Prep will launch grades 5-7
(225 students), we will require 12 classrooms, 4 rooms for each grade level, 3 classes
for science labs, a front office, 2 flex spaces for meetings or design thinking work, 1 art
room, 1 room for teacher workroom/lounge, 1 large room that can be partitioned, 1
large multi-use space for physical education, cafeteria and large group assemblies and
1 large storage space. We will also require multi use outdoor spaces for recess, any
physical education activities, garden and outdoor workspaces. By using the 85 square
foot formula with 225 students in our founding class we will require 25,500 square feet
during year 1. Much like the ideal facility mentioned above our minimum requirements
illustrate the mission, vision and programming that we will implement at JPA. We have
accommodated for students to have adequate spaces for our design thinking, and non-
conventional learning spaces. This is evident in our push for outdoor learning space,
our flex spaces and conference rooms which will allow students to learn in pods,
lectures, workshops and design thinking spaces that can easily be converted to meet
the needs of our students.

Additionally, the additional classroom spaces for each grade levels will allow spaces for
teachers to meet and plan as teams without interfering with student learning in the
process. We have also accounted for large gathering places for us to come together to
celebrate our victories on a regular basis. There will be space for our Special Pops, Lead
Team and SEL Team to meet with each other as well as with parents and students in
spaces that are ideal for meetings that may discuss sensitive and confidential
information. For each additional year James Prep would need to add approximately 6
classrooms including a science room and 2 flex spaces.

In the case we need to start with a minimum space, we will temporarily lease a space
that has the flexibility to accommodate growth, whether it be through renovation or
land that holds modular buildings until we are able build or acquire a permanent space
for our campus. Our goal at James Prep is to be in a permanent location by the start of
Year 4. Our plan is to secure a location that either has a building that can be renovated
or to acquire land and build our middle and high school. Option 1 would have a shorter
timeline and could potentially have us in a permanent space by the goal of Year 4.
Option 2 could push the goal date to Year 5 based on construction timelines.

Facility Acquisition Plan: RPS, JPA and our Executive Director will work closely with
CEP in the facilities acquisitions process. As the sponsor of a school incubator
fellowship, CEP has experience in working with founding leaders to ensure that facilities
are acquired in a timely and efficient manner. This process has already begun with
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structured professional development as it relates to facility acquisition. This
programming includes sessions led by Building Hope and Open Architects which have
covered topics such as finance, the acquisition process, estimating and imagining the
ideal space, policy and regulations, etc. CEP will also support in the processes of market
analysis, selection criteria, plans to secure financing, timeline and cost. Our board chair,
Dr. Harris can also provide incite in this process as he was the board treasurer for SA
Prep and actively involved (Buin land and facilities acquisition for the campus. (see
budget line 134)

Additionally, these consultants have been kept on retainer to provide one to one
support as needed throughout the fellowship year. CEP has also created partnerships
with local and national funding resources to assist with facilities acquisition. These
partners have provided funding to founding campuses such as The Gathering Place
which is a CEP fellowship graduate. The facility acquisition process will begin its initial
stages during the spring of 2021 when we will work with CEP to begin to determine
what locations will be ideal for James Prep. Upon approval we will begin the formal
land acquisition process with the goal of finalizing acquisition by January 1, 2022. In
addition to the support offered through CEP our Board Chair Dr. Milton Harris is a real
estate broker with a depth of knowledge in the field as well as his work as a member
of a founding board responsible for acquiring founding land acquisition at SA Prep.
JPA will ensure that any renovations or construction that is done will meet all local
building codes and meet standards of the Americans with Disabilities Act to ensure that
our campus is a fully inclusive space. Additionally, any leased space will have no
member of the applicant team be within the third degree of consanguinity to the lessor.
(see budget line 127)

Transportation

Transportation Overview: RPS will provide equitable school options for students and
families, which requires ensuring transportation is not a barrier to access. With this in
mind, we will provide a varied approach to transportation that gives our families an option
that works best for their realities. At the same time, this approach will allow us to maintain
fiscal responsibility in a space that causes budget strain if not effectively managed. Our
initial process, like many processes with our organization will have begun with research
and data in mind. This is especially important as we finalize our facility's location. In
addressing transportation at James Prep specifically we will create a detailed
transportation survey that all prospective parents will complete. This survey data will
provide a clearer picture in order to making refined decisions on transportation at the
campus. This survey will address issues such as: How far do you live from our campus?
What is the best option for your student to be transported to school? How long is your
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students commute to school? Are there any outside factors that affect students commute
to school (Work schedule, lack of transportation, etc.)? This survey will give our Ops Team
consistent data related to transportation and the options that are most viable for our
students and families.

From this data we can begin to implement our comprehensive transportation efforts.
There are multiple options that we can consider as options for families. In considering
these options we have examined a few factors: (1) Does a student have a more than 30-
minute walk to school, (2) does the student have longer than a one-hour bus ride, (3) does
the student have more than one bus transfer in their commute, (4) is their walk to school
a safe pathway, (5) what is the average distance for our students to travel to campus. After
considering these factors we have assumed the following options that our school
community will use to get students to school. (1) Parent Drop Offs, likely the most popular
option for families, (2) Walkers as many of our students may live in close enough proximity
for their students to safely walk to school. This is an option that we will champion as
appropriate for families. We will additionally work with the community to ensure that
students are safe on their way to and from school. For example, our community
engagement team can create a walking bus for areas that may be considered unsafe for
student travel. This system would allow parent volunteers to work with campus staff and
community members to create safe drop off zones where students can walk in groups
with volunteers and campus staff to ensure safe travel. (3) Public Transit Passes, for
families with longer commutes our campus can work with VIA to acquire bus passes for
our families. This is a courtesy that we can extend to parents who would like to ride
alongside their student to ensure their safety to and from school. This is a concept that is
especially important for our younger middle school students who may need to ride at
early morning or late evening hours, (4) Limited daily rides to and from transportation
service. As a courtesy to families with extreme transportation concerns, we will provide
some limited to and from service.

RPS will take a conservative approach to this process, review data frequently and adjust
the program as needed. For example, Year 1 JPA will purchase a campus transport vehicle
for school business. For this purchase, the campus will purchase a 10-passenger van which
will be property of the campus. To start Year 2, the campus will purchase additional vans
for the campus’s transportation needs. This will give the campus 3 vehicles able to
transport up to 30 people including the drivers. This number can be adjusted based on
survey data collecting related to transportation leading up to the Year 1 launch. For
example, if demand increases from our projected 15% of students needing daily service
(45 students) to 30% (90 students) we can adjust our proposed vehicle needs. This data
will be analyzed on a quarterly and yearly basis to create space for transportation cost
and need to be a consistent part of operations and fiscal planning. (see budget line 107)

There are several items that we see as benefits to using a van system as opposed to a bus
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system: (1) Cost and practicality; (2) Vans are campus property and can have a multiuse
function (e.g., recruiting trips, small group trips, field learning opportunities, incentives,
etc.); (3) Staffing becomes an easier and more flexible process. For example, the campus
can employ parents or community members seeking employment. These individuals
would complete a full application process with background checks, driving records check,
license validity. We strive to keep innovation as a foundation of all that we do, and our
campus will strive to consider programs that introduce low or emission free vehicles as a
part of our transportation model and will seek out programs and grant funding to ensure
that we can be models for our students of the importance of protecting our environment.

Students with Disabilities: As it relates to students with disabilities, we will ensure that
equitability is at the root of all we do. By analyzing data, we will determine the best course
of action for transporting students with disabilities. There are several options that we have
considered in this matter. (1) Our vehicle purchases will be influenced by the data that we
gather during Year 0. For example, if we determine that we have a sufficient number of
students with disabilities we will consider this in our initial Year 1 vehicle purchase; (2) We
will research local vendors who specialize in providing transportation for student with
disabilities and contract out the service if we have a limited number of students who are
in need of the service; (3) we will research free and low cost services for families to connect
families with community organizations if applicable to the situation. Our mission is to
ensure that any student that requires transportation will receive consistent transportation.

Extracurricular Activity: As mentioned previously in this section James Prep will invest
in three ten-passenger vans which can be used for small group transportation needs. For
larger transportation needs we will allocate funds to utilize yellow bus services or charter
bus services for longer travel trips. As much as possible we will make detailed travel plans
that allow us to utilize our campus owned transportation for all trips. For example, we will
create staggered trip schedules that allow us to drop off and pick students in 25 student
waves throughout the day instead of transporting an entire grade level cohort all at once.
(budget line 107)

Start-up Plan

Start Up Plan: RPS has $410,000 budgeted for the startup year. The budget includes
$300,000 in CSP grant funding for the startup year, $50,000 from the Brackenridge
Foundation and Choose to Succeed for a total of $100,000. (see Attachment 33, pp 437-
439). The funds also include a $10,000 grant associated with our ED’s admission into the
High Tech High New School Creation Fellowship. These funds can be used for school
related initiatives, Professional Development, travel, marketing, community outreach and
piloting. Additionally, during the start-up year RPS will hire the Executive Director on a
full-time basis, with a salary of $100,000. (see financial workbook, personnel tab, line 12)
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The Operations Manager will also be hired January 2022. The annual salary for Ops
Manager is $75,000. (see financial workbook, personnel tab, line 14) The Office Manager
and Assistant Principal will both be hired by March 2022. The annual salary for Office
Manager is $60,000 (see financial workbook, personnel tab, line 16) and $65,000 (see
financial workbook, personnel tab, line 23) for Assistant Principal.

During Year 0 RPS has allocated $20,000 for accounting and auditing contracted services.
(see budget line 81) We have budgeted $10,000 for legal services for Year 0. (see budget
line 82)

During Year 0 we have allocated $750 for board expenses (see budget line 97), $67,000
for furniture and equipment (see budget line 102), $48,000 for technology (see budget
line 104), $6,000 for office expenses (see budget line 109), $4,500 for staff development
(see budget line 110), $4,000 for staff recruitment (see budget line 111), $20,000 for
marketing and student recruitment (see budget line 112), $400 for travel (see budget line
114) and $750 for Fundraising (see budget line 115).

During Year 0 we have allocated $7,500 for insurance fees (see budget line 125), $19,650
for facility lease or rent (see budget line 127), $1,667 for Maintenance (see budget line
128) and $5,000 for utilities (see budget line 130).

Board Role: Upon authorization, the board will meet on a monthly basis to monitor and
support the implementation of the start-up plan. The board will also form committees to
monitor specific aspects of the plan and school model. As observed in Attachment 30 the
startup plan has been broken down into buckets of work that will be monitored by board
committees. These committees and responsibilities are as follows: Academics- Curriculum
and Instruction, Finance and Operations- Facilities, Recruitment and Enrollment and
Community- Fundraising, Technology and Innovation. During the August meeting the
board will work with the ED to set goals for each segment of the startup plan and all
progress monitoring protocols for Year 0. Each committee will work with the Executive
Director to execute all components of the start-up plan, review and analyze data in
relation to progress on the plan. The finance committee will have oversight of all spending
related to the startup plan. A dedicated agenda item will be the board approval of all fiscal
needs prior to the allocation of funds during startup. The Executive Director will provide
detailed reports on progress and finances during each meeting to allow for collaborative
review of milestones and strategic planning for the plan moving forward.

Staff Allocations: The ED will work on a full-time basis beginning in September 2021.
The Operations Manager, Assistant Principal and Office Manager will also be hired during
Year O (see budget line 77). Additional staff will be hired in the remaining 6 to 8 months
leading up to the start of school. This additional staff will support various start up activities
such as recruiting, parent and community engagement, academic, cultural planning, etc.
A detailed start up plan is included as Attachment 30 (pp 422-426). The Ed will oversee all
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CURED DURING REMEDY PERIOD

activities in the startup plan. Other staff will work in collaboration to ensure all items are
completed in a timely manner. For example, Operations Staff will focus on recruitment,
enrollment, facilities and school operations. Instructional Staff led by the Assistant
Principal will work on curriculum, instruction and assessment.

Contingency Plans: Based on the allocation of funds the Board and ED will make the
adjustments to allocations and salaries as appropriate. The budget also allows $15,000
for contingencies in case of budget shortfalls. The board would also work with the
Executive Director to secure funding to continue with the startup plan as laid out in this
document.

Financial Planning

1. Identify the fiscal year for the sponsoring entity.

July 1-June 30 K1 September 1-August 31 O

2. Identify the fiscal year for the proposed charter school.

July 1-June 30 September 1-August 31 O

Planning, Policies and Procedures: The board for RPS will adopt annual parameters for
the fiscal year. All operations and leadership staff responsible for finance will use these
parameters as a guide for their work. The ED under the guidance of the board will define
clear roles and duties for the Operations Manager to carry out daily as it relates to finance.
This may take the form of requiring a signature from the Principal and Operations
Manager in order to process payments or purchase orders under $5,000. Any payments
above $5,000 will need a signature for the ED and board treasurer. The Operations
Manager will be the point person for all contracts, billing and invoices. The Operations
Manager will also be responsible for any back-office providers that provide services for
the campus. The Office Manager will be responsible for all record keeping related to
finances throughout the year. The Office Manager will create and manage a system to
maintain records that is organized and accessible. All HR processes will be taken on by a
back-office provider. These processes include payroll, HR documentation, taxes and
benefits. The Operations Manager will also be responsible for working with the back-
office provider and Office Manager to complete all documentation for annual audits and
present to Principal and ED for review before submission.
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office provider and Office Manager to complete all documentation for annual audits and
present to Principal and ED for review before submission.
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Roles and Responsibilities: The RPS Board will be responsible for publicly and legally
overseeing the operation, efficiency and ethics of finance at RPS and JPA as well as
ensuring compliance with all local, state and federal laws and statutes. The board will
approve any policy, operations and budget decisions for the district, while the ED will be
responsible for day-to-day school activity. The ED will create an annual budget working
in conjunction with campus-based leadership staff to ensure accuracy to the specific
campus needs. The proposed 5-year budget and narrative can be found in Attachment
31 and 32 (pp 427-436). This budget will be classified and itemized based on expenditures
and their purpose in accordance with all applicable local, state and federal allowances.
The ED will then present the proposed budget to the board for review and approval. The
budget will be reviewed and amended as appropriate during a formal board meeting and
all amendments will be recorded in the meeting minutes. The board will also pay for an
annual audit of school finance by a certified public accountant acting as a third party. This
audit will be completed within 150 days of the close of business for the fiscal year. The
results of this audit will also be disseminated to the public during a formal board meeting
to ensure transparency to the public. The board is responsible for examining all financial
considerations, metrics, progress towards milestones on a monthly basis and using the
finance committee as a sounding board for revisions or additional supports that may be
deemed appropriate. The board will be responsible for approving any large purchases or
considerations and must give approval for purchases over $5,000.

RPS will ensure financial transparency to the public and TEA. We will submit the Annual
Financial and Compliance Report yearly within 150 days of the close of our fiscal year on
June 30™. We will also ensure that our annual budget is complete prior to the close of the
preceding fiscal year to ensure that the new year’s budget can be present and approved
prior to the close of the prior year. This budget will be presented at an RPS board meeting
which is subject to the Texas Open Meeting Act and will be open to the public. All board
actions will also be outlined in the Board Meeting Notes and summaries will be made
available to the public. We will follow all guidelines for public notification of the meeting.

RPS will contract services for back office supports/accounting, student food services,
accounting, legal, special education services, waste removal. RPS has budgeted funds for
Year 0 and the first 5 years of operation in Attachment 31 (pp 427-429). The allocations
for Year 0 and 1 are as follows: Accounting $20,000 in Year 0 and $35,000 in Year 1 (see
budget line 81), student food services $243,000 in Year 1 (see budget line 85), legal
services $10,000 in Year 0-1 (see budget line 82), special education services $20,000 in
Year 1 (see budget line 87) and waste removal $1,125 in Year 1 (see budget line 132).
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The RPS board and ED will take the lead in all fundraising efforts associated with our
campus. Campus staff will play an integral role in the fundraising process as well. Our
campus staff will create a fundraising committee that act as ambassadors to all
stakeholders as it relates to fundraising. This committee will assist in the planning,
marketing and presentation of fundraising events working with community leaders, staff,
parents and students to ensure that all events are successful. The first step in this process
will be for the board to set annual fundraising plan, goals and timelines/metrics to
measure progress to goals. The Board will be responsible for attending all fundraising
events and fostering networks that are aligned to our mission and willing to support us
in reaching new heights. The timeline for fundraising will be approved with the budget
annually to align these processes and increase accountability throughout the year.

The Operations Manager will be responsible for ensure that all contracts, invoices and
payments are made in a timely manner. It is of the utmost importance that we remain in
good standing. All open accounts, borrowed funds, leases will be paid on time to ensure
that this good standing remains intact.

RPS has created contingencies to offset any lapses in finance. These contingencies are as
follows: Year 0 $15,000, Year 1 $58,951, Year 2 $81, 375, Year 3 $110,966, Year 4 $140,248
and Year 5 $198,505 (see budget line 136).

RPS will lean on the expertise of our board chair Dr. Milton Harris who has acted as the
treasurer for a founding charter school in San Antonio. (SA Prep). He is also the founder
of MB Harris Properties, a financial management firm, and has been a professor of
business and finance. He will work closely with our ED and the finance committee to
oversee the financial planning and allocation for the campus.
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Attachments

Attachment 1: Articles of Incorporation

Provide the original Articles of Incorporation filed with the Texas Secretary of State,
or the state of incorporation (and any restated Articles of Incorporation and Articles
of Amendment). If the sponsoring entity was incorporated after January 1, 2006,
submit the Certificate of Formation and the Certificate of Filing in place of the
Articles of Incorporation. All forms submitted to the state must be dated prior to

January 20, 2021.

Texas Certificate of Filing

Texas Certificate of Formation

Carlos H. Cascos
Secretary of State

File Number.

secretary by law.
this State from and after the
application under the name of

uthorize the ut

Form 202 Thas space reserved for office use
(Revised 05/11)

Submit in duplicate to
Secretary of State

P.0. Box 13697
Austin TX 78711-3697 Certificate of Formation

512 463-5535 Nonprofit Corporation
FAX: 512/463-5709
Filing Fee: §23

Article 1 - Entity Name and Type

The filing entity being formed 15 2 nonprofit corporation. The name of the entity is:

Secretary of State

Phone: ($12) 463-5355
Prepared by: Debbic Gustafson

Dial: 7-1-1 for Relay Services
Document

Article 2 - Registered Agent and Registered Office
(See imstroctions. Sedect and complete gither A or B and completa C)

[0 A. The initial registered agent is an OZanization (cumct be ensty samed sbove) by the name of:

OR
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Ruth R. Hughs

Secretary of State

Corporations Section
P.O.Box 13697
Austin, Texas 78711-3697

Office of the Secretary of State

CERTIFICATE OF FILING
OF

Revolution Public Schools
File Number: 803836573

The undersigned, as Secretary of State of Texas, hereby certifies that a Certificate of Formation for the
above named Domestic Nonprofit Corporation has been received in this office and has been found to
conform to the applicable provisions of law.

ACCORDINGLY, the undersigned, as Secretary of State, and by virtue of the authority vested in the
secretary by law, hereby issues this certificate evidencing filing effective on the date shown below.

The issuance of this certificate does not authorize the use of a name in this state in violation of the rights

of another under the federal Trademark Act of 1946, the Texas trademark law, the Assumed Business or
Professional Name Act, or the common law.

Dated: 11/16/2020

Effective: 11/16/2020

y

Ruth R. Hughs
Secretary of State
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FILED

in the Office of the
Secretary of State of Texa:

NOV 17 2020
CERTIFICATE OF FORMATION NOV 17 200
Z Carnorations Section

REVOLUTION PUBLIC SCHOOLS Corporatl

The undersigned natural person, of the age of eighteen (18) years or more, acting
as organizer of a Corporation under the Texas Business Organizations Code, adopts the
following Certificate of Formation.

ARTICLE I

The name of the corporation is Revolution Public Schools. The filing entity being
formed is a non-profit corporation. The period of its duration is perpetual.

ARTICLE II

The business address of the registered office of the corporation is 6535 Port
Elizabeth, Converse, Texas 78109 and the name of its registered agent at such address is
Anthony Gordon.

ARTICLE IIT

The numbet of directors of the Corporation, which shall constitute its Board of
Directors and the governing body of the Corporation, shall be fixed by or as provided in
the Bylaws of the Corporation. The number of directors shall be no fewer than three.
The names and address of the current Directors are:

Milton B. Harris
3306 Coryell Cove
San Antonio, Texas 78253

Stephanie F. Mendeloff
102 Wellesley Blvd.
San Antonio, Texas 78209
Cedric D. Fisher
3363 E. Commerce, Unit 112
San Antonio, Texas 78209
ARTICLE IV
The Corporation shall have no members.

ARTICLE V

The Corporation is organized exclusively for charitable and educational purposes,
including for such purposes as the making of distributions to orgenizations that qualify as
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exempt organizations under Section 501(¢)(3) of the Internal Revenue Code of 1986, or
the corresponding provision of any future federal tax code. In particular, the Corporation
is organized to provide high-quality educational experiences for public school students.

The Corporation is organized to have and exercise all rights and powers conferred
upon non-profit corporations under the laws of the State of Texas, or which may hereafter
be so conferred, in order to promote charitable and educational activities.

No part of the net earnings of the Corporation shall inure to the benefit of, or be
distributable to, its officers, directors or other private persons, except that the
Corporation, in accordance with applicable law, shall be authorized and empowered to
pay reasonable compensation for services rendered and to make payments and
distributions in furtherance of the putposes of the Corporation set forth in these Articles
herein. No substantial part of the activities of the Corporation shall be the carrying on of
propaganda, or otherwise attempting to influence legislation, and the Corporation shall
not participate in, or intervene in (including the publishing or distribution of statements),
any political campaign on behalf of or in opposition. to any candidate for public office.

Notwithstanding any other provision hereof, the Corporation shall not carry on
any other activities not permitted to be carried on (a) by a corporation exempt from
federal income tax under Section 501(c)(3) of the Internal Revenue Code of 1986, or the
corresponding provision of any future federal tax code, or (b) by any corporation,
contributions to which are deductible under Section 170(¢)(2) of the Internal Revenue
Code of 1986, or the corresponding provision of any future federal tax code.

ARTICLE VI

All money and other assets owned or controlled by the Corporation, wherever
derived, shall be devoted for use in performing the charitable and educational functions
of the Corporation solely through the furthering of the primary purposes of the
Corporation.

Except as otherwise required by applicable state or federal law, upon dissolution
or liquidation of this Corporation, and after payment of all debts and satisfaction of all
liabilities and obligations of the Corporation (or making adequate provision therefore),
and after the retum, transfer, or conveyance of all assets requiring return, transfer, or
conveyance thereof because of the dissolution or liquidation of the Corporation, any
remaining assets of this Corporation shall be distributed fo charitable or educational
organizations that would then qualify as an organization described in Section 501(c)(3)
of the Internal Revenue Code of 1986, or the corresponding provision of any future
federal tax, code, as determined by the Board of Directors of the Corporation.

ARTICLE VoI
This Certificate shall be effective on the date filed with the Secretary of State of
Texas.
CERTIFICATE OF FORMATION
REVOLUTION PUBLIC SCHOOLS FAGE 2
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ARTICLE VII

The initial Bylaws of the Corporation shall be adopted by its Board of Directors,
and the power to alter, amend or repeal the Bylaws or adopt new Bylaws shall be vested
in its Board of Directors.

ARTICLE IX

To the fullest extent permitted by applicable law, a director of this Corporation
shall not be liable to the Corporation for monetary damages for an act or omission in the
director’s capacity as a director, except that this Article does not eliminate or limit the
liability of a director to the extent the director is found to be liable for:

(a)  abreach of a director’s duty of loyalty to the Corporation;

(b)  an act or omission not in good faith that constitutes a breach of duty of the
director to the Corporation or an act or omission that involves intentional misconduct or a
knowing violation of the law;

(c)  a transaction from which the director received an improper benefit,
whether or not the benefit resalted from an action taken within the scope of the director’s
office; or '

(d) an act or omission for which the liability of a director is expressly
provided by applicable law.

ARTICLE X

The Corporation shall indemnify any person who (i) is or was a director, officer,
employee, or agent of the Corporation, or (if) while a director, officer, employee, or agent
of the Corporation, is or was serving at the request of the Corporation as a director,
officer, trustee, employee, agent, or similar functionary of another foreign or domestic
non-profit corporation, trust, employee benefit plan, or other enterprise, to the fullest
extent that a corporation may or is required to grant indemnification to a director under
the Texas Business Organizations Code as now written or as hereafter amended, but only
to the extent permitted for (a) a corporation exempt from federal income tax under
Section 501(c)(3) of the Internal Revenue Code of 1986, or the comresponding provision
of eny future federal tax code , and (b) a corporation, contributions to which are
deductible under Section 170(¢)(2) of the Internal Revenue Code of 1986, or the
corresponding provision of any future federal tax code.

CERTIFICATE OF FORMATION
REVOLUTION PUBLIC SCHOOLS PAGE 3
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ARTICLE XI
Except as otherwise provided in the Bylaws of the Corporation, this Certificate of
Formation may be altered, amended, or repealed only as provided in the Texas Business
Organizations Code, as presently written or hereafter amended.

ARTICLE XTI

The name and address of the organizer is Anthony Gordon, 6535 Port Elizabeth,
Converse, Texas 78109,

Dated: November 16, 2020
Revolution Public Schools

By: /s/ Anthony Gordon
Anthony Gordon, Organizer

gr-mee

D ECEIVE])

NOV 3 0 2020

CERTIFICATE OF FORMATION
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Attachment 2: 501(c)(3) Determination Letter

Provide the 501(c)(3) Determination Letter issued by the Internal Revenue Service
(IRS) or evidence of filing for tax exempt status with the IRS.

If the applicant does not have the 501(c)(3) Determination Letter at the time of
application submission, at a minimum, provide documentation to demonstrate that
an IRS Form 1023 was submitted by January 20, 2021.

Note: Applicants submitting proof of filing with the IRS must provide to the TEA the
501(c)(3) Determination Letter issued by the IRS granting the entity nonprofit status,
no later than April 8, 2021, in order to be deemed an eligible entity and scheduled
for an applicant capacity interview. Failure to submit the Determination Letter will
result in the applicant being removed from the application process without the
opportunity to interview.
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1/19/2021 Gmail - Pay.gov Payment Confirmation: Form 1023

M Gmail Anthony Gorcor

Pay.gov Payment Confirmation: Form 1023
1 message

notification@pay.gov <notification@pay.gov> Mon, Dec 14, 2020 at 12:20 PM
To: [N

E An official email of the United States government

Pay.gov

You successfully submitted your Form 1023 user fee payment to Pay.gov and the details are below. You can expect to
be contacted about your application by the IRS within 180 days from the date you submitted it. After 180 days, if you
haven't been contacted, you can call the toll-free Customer Account Services number, Monday through Friday, 8 a.m. - 5
p.m. (local time), at 877-829-5500 to check on the status. You will need to provide your name, your employer
identification number (EIN), and the date you submitted your application when calling.

Application Name: Form 1023

Pay.gov Tracking ID: 26QN50QS

Agency Tracking ID: 76058624861

Transaction Type: Sale

Transaction Date: 12/14/2020 01:20:04 PM EST
Account Holder
Transaction Amount:
Card Type: MasterCard
Card

THIS IS AN AUTOMATED MESSAGE. PLEASE DO NOT REPLY.
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Attachment 3: Applicant Information Session Documentation

Provide the Proof of Attendance documentation the applicant received via email for
completing an Applicant Information Session attended in October or November
2020. Applicants must also complete all of the Mandatory Application Information
Session Presentations found on the Subchapter D New Operator Application page
and provide the Certificate of Review Documents.

The Texas Education Agency (TEA) hosted identical Applicant Information Sessions
on October 30, 2020 and November 6, 2020. Applicants were required to attend
one of those sessions. Each session provided details about: (1) applying for (and
holding) a charter in the state of Texas; (2) the contents of the Request for
Application documents; and (3) application preparation and submission
requirements for both electronic and hard copy versions of the application
documents.

For an application to be deemed complete, at least one member of the governing
board of the sponsoring entity requesting the charter must have attended one of
the sessions. The individual(s) with primary responsibility for preparing and
submitting the application should also attend one of these required information
sessions.

% https://tea.sharefile.com/d-sbbf281662674f0a9
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Dr. Milton Harris

From: CharterApplication <CharterApplication@tea.texas.gov>

Sent: Friday, November 13, 2020 2:50 PM

To: CharterApplication

Cc: Garland, John

Subject: TEA Generation 26 Charter Application Information: Confirmation of Attendance
Attachments: Confirmation of Attendance [Sample].pdf

Importance: High

Hello,

This email is an official Confirmation of Attendance for the Generation 26 Application
Information Session held on October 30, 2020. New Operators and Experienced Operators must
print this email and include as Attachment 3: Applicant Information Session Documentation.
Subchapter E applicants must print this email and include as Attachment 1. This email will fulfill
the attendance requirement for your application submission. The printed copy that you submit
must show both sender and recipient email addresses. We have attached an example to
illustrate this submission requirement.

Please note, your application only requires one copy of this confirmation.

Sincerest Regards,

TEXs.

Texas Education Agency

New Schools Team

Division of Charter School Authorizing and Administration
(512) 463-9575

charterapplication @tea.texas.gov
TEA Charter School Webpage
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12/16/2020 S.H. James Preparatory Academy Mail - TEA Generation 26 Charter Application Information: Confirmation of Attendance

M Gmail Aninony Gordon S

TEA Generation 26 Charter Application Information: Confirmation of Attendance

CharterApplication <CharterApplication@tea.texas.gov> Fri, Nov 13, 2020 at 2:49 PM

To: CharterApplication <CharterApplication@tea.texas.gov>
Cc: "Garland, John" <John.Garland@tea.texas.gov>

Hello,

This email is an official Confirmation of Attendance for the Generation 26 Application Information
Session held on October 30, 2020. New Operators and Experienced Operators must print this
email and include as Attachment 3: Applicant Information Session Documentation. Subchapter E
applicants must print this email and include as Attachment 1. This email will fulfill the attendance
requirement for your application submission. The printed copy that you submit must show both
sender and recipient email addresses. We have attached an example to illustrate this submission
requirement.

Please note, your application only requires one copy of this confirmation.
Sincerest Regards,

New Schools Team

Division of Charter School Authorizing and Administration

» (512) 463-9575
' EA@. charterapplication@tea.texas.gov

Texas Education Agency

TEA Charter School Webpage
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-D Confirmation of Attendance [Sample].pdf
762K
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